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EDITORIAL
Dear Readers
Teaching and research are two sides of the same coin. The NEP and the Quality Mandate of the UGC
strongly emphasize the importance of promoting quality research and creating new knowledge.
Publication of quality research in reputed journals helps in achieving better global recognition and
overall improvement in the quality of education. A researcher’s performance and productivity are
judged largely based on the number of publications and the journals where they appear. Through
JELT, we try to do our best in knowledge creation and professional development.
In the current issue, Sadaf Khan’s case study on error analysis of spoken English goes beyond
interlingual errors and has found inadequate exposure to the target language to be the main reason
behind grammatical errors. Vijay Makhwana’s research paper on CEFR gives insights into the fallacies
in language assessment and provides strategies to make language assessment more objective, reliable,
and uniform. The paper advocates using the CEFR apparatus for language testing.  ‘Octamoda: An
Integrated Online Education Approach to English Language Teaching’ by Jeyashree and Mary Vidya
Porselvi outlines an eight-dimensional approach named Octamoda, which includes the LSRW skills,
which in turn rely on the C4 sub-skills, namely comprehension, contextualization, composition, and
communication that form the matrix for effective language learning and teaching in the online mode.
While examining the usefulness of CALL among ESL learners, Murtaza Husain has shown how these
new and emerging CMC technologies can be beneficial in the language classroom to increase
communication opportunities and stimulate students. Jayaprakash has raised the topical issue coping
with Covid-19 and offers a prognosis for language teaching. He concludes his article with a powerful
message, “. . . pandemics may come and go, but academics have to go on.”
In our regular feature of ‘Grammar Guru’, Saraswathi talks about ‘Ambiguity’, which could be
phonetic, lexical, syntactic, semantic, or pragmatic. Another regular feature is the reading activity
by Elango. He has shown, with an example, how to use ‘Story Map’ to enable learners to visualize a
story in the form of a map organizing all the details systematically.
This issue carries a review by Mohanraj of a book on teacher’s reflections. It also carries reports on
two virtual workshops conducted by ELTAI on using QR codes in language education and on digital
tools for teachers by Revathi Viswanathan and Ramani respectively.
We consider our readers’ feedback as a major tool for improvement, so feel free to give your views on
the contents of the articles/papers published here. We will be happy to publish them under ‘Letters to
the Editor’.
We would urge aspiring authors to ensure that their submissions are of quality in respect of content,
presentation, methodology, discussion of results and findings, citations and references, as well as
language ans style. Visit our journal website at: www.jelt.eltai.in for details.
Do express yourself and change the world of ELT. When you need motivation, remember the words of
Sarah Caldwell: “Learn everything you can, anytime you can, from anyone you can; there will
always comes a time when you will be grateful you did.”
Stay motivated and keep sharing your knowledge!

Neeru Tandon
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Error Analysis of the Spoken English of Adult Indian Learners:
A Case Study

Sadaf Khan

ABSTRACT

Errors are crucial in the process of analysing a language learner’s knowledge of the
target language, as well as the efficiency of the teaching methods adopted. The present
paper attempts to highlight the most common mistakes made by adult Indian students
who are learning English as their second language. The present paper will not only
discuss the errors of the students, but will also deal with some tested ways to rectify the
errors and to make the students understand the correct usage of various words and sentence
structures. This study aims to be relevant to teachers and language learners alike.

Keywords: Error Analysis, Interlingual Errors, Intralingual Errors, Feedback.

Introduction

According to Crystal’s estimate, India has
surpassed the United States and the United
Kingdom in terms of the total English-
speaking population. He goes on to say,
“...given the steady increase in English
learning since 1997 in schools and among
the upwardly mobile, we must today be
talking about at least 350 million. This is
more than the combined English-speaking
populations of Britain and the US”
(“Subcontinent raises its voice”). In a country
where the ability to speak fluent English is
mistakenly associated with intelligence, and
grammatical errors are not considered mere
errors, but a blow to a person’s self-esteem
and a blemish on the character, the
participants of this study had been preferring
to stay silent, even in meetings and
presentations, rather than speaking
grammatically incorrect yet functional
English due to the immense pressure to speak

‘correct English’. Some participants were
hesitant to speak English anywhere except
on a one-on-one basis with the researcher,
which goes to show how important being
‘grammatically correct’ was for them.

Speaking English has become much more
than just speaking another language. It is
about forming a good impression, getting
better opportunities, jobs, higher pay, along
with respect in society. This is especially true
in the case of India, a country where English
has turned into a “language of empowerment
and upward mobility. Its base has increased
considerably from being an elite language to
being a business language all over urban
India” (Paranjape and Prasad, 2010, p.9). This
puts individuals under constant pressure to
master the language they have been
intermittently learning since their childhood.

Error Analysis

The question is: why do language learners
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make errors? Contrastive Analysis
Hypothesis considers the native language of
the students to be the main source of errors,
and such errors are called interlingual errors.
Lado (1957, p.2) claims that errors in the
target language can be explained by negative
transfers from the student’s L1. Scott and
Tucker regarded the mother tongue as the
chief cause of frequent errors made by
language learners (1974, p.94). The present
study also found the native language to be
the source of numerous errors, especially at
the intermediate level.

Although some of the errors analysed in this
study can be attributed to the interference of
the learner’s native language, errors are also
“a sign that the learner is investigating the
systems of a new language” (Cordor, 1967,
p.168). However, the current paper goes
beyond interlingual errors. As Falhasiri et al.
stated, “Errors can be attributed to a variety
of factors, not solely to interference from the
native language” (2011, p.252). Some
sources of such intralingual errors can be
“overgeneralization, ignorance of rule
restrictions, incomplete application of rules
and the building of false systems or concepts”
(Richard, 1971, p.21). The present study
found inadequate exposure to the target
language to be the main reason behind
grammatical errors.

Methodology and Participants

This study focused extensively on ten
working professionals who were attempting
to upgrade their English-speaking skills, in
an attempt to perform better at work. Out of
the ten, eight were intermediate-level
participants and the remaining two were
upper-intermediate-level participants. They

had limited contact with the English
language, and second language input was
mostly limited to classroom interactions.
Furthermore, the participants had little to no
opportunity to speak English with anyone
outside the classroom, except at work. When
forced to interact at work, they barely
participated, mainly because they felt inferior
and to quote one of the participants, “my co-
workers are English-medium educated and
speak English fluently. I was a Hindi-medium
student, my English is very bad”. This feeling
of inferiority and unwillingness to use
English in a formal setting was present more
or less in all the participants.

One of the participants confessed, “I don’t
send emails, because my colleagues send
long emails in complex English. If I write
emails, I make mistakes. I just schedule a
meeting and communicate in my native
language”.

For error correction and data collection, the
researcher made a note of all the errors the
students committed while speaking and
showed those notes to the participants at the
end of the speaking task. The students were
asked to correct their own mistakes. In most
cases, the subjects were able to correct those
mistakes and reported that they knew the
grammatical rules, as they had been taught
grammar extensively in their school life. The
participants complained that they were not
able to apply those rules and use the correct
forms while speaking. Hence, unlike
Sumanilog’s (2018, p.70) research
participants, who made errors due to a lack
of awareness of grammatical rules, in the case
of the participants of this study, the main
cause of errors was the utter lack of practice
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and exposure to the English language. The
findings were synonymous with Khansir’s
(2008, p.1) analysis of syntactic errors made
by Indian undergraduate students.

Findings: Major Errors and Suggestions
for Correction and Feedback

Translating from L1

The subjects often translated directly from
their native language, which occasionally
resulted in hilarious mistakes, such as “I do
running”, “I do cleaning”, and “I was seeing
a movie”. Since  is used
after the verb in some sentences in Hindi, the
subjects would also translate that. This was
one of the most common errors, and even one
of the upper-intermediate students made such
errors.

This error was the hardest to eliminate, as
the students felt more comfortable directly
translating from Hindi, especially in the
initial stages of the classes. An effective way
to reduce this frequent error, apart from
explaining the fact that their L1 and target
language are quite different, is to provide
more input in English, so that the students
can form sentences directly in English,
instead of having to translate sentences from
their native language.

Helping Verbs

All the intermediate-level participants
struggled with auxiliaries and their proper
usage. Some of the frequent mistakes made
by the participants have been listed below:

‘I was worked hard.’

‘It is raining from two days.’

They often added auxiliaries unnecessarily,
as in:

‘My boss was gave me projects and I worked
hard.’

The researcher found that explaining
grammatical rules helped, but only to a
certain extent. Due to their experience with
grammar at school, the subjects often
believed that studying grammar was a waste
of time and lost interest. Making the students
talk about their personal lives and pointing
out the correct usage of auxiliaries is the best
method to teach auxiliaries. For instance, a
majority of the Indian English learners
struggle with the usage of “has been, have
been, had been”. This was the case with the
subjects in question as well. However, when
asked to talk about their lives, they were quite
interactive, although they made some errors,
such as ‘I am working as an engineer since
10 years’.

Here, the researcher explained the proper
usage of ‘have been’, ‘has been’, and ‘had
been’ in relation to the participants’ personal
lives by making them form sentences such
as:

“I have been working as an engineer for the
past ten years.”

“I had been married for three years when I
had a baby.”

“I have been studying English for 20 years.”

“My boss has been working hard lately.”

Instructors can go on to explain other
auxiliaries by asking students about them and
their loved ones, then correcting them and
explaining the proper usage, as in, “My wife



6 Journal of English Language Teaching, Vol. 63, No. 3, May-June 2021

is a teacher, my daughter is studying”. In a
nutshell, students understand concepts much
better if they are given relatable examples
from their own lives, instead of giving
examples from a 30-year-old textbook.

Tenses

The participants could effortlessly talk about
the present tense, but when it came to talking
about the past, they made numerous errors.
Even the upper-intermediate students
sometimes mistakenly used incorrect verb
forms to talk about the past.

Again, relate it to the student’s personal life.
The researcher encouraged the subjects to tell
their life stories using prompts such as:

l Describe a time when you met an old
friend.

l Describe a time when you ran out of
money.

l Describe a time when you met a wise
person.

l Describe a bad travel experience.

l Describe a time you had a fight with a
loved one.

l Describe one of your childhood memories.

l Describe a time you were proud of
yourself.

Using such prompts in the class not only
reduced the tense-related mistakes of the
participants, but also enhanced their ability
to interact, engage in informal discussions,
and share anecdotes. At the end of the session,
the researcher shared the notes of the errors
with the students and asked them to correct

the errors they made.

Subject-Verb Agreement

Not adding e/es to the verb in the third-person
singular in the present tense was the most
common error made by intermediate and
upper-intermediate students alike. In this
situation, the researcher explained the
grammar behind this error and asked the
student to talk about someone they know,
such as their best friend, or boss, which
forced them to use the third person without
even knowing it.

Using Comparative and Superlative
Degrees

When it came to using comparative and
superlative degrees, even the intermediate
level students made mistakes and used
phrases such as ‘’more better” and “more
rarer”. Instructors can try explaining to the
students that polysyllabic words or longer
words (in case the students do not know about
syllables, it is better to use the term ‘longer
words’ for their understanding) require
periphrastic terms such as ‘more’ and ‘most’.
While using words that already have their
comparative form, we do not need to add
‘more’ or ‘most’. One of the participants
raised the concern that he was using ‘most’
for emphasis, as in, “That is the most cheapest
car.” In this case, the researcher clarified that
the subject can use ‘even’ instead of adding
‘more’ or ‘most’, as in, “A good friend is even
harder to find than a Bengal tiger.”

Using Reflexives for Self-introduction

Three of the intermediate level participants
introduced themselves as, “Myself XYZ”.
What they do not understand is that ‘myself’
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is a reflexive pronoun and requires an
antecedent. This mistake is fairly common
among lower-intermediate-level Indian
English learners. Translating the phrase
“Myself XYZ” in their native language, and
asking them if it sounds correct usually makes
them aware of what they are actually saying.
The instructors can use this opportunity to
talk about the appropriate pronouns for self-
introduction.

Using 'read' instead of 'study', to talk about
what grade they/their children are in

This mistake is fairly common; here is a
sentence used by one of the participants: “My
daughter reads in class seventh”. The
researcher noticed that her intermediate-level
school-going language students, who were
not a part of this study, also used ‘read’ to
refer to the grade they were in. Again, this
happens because they are translating from
their L1 Hindi, where the verb  is used
to refer to both the act of studying and
reading. Instructors can explain that English
has different words for reading and studying.

Pluralizing Irregular Nouns

The intermediate level students often
generalised and used sentences like:

“There were a lot of peoples on the bus.”

“Childrens were playing.”

“I have to collect the datas again.”

In this case, a lesson on irregular plural forms
and follow-up grammar exercises came in
handy.

Missing out the Plural Marker

Some intermediate-level participants often

made errors such as “I have two friend.”, “I
stayed there for three month.”, and “I have
thirty colleague.”

However, the one sentence structure in which
students of both levels made errors was in
using ‘One of the…’. For example,

“One of my friend called me.”

“One of my relative is coming.”

“One of my neighbour is rude.”

The researcher elaborated this by asking the
subjects to imagine something that they have
in abundance (for instance, shirts), and then
asked them to talk about one of those many
things, as in “one of my shirts”.

Using for, from, and since

The intermediate level students were also
confused about the correct usage of for, from,
and since and made errors such as:

‘I am living in Delhi from two years.’

‘She has been working hard for this morning.’

Again, explaining the related grammatical
rule and giving examples from their life
helped them understand how to use ‘for,
from, and since’ correctly.

Using the Wrong Preposition

Prepositions are often overlooked when it
comes to traditional grammar classes in India,
as the tenses and auxiliaries enjoy the
spotlight. Over the years, the participants also
started to underestimate the importance of
using the correct prepositions, consequently
making errors such as:

“I started surfing in the social media.”
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“One of his son met an accident.”

“His father was in deathbed.”

“This show is available in Netflix.”

A viable solution is to explain the proper
usage of various prepositions and to
encourage the students to look around and
describe their surroundings using the correct
prepositions.

Incorrect Use of Articles

The majority of the students, including the
upper intermediate ones, struggled with the
correct usage of articles. Generally, they
either did not use articles at all or used them
unnecessarily. Here are some of the sentences
uttered by the participants:

“I used to go there in past.”

“My father gave me a limited cash.”

“We went to coffee shop.”

To teach the correct usage of articles,
instructors can discuss the related
grammatical rules. For error correction, the
researcher showed the participants the
incorrect sentence they used and the correct
one and asked them which one sounded
correct. This usually made them notice the
errors they were making.

Implementation of the Suggestions

The suggestions given in this paper have been
successfully implemented by the researcher
herself. The outcomes were the following:

1. Instead of merely memorising
grammatical rules, students were able to
understand them in relation to their own
lives.

2. Compared to the initial stages, the
participants’ grammatical errors reduced
considerably.

3. The participants were able to correct
themselves whenever they made an error.

4. The subjects were more interactive in the
classes and reported that they felt more
confident.

5. Along with their spoken English, the
writing skills of the participants also
improved. Once they stopped making
most of the grammatical errors they were
making, they were more comfortable
writing e-mails and expressing themselves
in a professional setting.

Conclusion

Analysing errors is equally beneficial for
teachers, students, and researchers because
it gives them a crystal-clear idea of the
learning process (Cordor, 1967, p.167). The
aforementioned observations and suggestions
are an outcome of the researcher’s interaction
with the participants throughout their second
language learning journey. Considering the
demographics of the participants, and the
suggestions provided, this research intends
to help teachers deal with the spoken English
errors of the English language learners in
general, and Indian students in particular.
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For a brief description of this initiative, visit our website at: http://eltai.in/reading-
clubs/.
For an outline of the respective roles and responsibilities of the host institution and
ELTAI, visit the website at: http://eltai.in/roles-and-responsibilities-of-the-host-
institution-and-eltai/.
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The Common European Framework of Reference for Languages
(CEFR): Implications for Language Testing

Vijay Makwana

ABSTRACT

Language is infinite. This feature of language poses a challenge for an ESL teacher to
gauge the proficiency level of ESL learners. As a matter of fact, what we test and how we
test language learners’ proficiency is always a complex conundrum. This makes language
assessment a daunting task for an ESL teacher. This paper gives insights into fallacies of
language assessment and provides strategies to make language assessment more objective,
reliable, and uniform. The paper advocates the CEFR apparatus for language assessment.
It is an internationally acclaimed framework for teaching and assessment, and all
important examinations are mapped to the CEFR. The new approach of using the CEFR
apparatus for language testing in this paper is highly pragmatic and attempts to make
language testing a more standardised process. This proposed new approach to language
assessment focuses on skills rather than just accuracy. It shifts the focus of language
assessment from mere accuracy to comprehensive communicative competence of the ESL
learners.

Keywords: CEFR, Evaluation, Language Assessment, Language Testing.

Introduction

Language assessment plays an essential role
in second language learners’ educational
experience and learning outcomes.
Assessment is an integral part of the teaching-
learning process. Whether the assessment is
used for a student’s initial screening,
placement, or progression in a language
course, it always includes gathering,
interpreting, and evaluating evidence of
learning. Such information collected through
the different assessment and evaluation tools
allows educators to identify student needs and
plan a course of action to address these needs,
provides feedback about the effectiveness of
teaching practices, guides instruction and

curriculum design, and provides
accountability for the system.

However, in the case of English language
assessment, ESL teachers confront unique
challenges. For language educators,
assessment is perhaps one of the most
challenging and demanding tasks. Since
English is more of a skill than a content-based
subject, unlike other subjects, assessment of
English language skills requires a different
approach. The commonly followed trend for
English language assessment is subjective
and lacks precision. In this case, the validity
and reliability of the assessment are
questionable. ESL teachers are generally
baffled about the consistency and reliability
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of assessment.

Assessment and Language Teaching

The demand for language assessments has
increased, and there is greater demand for
language testers to be accountable to
stakeholders. The word 'test' or 'examination'
is commonly confused with assessment in
current educational practices. However, in
reality, the test is the only subset of the
assessment process. A test measures a
person’s knowledge, ability, or performance
in a given domain. On the other hand,
assessment is a comprehensive and ongoing
process. In order for the assessment to be
effective, it should have five characteristics:
practicability, reliability, validity, authenticity,
and washback.

Issues in Language Assessment

a. Identifying Language Knowledge and
Skills

The first puzzling question in language
assessment is zeroing in on what to assess.
Language is an infinite entity. There are
numerous possibilities of generating
expressions. Hence, the first puzzling
question for the English language tester
is what to test. Reading, writing, or
speaking skill assessment is included from
the primary school curriculum to English
language proficiency tests like IELTS,
TOEFL, and so on.

b. Validity and Reliability of Assessment

As no single type of assessment can
provide all the information essential to
gauge students’ progress and language
proficiency levels, educators need to

incorporate various assessment techniques
into their practice and be aware of
approaches and methods that can help
provide valid and reliable evidence of
student learning.

c. Methods of Assessment

Despite a growing number of second
language learners in India, administering
language assessments to bilingual learners
is not standardised.

d. Subjectivity in Language Assessment

Objective evaluation is not an easy task
when assessing student attainment,
even if  we evaluate such a well-
measured subject as knowledge of
mathematics. In the case of English
language proficiency assessment, the
challenges are more,  to  avoid
subjectivi ty in assessment.  For
instance, if two ESL teachers assess an
essay,  the degree of deviat ion in
al lotted grades/scores  may vary.
Language assessment is more prone to
subjective assessment. It is indeed a
challenge for ESL teachers to develop
objective test methods and tools.

Suggestions for English Language
Assessment

The above-ment ioned language
assessment issues can be addressed by
implementing CEFR guidelines. CEFR
has been extremely influential in language
testing. The vast  majori ty of
internationally developed language
examinations refer to CEFR, primarily to
describe the level of language proficiency
they assess.
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The Common European Framework of
Reference for Languages (CEFR)

The Common European Framework of
Reference for Languages (CEFR): Learning,
Teaching, Assessment was designed by the
Council of Europe to provide a common basis
for the elaboration of language curriculum
guidelines, syllabuses, textbooks,
examinations, and so on, across Europe
(2001a:1). The CEFR is an international
standard for describing language ability. It
describes language competence on a six-point
scale, from A1 for beginners to C2 for those
who have mastered a language.

C2 Mastery

C1 Effective Operational
Proficiency

Proficient
User

B2 Vantage

B1 Threshold
Independent

User

A2 Waystage

A1 Breakthrough
Basic
User

CEFR defines what a user can do in a
language as they advance from the lowest
level to the highest level (Berry and
O’Sullivan). It entails the whole series of
performance descriptions allied with each
language skill, i.e., listening, speaking,
reading, and writing. These performance
descriptions are termed ‘Can Do’ statements
and focus on different things a language user
can do with the target language. The
following are the competencies a learner may
exhibit at each level.

l Level A1: A language user can
comprehend and use basic phrases
pertaining to daily use. They can perform
simple acts like introducing themselves,
can pose and reply to questions about basic
things, such as the place they belong to
and their profession.

l Level A2: Learners can express or discuss
routine and familiar matters, such as
immediate environment, food, and so on.
They can describe them in simple terms.

l Level B1: At this level, the learner has
become more independent. They can deal
with most general situations and can
converse about them precisely. They can
describe events, experiences, dreams,
hopes, and ambitions.

l Level B2: At this level, the learner can
comprehend the main ideas of a difficult
text. They can indulge in technical
discussions and present the matter
logically and analytically. They can
interact fluently with native speakers.

l Level C1: The learner has reached a
proficiency level wherein they can use
language efficiently for academic,
personal, and social purposes.

l Level C2: The learners can easily
understand almost everything they hear or
read, and can express almost everything
easily through the target language.

Thus, CEFR provides a common language
to describe proficiency levels. This aids the
teachers or learners to check the level of
different qualifications (Cambridge
Assessment) (Berry and O’Sullivan).
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Using CEFR – Principles of Good
Practice

CEFR can be used for syllabus designing,
classroom teaching, and assessment. CEFR
can be helpful in the following ways,
particularly for assessment:

l Using the CEFR to choose, commission,
or develop appropriate tests

l Using the CEFR in defining a learner’s
proficiency or achievement.

Step 1: According to CEFR guidelines, the
test developer should first define the test’s
context(s) and purpose(s). There may be a
wide range of contexts and purposes for
assessment. In the case of education at
different levels, migration, and employment,
the context and purpose of assessment vary.
If the test developer has specified the context
and purpose as clearly as possible, the task
of developing the test can be completed
successfully.

Step 2: Once the context and purpose are
established, it is possible to delineate the
target language use (TLU) situations. For
example, for university applicants, several
TLUs can be imagined: attending lectures,
writing reports and essays, writing notes,
giving presentations, participating in
seminars, and reading books and papers; and
each TLU suggests a different combination
of skills and language components.
Moreover, the requirements may vary for
different courses: those such as law degrees
may require higher levels of ability in
literacy-related areas than others, such as
technical courses.

The CEFR may aid in defining TLUs with

its descriptive scheme. It divides language
use into four separate, wide-ranging domains
(2001a:45): personal, public, occupational,
and educational. These categories are
illustrated with ‘Can Do’ descriptors arranged
on scales corresponding to proficiency/ability
level. Therefore, the descriptive scheme will
aid not only in describing the TLU situation,
but also in determining the minimally
acceptable level for the context.

Step 3: Having followed the above-
mentioned steps, the language test maker can
map the learner’s ability to the particular level
of CEFR. For example, having observed a
learner’s speaking performance, the test giver
can list out the learner’s speaking skills level
using ‘can do’ descriptors and decide a
learner’s proficiency level instead of
randomly assigning a grade or percentage.
For example, see the following comments on
a candidate’s speaking test performance:

- The candidate can maintain the flow of
speech effortlessly.

- The candidate uses a variety of linking
words and markers. However, makes
overuse of fillers.

- The candidate uses a wide range of
vocabulary (formal vocabulary) like
persuade, surplus, verdict, personalise,
optimum, and so on.

- The candidate’s sentences are error-free.
However, some mistakes in subject-verb
agreement.

- Pronunciation is clear and easy to follow.
Uses intonation effectively. However,
some mispronounced words resulted in
the loss of clarity.



14 Journal of English Language Teaching, Vol. 63, No. 3, May-June 2021

Based on the above comments, the examiner
can objectively map the candidate’s speaking
performance to the appropriate CEFR level
(i.e., B1/B2). On the other hand, the learner
will get to know their mistakes or errors and
be aware of their competencies/ability in the
target language. Both the teacher and learner
will benefit by using the CEFR apparatus for
assessment.

Conclusion

To conclude, it can be seen from the table
that CEFR has quite clearly charted out the
level of performance and policy for
assessment. CEFR was envisaged primarily
as a planning tool, whose aim was to promote
‘transparency and coherence’ in language
education. The CEFR framework of reference
can be adapted to fit specific requirements
or contexts. It can address the issues
confronted by test developers. Teachers and
learners move towards specific levels and
specific goals of second language learning.
Since CEFR is a flexible tool to be adapted
to the specific context of use, it can be
moulded considering the regional context and
specific requirements of learning objectives.
However, the framework should be exploited,
keeping in mind the ground realities of
bilingual non-native speakers of English.
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Octamoda: An Integrated Online Education Approach to
English Language Teaching
K Jeyashree and Mary Vidya Porselvi

ABSTRACT

This paper assimilates the protocol of ‘distanced learning through networking’ as different
from the Distance Education in the annals of Higher Education. The prevailing pandemic
has greatly impacted the teaching-learning methods, mandating teachers towards a quick
and effective delivery in virtual classrooms, in order to prevent time lapse at all levels of
education. This article throws light on the specifications of a virtual language classroom
in extending the needed thrust towards communication at varied levels in the English
classroom. The paper outlines a unique eight-dimensional approach named Octamoda,
which includes the teaching of LSRW skills that in turn rely on the C4 sub-skills, namely
comprehension, contextualisation, composition, and communication that form the matrix
for effective language learning and teaching in the online mode. Considerable emphasis
is laid on the necessity of a credible language learning ambience that would instill fluency
and ease in comprehending and communicating as students pursue higher and advanced
education, and promote self-learning thereafter. A few suggestions on grading, evaluation,
and setting aims and objectives of English language teaching, keeping things relevant
towards a student-centred approach, have also been discussed.

Keywords: Online Teaching, Comprehension, Contextualization, Composition,
Communication, Planned Interaction.

Introduction

It has been generally observed that education
is the backbone of a society, and language
and learning anchors the progress of every
field that communicates knowledge and
reason to the world. “Online Learning is not
the next big thing, it is the now big thing”
(Web), said Donna J. Abernathy. Online
education is the watchword of today’s
generation, which has been forced indoors
in the wake of the Covid-19 pandemic. It has
greatly impacted the teachers and the students

in dealing with the devices and tools designed
by technology to provide education at
individual doorsteps. The online teaching
platform does attract a language learner, as
the advanced audio-visual aids enhance
listening and reading skills to a great extent,
as the students listen without distractions,
unless there is an issue with the network. Peer
interference and other physical classroom
diversions are minimal as the student is
engrossed in the illustrated screen that
displays the study material with the teacher’s
voice.
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Theoretical Framework and Methodology

Octamoda is an eight-dimensional holistic
framework that draws its inspiration from
Bloom’s Taxonomy. In 1956, Benjamin
Bloom, with his collaborators Max Englehart,
Edward Furst, Walter Hill, and David
Krathwohl, introduced a framework to
classify the various educational goals in his
work ‘Taxonomy of Educational Objectives’.
According to Benjamin Bloom, the six major
areas were knowledge, comprehension,
application, analysis, synthesis, and
evaluation. Knowledge helps in
remembering, comprehension helps in
understanding, application helps in
contextualising and communicating, analysis
helps in breaking down the parts, synthesis

helps in composing and putting the parts
together, and evaluation helps in judging and
assessing the reality. With Bloom’s taxonomy
as the theoretical background, the proposed
paradigm seeks to synchronise language
skills with educational goals. Hence,
‘Octamoda’ precisely adheres to the language
skills, namely listening, speaking, reading,
and writing, without which language
acquisition, fluency, and proficiency would
fail to grow. The title also threads four other
sub-skills that entwine each of the LSRW
skills, namely comprehension,
contextualisation, communication, and the
ability to ‘compose’ at an advanced level of
language learning across genres. The
proposed ‘Octamoda’ approach framework
is represented in Fig. 1.

Fig. 1: The Octamoda Framework Visualised by the Researchers in this Study
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According to Alan Clarke, “Traditional
learning methods are generally tutor-centred
in that they determine what, when and how
you study. E-learning offers you more
freedom to choose but in doing so you also
have increased responsibility for your
learning” (3). Unlike traditional learning, the
Octamoda approach provides more freedom
and autonomy to the learners to move
between the language learning goals and
objectives. As Dave Willis put it,

Language teaching and learning aim at
practical outcomes in the real world, not
simply at classroom outcomes. If we want to
show that a feature of language has been
taught or learned it is not enough to show
that a learner can produce it under artificial
conditions, in a grammar test for example,
or as a controlled response to a teacher’s
question. We need to see that it has become
a consistent part of the learner’s language
repertoire, that the learner can use it
consistently as part of an act of
communication. (Hunston & Oakey 6)

Hence, if the four language skills, LSRW,
form the fundamental matrix of the
framework, the four sub-skills,
comprehension, contextualisation,
communication, and composition (C4)
represent the four windows through which
the learners view their world.

Comprehending concepts and contexts is
vital before communication, to fulfil need,
purpose, and expression that would transmit
messages and trigger thoughts and ideas in
the learner, based on their perceptive abilities.
Listening comprehension and reading
comprehension lead to context-based writing
and speaking, which in turn impacts listeners

and readers. Contextualisation is the basis for
a language to happen. Contexts demand the
right use of vocabulary to express intended
meaning through structured sentences that
organise and arrange words to suit their
purpose. Communication receives the right
and immediate response when ideas,
thoughts, information, and announcements
made by verbal, as well as non-verbal,
presentations are direct and simple. Learning
begins generally with direct and simple words
and expressions. Structures of sentences get
complicated as per the requirement of
conceptual learning, where language
accommodates precision and substance that
is layered and communicates in degrees with
deeper understanding. Signs and symbols too
fall under the category of communication
necessitating language proficiency to infer
and coordinate. Composition begins from the
smallest message that is composed to an
evolved genre that portrays language
proficiency, involving language ethics,
formats and contents, widening spheres to
relate, analyse, share, and create avenues
towards the growth of diction and language
in the learner. Creative writing tasks based
on a graded level would motivate learners to
improve their writing skills. Simple
exercises, like diary-writing, would inculcate
the habit of writing, which would help
produce works like travelogues that relate to
real-life situations.

In the Octamoda approach, the students
enhance their language skills through
language-focused learning. Language-
focused learning can have different effects
on the learners: it can add directly to implicit
knowledge; it can raise consciousness to help
later learning; it can focus on systematic
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aspects of the language; and it can be used to
develop strategies (Nation I. S.P and J.
Newton 8) The study throws light on the
following questions: How does online
learning enable the honing of language skills?
What are the strengths and pitfalls of online
learning in the area of language acquisition?
Why do we need a holistic outlook towards
language acquisition and skill building?

Enabling Listening Skills

The first skill, the art of listening, improves
only when virtual presentations are made
interesting with the needed materials and
right language use. It is here that a teacher
plays a vital role when they take great control
over the right use of vocabulary and correct
pronunciation even between the parts of
speech, to render the intended meaning to the
listener. The online approach accommodates
screen displays, where the exact way of
voicing a word or syllable can be heard
independently by each of the students.
However, it is a challenging task for the
teachers who may be unable to test the
performance of every student in a classroom
that exceeds the strength of 40 or 50. In that
case, dictation, dictocomp, and dictogloss are
some of the tasks that can be explored in a
larger class.

Listening skills are generally enhanced by
way of listening to the news, dialogues,
conversations, debates, group discussions,
and narration of episodes and stories.
Constant exposure to such activities with
selected students participating while the
others listen, or listening to poetry reading
by native speakers or poets, would not only
enhance listening skills, but also get the
students to comprehend, contextualise,

communicate, and compose quality literature
in the genre that interests them. Listening
teaches listeners to pronounce, pause,
intonate, infer, and correlate sounds with
spelling.

They learn voicing interjections that mean a
lot only when sounded correctly. The
meaning of punctuation takes effect only
when they are voiced during a listening
session. At this juncture, the non-verbal
communicative methods should also be given
importance, as they include discourse
markers, non-lexical fillers, gap fillers,
gestures, and body language on the part of
the communicator, and the screen display,
which would involve encoding data in varied
modes, like tables, graphs, bar diagrams, tree
diagrams, flow charts, and so on. Decoding
the non-verbal presentations is similar to
comprehending a speaker in varied contexts;
nevertheless, non-verbal presentations are
much quicker and easier to decode than a
verbal instruction in a given context.

Listening is associated with an art, as
language is fathomless in lyrics and rhythms
when it stimulates a listener to comprehend
the world in multi-dimensional perspectives
and paves the way towards internalising
experiences and acquiring diction that would
enrich the vocabulary kit. Long hours of
listening to any genre of literature would
radically improve creative expressions in the
listener, which would impact personality
development and contribute to behavioural
ethics, thus getting them ready to compose,
contextualise, and communicate to the world.

Developing Speaking Skills

Speaking, the second major skill in language
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learning, involves a lot of listening, where a
keen listener interprets sounds as meaningful
or otherwise. Speaking develops with
language use in the appropriate contexts.
Exposure to the English language of the
native speakers brings the needed ability to
voice the words the way they are spelt,
sometimes to notice the way certain vowels
and consonants remain silent, the way the
same vowel with a different consonant is
sounded differently, and so on. The online
platform distances the child from the teacher;
moreover, the virtual classes are timed and
each participant is unable to get the required
attention from the teacher to enhance
speaking skills as far as individual word-
pronunciation is concerned. Practice alone
does not make one perfect; it is said that
perfect practice makes perfect.

Constant practice of speaking the language
would improve the performance of the
speaker, and they learn the tact of using the
right word in the right context. Tone plays a
vital role while speaking, thus impacting the
listener. Intonations well adhered to while
communicating brings the desired response
and effect from the audience or the listeners.
A word, a phrase, a clause, a sentence, or a
quotation is significant only when used
wisely, where communication becomes
effective and receives the expected response.
Online classes could provide help in playing
audio-visuals that relate to the lessons to
create a first-hand experience in witnessing
contextual communication that would
improve comprehending abilities and
language learning. Speaking platforms for
students include debates, story-telling,
description, dialogues, conversation,
elocution, recitation, prepared speeches of

varied kinds, and group discussions.
However, the testing part of a student’s
learning may not be one hundred per cent
possible as all the students do not get to
participate.

A virtual classroom is more equipped with
tools and devices like microphones, mobiles,
and recorders, which might help children who
may record sessions, replay, listen, and speak.
Social media is a standing example where so
much is learnt off-hand and effortlessly
reproduced to the same effect. So,
educational channels too could enhance
speaking skills, where performance and
aptitude to learn the language increases in
order to make good a conversation,
instruction, request, or a command in day-
to-day life possible, with ease, fluency, and
perfect diction. Speaking makes a learner
confident in the language of communication.
Contextualisation, a sub-skill of speaking, is
essential for any kind of speech to choose
the right diction. Speakers must know the
caliber of the audience, the purpose of the
speech, and the nature of content to make
their presentation good. Here, vocabulary,
tone, body language, cohesion, coherence,
and concord hold a significant place.

Enhancing Reading Skills

The third skill, namely reading, is one that
enriches quick comprehension, spelling,
word power, and contextual and semantic use
of syntax. Grammar and vocabulary get their
needed attention when structure and meaning
evolve with reading unknown texts.
Extensive reading abilities must be fostered
at a very young age and age-appropriate
books prescribed, to promote writing and
memory. Online platforms do provide
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immense quality audio visuals, which enable
learners to read silently and listen carefully,
to learn reading and pronunciation
simultaneously. As foreign learners, students
from varied linguistic backgrounds do find
it difficult to read without their native accent
that influences speaking abilities too.
Reading does not stop with conventional or
contemporary texts of varied genres. It
involves the ability to decode information
from signs and gestures that is to be translated
into the needed language. The required
language to interpret messages in varied
forms is achieved only through regular
exposure to the language in the verbal form.
Reading for pronunciation, reading for
vocabulary, reading to learn grammatical
structures, reading for information, reading
for spelling, and reading to acquire speed are
some of the areas covered to build reading
abilities in learners. The ability to read is one
of the most essential skills that enable
learners to lead independent lives and
comprehend the world.

Reading has its significance only after its
acquisition. It is much later in life that most
of the non-native speakers of English desire
to know much, but are unable to grow with
the text due to their inability to infer texts
which are beyond their comprehension
abilities. E-reading has become a portal on
the Internet, where e-books invite the
attention of readers. Task-based learning
could come a long way when students are
made to read and relate facts from inference
of texts read. Reading tasks not only help in
acquiring information, they also help the
learner to spell right, speak right, word right,
and punctuate and pause correctly before they
get ready to write. Mandatory reading helps

in the learner choosing the field of his choice
to continue reading lifelong and enhance
vocabulary to communicate well. Loud
reading as beginners enables good spelling
and syllabification that prompts better written
communication skills. A constant watch on
punctuation is necessary to include them at
the appropriate place while they compose and
communicate.

Honing Writing Skills

The fourth skill, namely writing, is an
essential skill that enables a person to
communicate to the world. All that has been
read has been written already. Good reading
skills enable better writing, with minimal
errors, contextual and conceptual clarity,
correct spelling, punctuation, and exactness
of information. Writing skills can be
examined online by prompting learners to
complete phrases, proverbs, captions, and
vocabulary-based exercises that would test
various lexical items like compounds, phrasal
verbs, clipped forms, abbreviations,
acronyms, blended forms, and so on, to
enable learners to understand effective
language use. Writing for a purpose has its
own hallmarks; good writing exhibits
accuracy, brevity, and clarity for quick and
immediate communication. This is where
word power plays a vital role. Good writing
skills are not taught. Learners were only led
to practise writing in conventional methods
by way of transcriptions, in order to improve
on spelling, structure of sentences, and
punctuation, and to learn organisation of
paragraphs and essays. This was basically
done decades back to help learners acquire
good handwriting too. Writing aids memory
to a great extent.
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Composition plays a vital role in teaching and
academic writing, where format and content
have their own significance towards
communication and comprehension. Based
on the context of the written material, the
reader understands the accumulated words in
memory and grasps the content. Writing skills
can be displayed in formats to teach learners
online, according to their intended purpose.
Some of the written exercises that English
language teaching comprises are
composition/letter writing, note making,
summarising, article writing, advertising,
précis writing, paraphrasing, and notice
writing. Some of these demand precision,
while others need elaboration. Planned
editing exercises could be designed in such
a way that learners spot errors and learn
effective language use, along with
correctness.

Paragraph or essay writing must be taught
with a purpose, be it expository,
argumentative, descriptive, or narrative, so
that learners acquire writing skills with good
grammar, observing cohesion and coherence,
sequencing by way of introducing the title,
paragraphing the content with an idea each
and a topic sentence, and a final conclusion
that sums up the paragraphs and justifies the
title. Language structures and formats are
interlinked to create a meaningful
performance from the learner’s end.
Establishing basic writing skills at the
elementary stage would ensure better
performance by way of encouragement and
guidance from the teachers who learn along
with the learners so as to evolve new and
interesting techniques of language
acquisition. To enhance such skills, long
years of exposure to the English language

should be made mandatory; further, the
methodologies and strategies adopted must
be age-appropriate, attractive, interesting, and
fulfilling to the learner. Developing a good
rapport with the learners becomes essential.

Experiment and Observations

An experiment on C4 aspects in relation to
LSRW skills was carried out in the English
classroom and the observations were
recorded.

Experiment Level 1 LC4: A short story on
the importance of sharing during the
pandemic was narrated by the teacher with
the help of some images on the screen. The
students listened to the story attentively. The
teacher did not disclose the ending of the
story. Instead, she asked the students to
suggest an ending to the tale. In this way the
learners comprehended, contextualised,
composed, and communicated the different
endings using their creativity and
imagination.

Experiment Level 2 SC4: The teacher shared
a TED Talk video on global warming with
the students. The students watched and
listened with interest. Then the teacher asked
them to simulate a speech on the same topic.
The learners were both intrinsically and
extrinsically motivated, as they were aware
of the different levels of comprehending,
contextualising, composing, and
communicating to the audience.

Experiment Level 3 RC4: The learners got
an opportunity to read out a story on the
lockdown situation. The reading session was
followed by tasks to test their memory,
understanding, application, analysis,
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evaluation, and creativity that contributed to
better comprehension, contextualisation,
composition, and communication.

Experiment Level 4 WC4: Based on the other
three interrelated tasks, the students were
given an opportunity to write a poem/a short
passage or a story in relation to the
contemporary times. Students wrote on
different themes, such as home, family,
relationships, frontline workers, loneliness,
despair, suffering, hope, and travel.

Conclusion

Through this experiment we argue for, and
try to demonstrate, a holistic approach to the
teaching-learning process through online
mode in the pandemic times. The experiment
helped the learners to understand the reality
and respond to them in a creative and critical
manner. The experiment also had a
therapeutic effect on the learners who were
anxious about their friends and relatives
affected by Covid-19 and who had also lost
their near and dear ones to this deadly disease.
Octamoda as an integrated approach to
learning helped them to view the pandemic
and its effects with objectivity.

Octamoda integrates LSRW skills with
comprehension, contextualisation,
composition, and communication that threads
activities and encourages participation based
on the interests of the learner and the genres
that suit their aptitude. However, all the four
skills form the framework of language
learning and the sub-skills listed interweave
the logic of use for a purpose and the less the
use the more we lose. This helps the learners
gain knowledge through understanding and

in turn guides them to put theory into practice,
and vice versa. Hence, as far as language
learning is concerned, it is not the virtual or
the physical classroom that matters; the
individual’s aptitude towards language
learning is absolutely important to develop a
flair to listen, speak, read, and write by way
of regular practice, in order to evolve into
good listeners, better speakers, wide readers,
and effective writers.
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Do you have the habit of reading billboards
and street signs? Here is a couple of them
that Amalia Rubin found:

1. On a billboard for an electric company:
New Delhi Electricity Limited

(Note: Frequent power cuts in India)

2. A street sign in Himachal Pradesh:
Himachal Pradesh Police: Better late
than never

According to Mike Magennis, “The secret of
comedy may be timing but the secret of great
comedy is ambiguity.” He concludes,
“Ambiguity is genuine. Real life is
ambiguous in the extreme.” While we do
wholeheartedly endorse his views, let us not
cultivate ambiguity; for, it could be irritating,
frustrating, confusing, and misleading. Good
communicators are always clear; they are
never ambiguous.

The dictionary defines ambiguity as
“doubtfulness or uncertainty as regards
interpretation.” In literature, ambiguity gives
rise to different interpretations. For linguists,
ambiguity arises when a sentence could be
parsed in more than one way.  Their famous
example is Visiting linguists can be a
nuisance. This sentence is analyzed in two
different ways:

Linguists visit us. They can be a nuisance.

We visit linguists. It can be a nuisance.

Ambiguity could be phonetic, lexical,
syntactic, semantic, or pragmatic. In

Grammar Guru 14

V Saraswathi

grammar, we are mainly concerned with
syntactic ambiguity. Here are some amusing,
ambiguous sentences:

He made her an omelette.

(Did he make an omelette for her, or did he
squash her into something like an omelette?)

She called him a taxi.

(Did she address him as ‘Taxi’, or did she
call a taxi for him to travel in?)

Often wrong word order results in ambiguity:

He killed the sparrow with a gun. (Wrong)

With a gun he killed a sparrow. (Correct)

He spent the holidays in a chair with a
swollen leg. (Wrong)

With a swollen leg, he spent the holidays in a
chair. (Correct)

Newspapers frequently regale us with their
penchant for ambiguity. Here are some
authentic snippets:

CIA held suspect in secret prison for months.

Two cars reported stolen by police yesterday.

Do you dislike or hate your mother-in-law?
Then, you might enjoy this story:

I saw six men kicking and punching the
mother-in-law. My neighbour said, “Are you
going to help?” “No! Six should be enough!”

Faced with an ambiguity, Albert Camus said,
“That must be wonderful. I have no idea what
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it means.”

Tackle these brainteasers with an ambiguous
answer:

1. Who is bigger – Mr. Bigger or his son?

2. What happened to the man who stole the
calendar?

3. Which travels fast – heat or cold?

Answers

1. The son is a little Bigger.

2. He got twelve months.

3. Heat. You can easily catch a cold!

Dr. V. Saraswathi, (Formerly) Professor of
English (ELT), University of Madras.

[Editor’s Note: This is part of a series of
articles contributed by the author and
published earlier in The Times of India,
Education Times from May 2008 to May
2013. We are thankful to the author for
permitting us to publish those articles in our
journal.]
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Examining the Usefulness of Computer-Assisted Language
Learning among ESL Learners

Murtaza Husain

ABSTRACT

With the advent of technology, there have been various changes in every field, including
education. For the last few decades, the use of Computer-Assisted Language Learning
(CALL) has linked people across different linguistic, geographic, and cultural boundaries,
altered human-to-human communication, and transformed discursive and linguistic
practices. For second/foreign language learners, digital technology offers full-time access
to a broad range of platforms for interaction with native speakers outside the classroom.
The focus of this study is to gain some theoretical perspective on computer-mediated
communication by reviewing the previous studies in this field. It also investigates the
advantages and challenges of CMC in relation to second language learning.

Keywords: CALL, Second Language, Language Learning, Technology and ELT.

Background

In recent years, technology has become more
efficient and accessible. It is frequently
developing and adapting to changes. The
Internet has removed the barriers of
communication that previously existed due
to physical boundaries. The invention of
computer technology has generated various
opportunities for education with its potential
and value for strengthening the learning of
second/foreign languages. Although we may
argue that new ideas about the use of
technology create innovative educational
models and learning environments, effective
arguments and evidence are still difficult to
find in the established research area. While
there has been considerable discussion in
literature regarding the consequences of the
use of technology in second or foreign
language learning, problems that seem to be

worthy of investigation are those existing
anecdotal research findings about the specific
technology that turned out to be best for
language learners under any given
circumstances. We may find huge and a
growing number of studies on computer-
integrated language education, but it is not
easy to reach a comprehensive and
convincing generalisation for all technology-
related language teaching and learning, since
there are still several variables that need to
be considered when the application of
technology takes place in a real-life
educational setting. Specifically, we need to
assign control groups for comparisons, for
instance, analysing to what degree the
technology works better when students are
placed in a position that allows them to
engage actively in a strategy practice task, or
in a situation where learners come from
various technical backgrounds or with
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different affective levels and have to work
together in order to develop the designated
project.

Based on the belief that computer
technologies promote interactive learning and
provide learners the depth and richness of
authentic materials, numerous language
teachers have started to favour computer-
assisted teaching since the late 1980s.
Teachers are now eager to use any
technology-based application for teaching
language to increase the potential for
language development. The effect of using
technology is that it also compels language
teachers to expand the critical skills necessary
to assess technology and its application in
the context of second/foreign language
learning.

Computer-assisted language learning
(hereafter referred to as CALL) is a
widespread environment that has changed the
way of our everyday life, work, and learning.
It is a tool that helps us communicate with
people all around the world. As stated by
Mahdi (2014), “CALL activities can be
asynchronous, i.e., in the form of writing
emails, or posting responses to a discussion
board online, or can be virtual synchronous
conversations held in chat rooms, and so on.
The developers in computer technology have
created new opportunities for language
learning that cannot be found in traditional
classrooms. Many environments have been
introduced to enhance language learning. One
of these is CMC, or computer-mediated
communication. CMC can be broadly defined
as human communication via computer
(Higgins, 1991). It involves interaction
between humans using computers to connect

to each other and generally refers to any
communication pattern mediated through the
computer (Metz, 1994).” The spread and
emergence of computer-mediated
communication (CMC) has linked people
across different linguistic, geographic, and
cultural boundaries, altered human-to-human
communication, and transformed discursive
and linguistic practices.

With the help of global networks and digital
technology, it has now become much easier
to communicate with people belonging to
other language backgrounds, allowing
language contact on a scale never seen before.
These new technologies have transformed the
way people learn, practise, and use languages.
For second/foreign language learners, digital
technology offers full-time access to a broad
range of online platforms for interaction with
native speakers outside the classroom. Such
interactions in online spaces also have the
power to reinforce the L2 classroom, because
L2 practices simultaneously reduce the
artificial nature of second/foreign language
learning in the traditional classroom and
emphasise the importance of second/foreign
language learning in the 21st century.

The focus of this study is to gain some
theoretical perspective on computer-
mediated communication by reviewing
previous studies in this field. Further, it
investigates the advantages of and constraints
in CMC in relation to second language
learning.

Previous Studies on CMC

The application of CMC in language learning
has been studied in several journal articles,
books, and conference proceedings. Some
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attempts were made to review this research.
Cole, Beam, Karn & Hoad-Reddick (1992)
gave over 400 references with regard to
CMC, but only about 60 of them were
empirical studies. Romiszowski & Mason
(2004) reviewed more than 100 research
articles that were published from 1996 to
2003. Their focus was on the recent
development in research on asynchronous
text-based CMC. Wallace (2003) reviewed
more research articles to analyse the
interaction among teachers and learners in
higher education. Luppicini (2007) reviewed
170 research articles shortlisted from 78
journals to study the recent growth in CMC
research in educational settings.

A significant amount of research has been
carried out on CMC with different interests
in second language learning. The results are
mostly favourable, with various researchers
stating that CMC provides bigger and more
equal opportunities for learners’
participation (Kelm, 1992; Sullivan & Pratt,
1996) since students interacting in CMC are
less afraid of committing errors and are less
compelled by oral rules such as turn-taking.
Teachers seem to have less authority and
learners’ (less motivated, even shy, and
typically marginalised) anxieties in L2
communication are minimised (Chun, 1994;
Kern, 1995). Students also participate
actively in expanding their discourse skills
and communicative competence than is
generally found in regular classroom
discussions (Chun, 1994). Besides the
increased participation of students in the
CMC context, they produce more texts than
in a normal classroom within the same time
duration. The quality of the texts is better,
as they are represented by more refined ideas

and complex and longer sentences (Chun,
1994; Kern, 1995; Kelm, 1992). Other
merits of CMC include more time those
learners have to improve and develop their
comments. In addition, there is motivation
of a team spirit among students and
enhanced confidence in language practice.
As there is no time constraint, they might
use the time and effort to convey themselves
in the target language, instead of taking the
easy way out by using their mother tongue
(Chun, 1994).

The study on CMC shows that it has some
disadvantages as well. Limitations of using
synchronous CMC include slower speed in
comparison to speaking, too direct or
confrontational a style, loss of teacher
control, loss of coherence in discussion of a
topic, necessity of nonverbal communication,
and the need for learning a new set of turn-
taking skills (Salaberry, 1997). Overall
coherence, stylistic improvement, formal
accuracy, consensus, and reinforcement of
standard discourse conventions are goals
which are not well fulfilled by synchronous
CMC (Kern, 1995). Weisband (1992) also
stated that it was harder to achieve agreement
in online communication than in face-to-face
discussions; in other words, electronic
interaction reduces convergence and
conformity (Sproull & Kriesler, 1991).
Another feature of CMC that could hamper
cooperative learning is the presence of hostile
language called “flaming”, which apparently
takes place due to the same attributes that
promote free expression, and which can have
adverse effects on classroom interaction
(Sproull & Kriesler, 1991). We shall discuss
the merits and demerits of using CMC in the
following sections.



28 Journal of English Language Teaching, Vol. 63, No. 3, May-June 2021

Advantages of Computer-Mediated
Communication

Most of the studies carried out since the
1990s have given a wide range of prospective
benefits of CMC in both national and
international networks, on language learning
processes. Practitioners and scholars have
emphasised how CMC can promote
authenticity by allowing learners to come into
contact with an authentic audience and by
encouraging them to interact on topics that
are significant to their own lives. Many
reports have suggested the fact that electronic
communication brings about more equality
in learner participation than face-to-face
classroom discourse, as well as higher levels
of participation, both in quantitative and
qualitative terms (Guarda, 2012).

Motivation is definitely one of the primary
dimensions on which research into CMC has
focused since the beginning. Increased
motivation is believed to be the fruit of
exposure to encourage and provide authentic
learning contexts (Kern, 1996; Thorne,
2008), of teamwork in a less-threatening
atmosphere (Beauvois, 1998; Blake & Zyzik,
2003), and of learners’ perceived thought of
controlling their own learning (Warschauer,
1996). Freedom in the learning process, that
is autonomy, is another component that seems
to be encouraged by stimulating individual
thought processes through social interaction
with other learners or native speakers, CMC
writing, or discovery practices, as well as by
promoting learners to become accountable
for their own learning. Recommended to aid
L2 learners improve their language skills,
computer-mediated communication also
provides evidence for real language and

pragmatic development (e.g., Belz &
Kinginger, 2003; Thorne, 2003). In spite of
the positive results that emerge from these
researches, some practitioners still remain
sceptical about the presumption that CMC
interaction can naturally lead to better
language skills. Scholars such as Lee (2006)
and Tudini (2003), for example, recommend
that enthusiastic reports be balanced by
research that examines the long-term
consequences of CMC on language
development, to make sure whether the mode
of interaction can affect the acquisition
process in a considerable way. From a
different perspective, researchers such as
Ware and O’Dowd (2008) express that, in
global CMC practices, grammatical accuracy
is usually seen as secondary to the real
communicative goals of interaction, so that
it’s potential for enhancing linguistic
correctness fades into the background. These
observations appear to suggest the
significance of developing impromptu
activities to help students focus on form
within the context of online collaboration, in
order to link reflection and metalinguistic
knowledge with communication
effectiveness and negotiation of meaning. As
stated by Ware and Perez Cañado (2007),
online collaborative activities should focus
on language, as they provide the benefit of
working with texts originally produced by the
students themselves. Hence, interest and
metalinguistic reflection can be encouraged
through genre transformation and translation
practices, direct examination of the language
produced in an online setting and –
particularly in contexts in which students
interact with native speakers or more skilled
L2 users – peer feedback on a broad range of
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areas of language use, such as stylistic usage
and grammar choices. Practical examples of
form-focused tasks set up as part of CMC
practices are suggested by Levy and Kennedy
(2004) and Belz (2006).

Constraints of Using CMC

While most study reviews of CMC have been
favourable, there are many challenges that
have to be taken into account when applying
CMC in language learning. These include:
(1) access and logistics, (2) computer literacy,
and (3) privacy and security. Regardless of
the developments in computer and Internet
access, teachers’ and students’ computer
literacy may be restricted, mainly in minority
and low-income communities. This can be
viewed as a roadblock for implementation of
CMC. Another roadblock for CMC activity
implementation is computer access,
particularly at the school level. Even when
computers are accessible, slow or unstable
Internet connections, blocked websites, and
lack of extra hardware and software may
make the use of CMC for language learning
purposes impossible (for example, absence
of headsets and microphones). Several other
logistical issues make CMC usage
inconvenient at times (such as
malfunctioning computers, broken links on
websites, location of computer labs on
campus, and so on). Moreover, activities
involving individuals of the target community
can be a logistical nightmare. Scheduling
problems, time differences, and unreliable
target language participants are just a few of
these issues.

While logistical issues may obstruct an
individual teacher from administering CMC
activities, issues related to privacy and

security may prevent the entire teaching staff
at an institution from using such tools. An
institution may have some policies in regard
to cloud computing or copyright that restrict
the integration of some CMC tools in the
classroom. Besides, while CMC networks
provide the opportunity to engage with
people of the target community, it is hard, if
not impossible, to control with whom the
students are involved and what form that
involvement takes.

Conclusion

As new technologies advance, so do the
implementation alternatives for language
teaching. This paper has shown how these
new and emerging CMC technologies can be
beneficial in the language classroom to
increase communication opportunities, and
stimulate students. New CMC technologies
can support language learning for students
by bringing them closer to the way native
speakers use the language to interact with
each other. Attempting to reach out to native
speakers’ modes of communication and
establishing networks may be one way of
strengthening learners’ interests in second/
foreign languages. Instructors often fear the
application of technology because they think
they have to reshape their teaching.
Nonetheless, most face-to-face
communicative tasks can be at least as
successful, if not more successful, in a CMC
environment.

Besides the many benefits of using CMC in
language learning, there are certain
constraints to it as well, which have been
discussed in the paper. These limitations can
be taken care of through proper teacher
training, development of learner literacy,
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improving the availability of the required
resources, and task design. In order to garner
the potential benefits of CMC, teachers need
to design tasks that are suitable for their
learners, which are well-organised into the
overall syllabus and which are evaluated
meaningfully.
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Coping with Covid-19: Prognosis for Language Teaching
A Jayaprakash

ABSTRACT

For the past several months now, since March 2020 to be precise, the academic world
has changed drastically in the mode of functioning. With physical classes almost non-
existent and everything switching to the online mode because of the Covid-19 pandemic,
there has been an unprecedented situation prevailing in the educational sector. Now,
though on-campus sessions are slowly beginning, it may never be the same again. This
paper examines the various aspects of these forced changes and suggests methods to
overcome challenges in the new circumstances. The areas dealt with are (i) the online
mode of teaching-learning, (ii) the psychological effects on the learner, (iii) the shifts in
the role of the teacher, and (iv) the problems faced in assessment.

Keywords: ICT, Online Learning, Engaged Learning, CMCL, Assessment.

Introduction

Online teaching and learning is nothing new
to academia across the globe. It has been
around since the time ICT tools became
popular several years ago. What was new was
the situation where education became limited
to the online medium and there was a
complete absence of direct physical
instruction. This was where the challenges
lay for both the educators and the learners.

Education was one of the worst affected
sectors in the Covid pandemic. Being one of
the oldest professions in the world, it had
relied on time-tested methods of direct
instruction for all its transactions. It is one of
the professions where advancements in
technology have been accommodated, but
traditional instructional methods have not
been replaced. However, the pandemic had
forcefully eliminated, at least temporarily, the
possibility of the use of any direct physical

instructional methods.

All the stakeholders including teachers,
students, and parents have striven their best
to minimise the negative impacts of this
extraordinary situation. The education sector
has adapted to the new normal and adopted
teaching-learning strategies according to the
demands of the times. This spirit of
enterprising educationists who are willing not
just to accept change, but to embrace it with
enthusiasm, should be appreciated.

Going Online

Online teaching-learning process is an
evolved format of the distance education
system, which has been in vogue for quite
some time now. Such online environments
have been running parallel to the traditional
classroom learning for the past several years.
It is important to understand how the
teaching-learning process differs in these two
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environments. Gudea and Ryan (2008)
observe that with online systems, the changes
have become just more massive and
intensive. “The advent of the personal
computer and the Internet brings a different
set of challenges and promises. It is a process
still in transition; yet, the versatility of the
Internet to bridge information, geography,
culture, and language surpasses everything
else that has been tried in education before.”

Language education is a unique sector. which
has not done away with traditional teaching
methods despite new technologies making
fast inroads into it. Chalk-and-talk remains a
major teaching strategy in educational
institutions across the world. Information and
communication technology (ICT) has not
been successful in removing the blackboard
(or the whiteboard) from the classrooms.
Rather, it was never felt to be necessary to
remove them. The new developments just
serve as additional resources for the teachers
and the students. Regarding the success of
the endeavour to shift to an online mode,
Yandell (2020) speaks from his experience:
“Something else emerges from the
experiences of the past two months: online
teaching tends to be a poor substitute for the
real thing. Teaching and learning are
embodied, irreducibly social activities.
Classrooms, even postgraduate seminar
rooms, are extraordinarily complex,
unpredictable and exciting places, precisely
because they are places where myriads of
interactions happen more or less
simultaneously.” A teacher or student could
just make the best of the available conditions
to create a virtual classroom atmosphere. He
further observes that such online interactions
could become meaningful to some extent,

only because they had built it “on a shared
history of offline, embodied interactions, in
school and in the seminar room” before the
onset of the pandemic. Creating such a
rapport among the teachers and students who
have never met would take far too much
effort, and therein lies one challenge.

Yet another challenge is when classes are
broadcast through television or the Internet,
creating a wide disparity in the way they are
received by students, depending upon their
social and economic situations. Yi and Jang
(2020) observe from their South Korean
experience: “one critique of the content of
the English program is that it tends to be
geared toward middle-class students in urban
areas, and not well suited for students from
other backgrounds.” In the same school, the
teacher would transact a lesson differently in
different classes. Such a possibility is
completely precluded in sessions that are
broadcast. In India, where the rural-urban
divide is acute, there is a wide disparity in
the reach of such programmes.

Pedagogy and the Student Psyche

Teaching, especially for the language teacher,
has never been considered to be just a transfer
of knowledge and information from one brain
to another. It is more of a heart-to-heart
process, which is heavily impacted by the
lack of physicality in the pandemic situation.
Ko and Rossen (2010) observe that there are
some negative psychological impacts of the
online learning environment compared to the
physical classroom ambience:

“Even though the requirements of the course
are clearly outlined in the syllabus and in the
class announcements, the effect isn’t the same
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as seeing an instructor glare severely at the
class and announce that the essays are due
the following week, without fail.
Assignments are completed at home, often
in solitude, and submitted through the click
of a button, without that warm feeling
students sometimes get when they pass in
their exam papers or hand their essays over
to their teacher in person. Indeed, without the
discipline and structure imposed by the
requirement of physically sitting in a
classroom, students often feel cast adrift.”

This observation points at the lack of
emotional fulfillment, which is a peculiarity
of online sessions. The physical bonding with
the teacher and the peer group undoubtedly
has a great influence on the learners. This
social distancing has an irremediable impact
on the student psyche. While the instructor
or peers may be accessible synchronously in
the online environment, it is evident that the
virtual presence does not compensate for the
physical absence.

“The complicated mechanisms of human
expression—facial expressions, voice
intonation, body language, eye contact—are
also no longer available…. Most of us rely
on body language to deflect the impact of
what we say; we convey our true intentions
through gestures and vocal intonation. The
absence of these conventions sometimes
causes students real distress.”

It is generally accepted that body language
and non-verbal signals play a pivotal role in
communication. With most of the learners
muted and invisible in the online synchronous
classes, the rapport built in a traditional
classroom cannot be expected here. The
teacher is left to speculate on whether the

ideas are being properly conveyed to the
listeners at the other end.

The shortcomings highlighted are not to
reduce the efficacy of the online classes, but
to understand and to discover remedies to
overcome them. The learners probably sit at
their homes or comfortable environments
which could bring out the best in them to
engage in the classes. Now as the campuses
reopen, a combination of these environments
could work well for everyone.

The Changing Role of the Teacher

As early as in 1993, King had forecast that
the teachers of the contemporary times are
becoming guides on the side, rather than
sages on the stage. Traditionally, teachers
were assumed to hold a very privileged
position in the educational scenario. They
would gracefully dole out knowledge to the
students who would look upon the teacher
as the sole possessor of the wealth of
knowledge. King observes that the teacher
would soon have to abandon such a
patronising attitude:

“This model of the teaching learning process,
called the transmittal model, assumes that the
student’s brain is like an empty container into
which the professor pours knowledge. In this
view of teaching and learning, students are
passive learners rather than active ones. Such
a view is outdated and will not be effective
for the twenty-first century, when individuals
will be expected to think for themselves, pose
and solve complex problems, and generally
produce knowledge rather than reproduce it.”

Rather than becoming recipients of
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knowledge, here, the learners become co-
creators of knowledge. Learning thus
becomes an active process, rather than a
passive experience. A participative learning
experience can create a deep impact on the
students. The educators have an opportunity
to choose from a plethora of activity tools
which are available online. Here, it is not a
question of lack of tools, but the difficulty in
choosing the right ones from the sea of online
activity tools and websites. The teacher has
to select one from them and connect the
students to it. However, such engaged
learning is not automatic and requires some
effort from the teacher, who functions as a
facilitator in the online environment.

In an ideal learning situation, the students are
not left to themselves with the online tools,
but are guided from time to time by the
teacher. The medium of the computer and the
Internet are not a substitute for the teacher.
Lamy and Hampel (2007) draw attention to
the fact that computer-mediated
communication for language learning
(CMCL) is nothing new and had made its
inroads into education a few decades ago.

“CMCL appeared in the mid-1990s, when
institutions began to offer asynchronous text-
based networking opportunities to their
students. There has since been a gradual
deployment of computer tools for
synchronous communication, latterly
including voice-based Internet telephony,
across the different sectors of language
education in developed countries, in distance
as well as in co-located settings.…”

Even in the traditional classrooms, computers
and projectors have been used in the presence
of the teacher. They had served as teaching-

learning aids and never foreseen as something
that would completely overshadow the
presence of the teacher. However, the
observations of Bach, Haynes and Smith
(2007) suggest that the prospects of online
learning are not all that bleak and can even
turn out to be positive in its effects.

“[O]nline learning methods can add value to
traditional face-to-face methods and provide
opportunities for reducing some of the
weaknesses of traditional teaching
methods.… What is fundamentally different
is the nature of the medium and its added
dimensions in time and place. The change of
medium offers new opportunities to move
some of the contemporary and the traditional
approaches towards learning in more
interesting and efficient ways.”

Many avenues which were not available in
the traditional classroom are opened in the
online platforms. which serve to assist both
the teacher and the learner. All the online
tools available for language teaching could
make engaged learning possible, unlike a
face-to-face classroom, which is heavily
dependent on the teacher.

Not Just a Change in Medium

The physical classroom could not just be
recast into the online mode by use of a
camera. That would be reducing the
effectiveness of an already handicapped
scenario of the absence of physicality. The
lecture had to evolve and grow into
something that is totally different from that
perceived in the physical learning
environment.

“Much more likely is a coterminous
evolution whereby the lecture evolves around
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both its synchronous and asynchronous
forms. Thus the technologies used to capture
the lecture (so as to offer it as an
asynchronous experience in the future) are
also used live – to present digital video clips
and website searching of related literature –
within the real live lecture theatre. This seems
to fit the ‘market model’ of higher education
now so common, where there is more
emphasis on choice, flexibility and diversity.
This is against the backdrop of students’ part-
time working lives and the related stress.
Students will increasingly find that they can
choose how they experience a lecture from
one week to another. Either they take part in
the lecture theatre or they receive the material
later in their own time.”

It becomes a very personal experience when
the student decides how to listen to the
lecture, whether in a synchronous way or in
an asynchronous way watching the recorded
version. Further, it renders a flexibility which
the rigid traditional classroom space does not
provide. The lecture becomes a pointer to the
sources of learning and serves as a guide for
the students in the vast online space. Such a
flexibility in approach caters to the diversity
of the learner community as they belong to
different socio-economic backgrounds.

Online teaching could also generate
embarrassing experiences, as narrated by
Turchi, Bondar and Aguilar (2020): “Because
the students were at home, the online
emergency classroom was sometimes
strangely public. University students
sometimes inadvertently revealed more of
their homes than they intended, especially
when their realities now included children
suddenly at home and other family

obligations. One student who contacted the
first author for help on assignments described
how she and her husband were housing
elderly cousins who had been kicked out by
other family members.” Such situations
prevent the teacher from taking an active
interest in the learning process of the student
because the students are themselves in a state
where they require assistance at a different
level.

The Assessment Hurdle

When the whole world of education is already
several months into the pandemic-academic
adjustment, there is one aspect which still
remains a hard nut to crack. It is the method
of assessment that educationists the world
over are still perplexed about. While a
complete shift to online teaching-learning
process is itself quite demanding, the greatest
challenge lies in assessment. The traditional
three-hour examination in a proctored
environment does not seem to be possible in
the virtual world. Among the online
assessments, quizzes have emerged as the
most popular ones, and there are several
portals which provide online quizzes. Yandell
(2020) observes how language assessment is
seriously crippled by depending on such
quizzes. Such assessments presuppose that
“English is about knowledge – the kind of
knowledge that is testable through a series
of questions with right (and wrong) answers.”

Assessing students is also sometimes
frowned upon as a cruel activity in the
difficult times of the pandemic. Teachers are
requested to show “more grace” towards the
students who were not performing to the
expected levels (Turchi, Bondar and Aguilar,
2020). When assessment was part of the
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regular classroom activity, perhaps it was not
so obvious. “Because teachers engage in
student assessment as part of their
instructional routine, student assessment and
evaluation is always present, irrespective of
the teaching modality, and is one of the
teaching demands that is typical of this
profession.”

“In general, it is more difficult for teachers
to keep track of students’ progress online than
it is in the traditional, on-ground classroom.
The limitations of the technology employed
make it more difficult for teachers to monitor
students” (Gudea and Ryan, 2008).

It remains a fact that the traditional on-ground
classrooms are more reliable because there
is less possibility of deceit on the part of the
candidates. In the online environment, the
examiners are left to guess whether the
students are honest in their approach to
exams. While there have been a lot of online
exam tools that have emerged recently, most
of them deal with multiple choice type
questions. Questions that require descriptive
and detailed answers still remain a challenge
for setting up, and even more, for evaluation.

Conclusion

Shifting to the online mode may appear very
easy, given the present technological
advancements. However, delivering quality
education requires paradigm shifts in the
areas of course design, content delivery, and
assessment. While academia progresses with
the reversal to on-campus sessions after the
sudden forced shift in mode, agencies
responsible for maintaining quality education
should urgently focus and address these
issues. It has to be mentioned to the credit of

the frontline educators that they have tried to
innovate in these difficult times and not
waited for the policymakers to evolve
solutions. Yet, it is necessary and possible to
find out and implement new methods in all
these areas so that a combination of online-
offline education systems can be streamlined
and firmly established in place. As it was said
of the dogs and the caravan, pandemics may
come and go, but academics have to go on.
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The ELT Practitioner
(The journal that values classroom practices over theories)

The ELT Practitioner, started in 2014 (https://sites.google.com/view/
theeltpractitioner/home), is an online journal published by the English Language
Teachers’ Association of India (ELTAI). It is a quarterly journal – January-March,
April-June, July-September, and October-December:  – brought out every year. It
aims at providing opportunities for English teaching practitioners in schools and
colleges, especially school teachers, to share their actual classroom practices with
their fellow teachers across the country and across the world.
The journal invites articles – two-to-four-page descriptions of real time classroom
practices relating to the teaching and learning of English at any level of education.
These descriptions may articulate briefly the assumptions of the teachers underlying
the activities/practices reported, or mention very briefly the theoretical
underpinnings. The journal does not expect elaborate discussions of ELT theories;
in fact, it discourages such theoretical discussions in the articles submitted to the
journal for publication.
This means that teachers at any level of education are encouraged to write about
any experience of classroom teaching that has proved to be effective in the classroom.
The focus is on the practitioner and classroom practices.
Submissions to the journal are invited from teachers throughout the year and they
may be sent to: indiaeltai@gmail.com with copy (Cc) to the editor Dr. Harleen
Kaur at: kaurharleen030@gmail.com.
Use this golden opportunity to share your classroom practices as a teacher of
English with others in the profession and benefit from their feedback.

LETTERS TO THE EDITOR
Members of ELTAI who read the contributions to the journal are free to
give their views on the contents of the articles/papers published here.
The letters should reach the Editor (neerudlitt88@gmail.com)
or ELTAI (eltai_india@yahoo.co.in / indiaeltai@gmail.com) within a month
from the date of receipt of the journal.
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Farrell, Thomas, S. C. (2015). Promoting
teacher reflection in second language
education: A framework of TESOL
professionals.  New York & London:
Routledge. (pp XV + 138) [ISBN 978-1138-
025042]

The book under review by the well-known
author discusses one aspect of professional
development – Reflection. Reflection and
reflective practices as an integral part of
teacher development have been talked about
for over two decades now. However, there
hasn’t been a comprehensive book on
reflective practices as the present volume.
Farrell provides a detailed description of a
framework for reflection, which can be used
by teachers, its uses, and tasks to reflect on
the concepts introduced in the book.

The book is organized into 9 chapters.  There
are two initial chapters that introduce us to
the essential concepts we need to understand
in order to go through the book.  The third
chapter provides a detailed description of the
framework and the successive five chapters
(chapters 4 – 8) discuss each of the stages of
the framework.  The book concludes with a
discussion on the use of the framework.

The book begins with a discussion on the
confusion that exists between two terms
‘contemplation’ and ‘reflection’, often used
interchangeably.  Contemplation, Farrell
says, is a precursor to reflection (p. 6).
Contemplation makes us think of a situation
but without involvement and does not “entail
any intervention”.  However, reflection
cannot be free from intervention.  It is a
“conscious process” and analyses “what we

are doing and why we are doing it” (p. 8).
The rest of the book is devoted to building
and discussing the framework for reflective
practices.

Farrell conceives a five-stage framework
where each stage/level is closely interrelated
to the others.

There is no hierarchy among these stages.
However, Farrell assigns each stage a number
and discusses them in a logical progression
as part of the framework, though he mentions
that each stage is modular and can be
discussed independently of the other stages.
The five stages of the framework as presented
in the book are briefly discussed here.

Philosophy helps us probe the reasons for
every action we are involved in, in the course
of teaching.  Each action constitutes a
behaviour, which is a cultivated trait
influenced by several factors that exist in our
surroundings.  How do we reflect on our
behaviour? Farrell says “telling our
autobiographical stories” (p. 25) is an
essential part of reflection and this helps us
refine our behaviour.

Principles are our assumptions, beliefs, and
conceptions of teaching and learning, which
“are three points along a continuum” (p. 26)
and are responsible for moulding our
classroom practices.

Theory is evolved from the practices we
adopt in our classroom, which are obvious
outcomes of the philosophies and
assumptions. The theories we have been
exposed to in the course of our training are
termed “official theories”; the ones we

BOOK REVIEW
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develop for ourselves, which are largely
unconscious processes, are termed
“unofficial theories” by Farrell.  We may not
be aware of our theories, but we do reflect
on them, and such reflection takes us to
practice.

Practice is an outcome of reflection on
theories we have arrived at.  Practice is
seen in our ability to plan our teaching.
Planning may be conceived of in three ways
– forward planning, central planning, and
backward planning. Forward planning
helps us decide on the objectives and
materials we propose to use in the class.
Central planning  has a focus on the
classroom techniques and the way we
negotiate them during the class. Backward
planning helps us assess the outcomes (p.
69). Reflecting on our practice happens
best by looking at certain critical incidents
and the way we handle them.

Practice is a major part of our teaching.
Practice also needs to be observed, and this
can happen through self-observation using
audio or video recordings, peer observation
using a checklist (“the observer should not
carry his own baggage while observing the
other’s lesson” (Bolitho, 2013)) and Action
Research.  Farrell uses the image of a ripple
that is created by throwing a stone in a pool
of water to help us understand how reflection
becomes possible while observing our own
lessons (p. 85). ‘Reflection-for Practice’ is
seen as an offshoot of ‘Reflection-in Practice’
and ‘Reflection-on Practice’ (p. 82).

Beyond Practice is the last stage of the
framework, which is seen as a process of
refinement. The practices that teachers adopt

in their class and work should promote social
values and instill in the learners a sense of
social responsibility.  Does the teacher
cooperate with colleagues or does he/she
work alone? Values such as cooperation,
collaboration, coordination, and consultation
are important in the work environment.

The book closes with the chapter ‘Navigating
the Framework’ on how to use the
framework.  Farrell’s statement that his
framework is more descriptive than
prescriptive cautions the readers who would
want to adopt the framework readily and use
it as such without reflection.

The book is written in a lucid, reader-friendly
style.  Each chapter is punctuated with several
tasks in the form of worksheets at regular
intervals that compel the reader to reflect on
what has been read.  The worksheets can be
used on a teacher development workshop.  As
one reads through the book, one is obviously
made to recall several critical incidents from
one’s own teaching experience and relate
them to what is discussed.  This is a good
demonstration of ‘reflection-in-action’.  The
book is a welcome addition to the existing
literature on professional development and a
useful source of reference to students on
teacher development courses.

Dr. S. Mohanraj, (Formerly) English and
Foreign Languages University, Hyderabad,
India.

[Editor’s Note: An earlier, longer version of
this review was published in the Golden
Jubilee Special Number of JELT (57/3,
pp.105-107), which may be accessed from
the journal website.]
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The pandemic has led teachers to handle
classes remotely. Consequently, it has created
opportunities for teachers to enhance their
professional skills through online workshops
and various other activities. Considering this
need in the current situation, English
Language Teachers’ Association of India
(ELTAI) has been offering various
professional development programmes for
practising teachers. The association has been
organising weekly webinars on various topics
relating to teaching and learning; about 55
webinars have been conducted so far over
the period of a year with specialists from
various countries as the key speakers in these
webinars dealing with topics of current
interest and relevance to language and literary
studies.
As part of such efforts, ELTAI conducted (in
May-June 2021) a week-long Virtual
Workshop on ‘Using QR Codes in Language
Education’. The workshop contents were
delivered through Edmodo and nearly 30
participants attended the workshop. The
resource persons who conducted the
workshop were Dr. P. N. Ramani, Dr. Xavier
Pradeep Singh, and Dr. Revathi Viswanathan.
The objectives of this workshop were:
l To create awareness of QR Codes among

teachers
l To provide instruction on creating QR

Codes for audio, video, text, and other
files

l To provide hands-on experience in
scanning, creating, and using QR Codes.

To begin with, Dr. Ramani explained the

Reports of Virtual Workshops Conducted by ELTAI
Virtual Workshop on ‘Using QR Codes in Language Education’ (May-June 2021)

Revathi Viswanathan

significance of the workshop and its scope,
and gave an overview of the topics to be
covered.
After these introductory remarks and broad
outline of the technical sessions, Dr. Xavier
introduced QR codes to the participants: what
QR Codes are; what kinds of content can be
stored in them, and why they are safe to use
in education. Then, he explained how to scan
QR Codes using a smartphone as well as the
webcam on a computer; he also set practical
tasks to the participants to scan some codes
and explore the content stored in them. In
the third session, he showed how to create or
generate QR Codes using online generators,
followed by activities that required the
participants to generate such codes for storing
different kinds of information.
These sessions were followed by Dr.
Revathi’s presentations, which dealt with the
method of creating QR Codes for videos,
audio files, and text files. Each presentation
included a related task for the participants to
try out individually and submit the completed
tasks online. The pedagogical aspect of using
QR Codes in teaching was also discussed as
part of the presentations.
Dr. Ramani discussed the possibility of using
web-based resources in literature and
language (with examples), and creating QR
codes for those resources. He suggested that
teachers should try to select relevant
resources based on their students’ interest,
and then offer them to students in the form
of QR Codes. He also discussed the
possibility of creating surveys, polls, and
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formative assessments using Google Forms,
creating QR Codes, and sharing them in
Google Docs for students to access and
respond to.
The workshop was well received by the
participants, whose feedback was positive
and encouraging, motivating ELTAI to plan

Another virtual workshop was conducted by
ELTAI, close on the heels of the one on using
QR codes, also for teachers at various levels.
The importance of such online programmes
for teachers in these times of the pandemic
and our efforts to fight it through vaccines as
well as personal and social norms of
behaviour cannot be overemphasized.
The overall aim of the workshop was to
provide teachers of English step-by-step
guidance on how to use various, simple
digital tools that are available for supporting
and enhancing their students’ learning in their
classes, both online and offline (or face-to-
face, whenever these become feasible in the
present situation) and to enable them to get
clarity on the tools and their use through
interactions with the resource persons.
The resource persons for this workshop were
Dr. Xavier Pradheep Singh, Dr. Revathi
Viswanathan, Dr. Jaya Ramakrishnan, and
Dr. Shravan Kumar, all of them specialists
in the use of technology for teaching English
and very active contributors to ELTAI’s
professional development efforts for a long
time. The resource persons are specialists in
technology use in the sense that they are not
only quite knowledgeable about the tools but
have also used them effectively in their own

Virtual Workshop on ‘Digital Tools for Teachers’

P N Ramani

teaching – they represent best practices in
their use.
Dr. Xavier took the participants through
online platforms such as Webinarjam and
Google Meet and showed how these could
be used by teachers to provide instruction to
their students; he also dealt with social
networking sites like FaceBook for
supporting classroom instruction. Dr. Revathi
demonstrated how the well-known tool of
blogging could be used creatively in teaching
and learning for maximum effect. In addition,
she introduced the participants to another
effective tool, Padlet. Dr. Jaya showed how
to use Google Sites and create class, school,
or college magazines and encourage and
foster collaboration among students and
teachers. Dr. Shravan, on his part,
demonstrated how to put the much-misused/
abused tool of WhatsApp to more productive
use as an effective teaching-learning tool,
rather than dismiss it as having a distracting
and negative effect on students’ learning.
This virtual workshop was also well received
by the participants, who, we hope, would
explore the use of these and other digital tools
in their own teaching practices.

Dr. P. N. Ramani

and provide more such opportunities for
teachers to benefit from, even during the
Covid19 pandemic and lockdown
conditions.

Dr. Revathi Viswanathan, ELT Consultant
and Teacher Trainer, Chennai, India
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Hearty Congratulations!

I got my copy of JELT yesterday and I went
through all the articles with great interest. I
find the quality of articles is of high standard
this time, and I place on record my
appreciation of the efforts you have put in.

Thank you for including my book review. Prof.
Lal (of Trivandrum Chapter) is the editor and
has done commendable work in bringing out
this book.

I hope to see many more good issues under
your editorship.

Sathuvalli Mohanraj

After reading [the article] ‘Enhancement of
Reading, Writing, and Speaking Skills in
Primary Online Class’ by Nilofer Rashid Reza
in Vol. 63, No. 1, January-February 2021, I
am unable to stop myself from appreciating
all her efforts to strengthen the reading
activity.

If this can be done for the primary class, this
can be enhanced for higher classes also.

Really, it is a motivating article for the
researchers. . . . .

My appreciation is [also] for two articles and
for the book review [in Vol. 63, No. 2, March-
April 2021].

To storify a poem/novel is an interesting
attempt. I would be very happy if it is tried in
all classes, but my curiosity is not fulfilled as

Letters to the Editor

no illustration was there, especially when
videos are discussed. Teaching an accentual
pattern is a very good article to improve the
pronunciation of the students, but this has to
be carried out only by well-trained teachers.

My appreciation to Anuradha for her attempt
to make the students write plays and produce.
In my experience, it is a real tool to improve
the [proficiency] of English not only in
writing but also to get rid of the inhibitions
of the student. . . ..

In brief, this volume of JELT was quite useful
to the researchers.

Dr. S. Padmasani Kannan

With reference to [an] article published in
the Journal of English Language Teaching
(JELT) of ELTAI (Vol. 63/2 March-April
2021), I intend to share some of my
professional and academic observations with
a view to seek and share ideas among our
respected members of ELTAI.

Some of my observations are:

[The] article “Teaching Accentual Patterns
in English to Engineering Students” is very
informative, relevant, and useful for students
and teachers to imbibe and apply. The input
shared is good enough to meet the basic
needs of phonetics, pronunciation, and
spoken English. . . . .

Kantesh Kumar Singh
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Objective : To enable learners to visualize a story in the form of a map organizing all
the details systematically.

Participation : Individual
Material : Any short story – for instance, ‘The Selfish Giant’ by George Orwell
Preparation : Reading a story focusing on the different aspects that make up the story
Procedure
H Read the story quickly to get a gist of it.
H The next reading has to be thorough in order to tease out the structure of the story.
H The process of identifying the elements of a story begins with the setting, as any story

usually starts off with setting the stage for the plot to develop.
H Readers then should look for the characters and as the story progresses, for the

characterization as well.
H Conflict is one of the basic aspects without which no story can move forward – the conflict

can be human vs human, human vs nature, human vs supernatural power, or within oneself.
H Once the setting is described, characters are introduced and the conflict is revealed, the

plot moves forward.
H As event/episode after event/episode unfolds, the plot develops and reaches the climax.

After climax, there is a denouement, the falling action wherein the loose threads are tied
up. Stories can also end with a climax; the denouement is optional.

H A critical analysis/appreciation can begin only after a reader has comprehended the basic
components.

Learning Outcomes
1. Learners realize that a story can be thoroughly understood only when they tease out the

different elements of it.
2. Learners recognize the fact that the short stories are more commonly read by all compared

to other genres of literature but they are easily forgotten. Hence, a story map can easily jog
their memory.

Further Reading: While reading any story a reader has to keep in mind its basic components
for a comprehensive understanding.

*Story Map: It is a kind of graphic organiser which displays all the components of a story in
a visual form. This holistic view enables one to get the entire picture of a story at a single
glance and enables a better understanding of it.

Reading Activity: Story Map* - Graphic Organiser
K Elango
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shailamahan@gmail.com. Visit our website (www.jtrel.in) for policies and
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Dates: 20th, 21st, 27th & 28th November 2021

(VIRTUAL CONFERENCE)
Conference URL: http://conference21.eltai.in/

A Glimpse of the Programme
Plenary Sessions, Lightning Talks, Panel Discussions, Action Research Reports, Face-to-Face Interviews, Roundtable
Discussions, Symposia, Paper Presentations

Registration Ends
Early Bird Registration 30 October 2021 | Regular Registration 20 November 2021

Theme: ELT in India – New Needs, New Demands, New Trends

Sub-themes:
H Language Teaching and Learning: Theory and

Practice
H Language and Technology
H Materials Production
H Language Testing and Assessment
H English Language and Literature
H English Language and Society
H English Language Teaching and History

H Language, Psychology, and Sociology
H Language Teaching and Philosophy
H Language Teaching and Culture
H Language Policies
H Language and Translation
H English Language and Literary Studies: Curriculum,

Methodology, and Assessment
H Researches in English Language Teaching
H And other related areas.

Registration form available on the conference site (Fill in the form)
Registration fee to be paid into:

Account Name : English Language Teachers’ Association of India (ELTAI)
Savings A/C No : 30870397943
IFSC : SBIN0007108
Bank : State Bank of India
Branch : Villivakkam, Chennai – 600 049.

SUBMISSION DEADLINES FOR ABSTRACTS/PAPERS - Important Dates:
Submission of Abstract : 30 September 2021
Notification of Acceptance : 15 October 2021
Submission of Full Paper : 30 October 2021

ABSTRACTS/FULL PAPERS TO BE UPLOADED AT: http://conference21.eltai.in/
Original and unpublished manuscripts indicating results of conceptual and experimental research may be submitted through
the link given at the Conference website: http://conference21.eltai.in/
Please make sure that the submission is not under consideration for publication elsewhere. The abstract will be blind peer
reviewed and the authors will receive notification of acceptance within 15 days from the date of submission.

VISIT THE CONFERENCE WEBSITE FOR FURTHER DETAILS AND UPDATES.

Registration Fee
Faculty and Research Scholars

Students
(UG/PG

ELTAI
Members

Non-ELTAI
Members (India)

Foreign
Delegates

Early-bird registration INR 600 INR 800 INR 500
Regular registration INR 800 INR 1000 INR 600$25
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institution(s) the author(s) belong(s) to;
city, country] and email address should
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be listed as references at the end of the
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8. The article should use the author-date
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(15 th edn.) for more details and
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9. The tables and figures used in the
manuscript should have numbers in
sequence and clear, descriptive titles.
The titles should appear above the
tables and below the figures. The tables
should NOT be sent as images; the
contents of the tables should be typed
and included in the manuscript.
Reference to the relevant table or figure
should be made in the text.

10. If authentic samples of students’
written output are included, they
should be typed. The scanned copies
of such material should be sent
separately as attachments for
verification.

11. A list of all the references cited in the
text should be given at the end of the
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In each reference:

l Only the author’s last name and initials
are to be provided.

l The year is placed after the author’s
name.

l Only the first word of the title and the
sub-title (after a colon) are capitalized
along with proper nouns.

l Titles of books and journals should be in
italics.

l Quotation marks are not to be used in
the title.

l For electronic sources such as websites,
the date of accessing the source should
be given in brackets after the URL.

12.  The article (in MS Word format) should
be sent as an email attachment with a

cover email to: indiaeltai@gmail.
com or eltai_india@ yahoo.co.in with a
copy (Cc) to the Editor Dr. Neeru
Tandon at: neerudlitt88@gmail. com.

13.  The filename of the article (in MS Word
format) sent as an email attachment
should contain key words from the title
and the (lead) author’s name. 

CHECKLIST FOR MANUSCRIPT REVIEW
1. Does this article present and/or

discuss issues that are important
and relevant to the teaching and
learning of English in an ESL/EFL
context?

2. Is the title clear, short and appropriate
for the content of the article?

3. Is the abstract brief, clear, inclusive
and consistent with the content of the
article?

4. Is the introduction relevant,
meaningful and purposeful?

5. Is the literature review relevant to the
article and focussed?

6. Does the article establish a clear
rationale for the study and state the
problem clearly?

7. Are the techniques and tools used
appropriate for the study?

8. Are the results clearly presented and
discussed?

9. Are the findings based on a robust
analysis of the data and clearly presented?

10. Are the conclusions appropriate and
reasonable, and linked to other studies
on the topic?

11. Are implications of the findings
discussed in the article?

12. Are the references appropriate,
current, sufficient and consistent with
in-text citations?
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