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EDITORIAL
Dear Readers

The audio-visual impact of modern technological tools has made language learning easier than ever
before. Now, online platforms such as LMS, Edmodo, Zoom, Webinarjam, and Google Meet are in huge
demand. Computer-mediated instruction has come to stay. Language transfer or cross-linguistic influence
are becoming inseparable trends that have revolutionized human culture. A variety of new opportunities
for technology-based teaching have emerged as a result of the widespread use of ICT. English teachers
need to change the culture and goals of teaching English. Multiliteracies, Embodied Learning, and
TransLanguaging are concepts that teachers can use to help students learn English effectively and easily.

It’s time to start thinking about how to educate and learn in strategic ways. Many new changes in teaching
methods, such as inquiry-based learning, summarizing and evaluating, teaching language through humour,
literature, games, the inductive approach, and even mobile apps, are required. In terms of flexibility,
knowledge access has changed. EBooks can also aid in the teaching of ESL. Teachers should approach
education from a teaching-learning perspective rather than from an exam point of view since learning is
student-centred.

Now, let us ponder how we can combine tradition and technology in 2022 to create the ideal learning
and self-discovery environment for students. Our Annual Conference in November 2021 in a virtual
mode on the topic ‘ELT in India: New Needs, New Demands, New Trends’ will address this. Several
articles in this issue of JELT look at some of the most important developments in English language
instruction.

Multiple learning places, such as the playground/lawn, cafeteria, and library, can be used by students
for the same class at the same time, post Covid19, according to Ruchi Kaushik and Anju Sahgal Gupta
The authors make a case for alternative institutional spaces in this study and provide some sample
flexible English language resources they have created for the purpose. This article is followed by a
gender analysis of secondary school students’ anxiety in learning English as a second language by
Vinodh Kumar and Suresh.

According to Pratheeba Bose, in the Indian context, academic listening skills have emerged as very
important in a context where students are more inclined to e-devices such as android mobile phones,
computers, palmtops, tablets, and i-pads via online classrooms. She also discusses the dimensions of
academic listening skills in the article. Then, there is Professor Saraswathi’s regular column ‘Grammar
Guru' in which she discusses the use of the present perfect tense form in an engaging way.

The conclusions from the practical experience of implementing a flipped classroom strategy to improve
professional students’ communicative competence in the language classroom are discussed by Krishna
Chaitanya and Meenakshi Sirigiri in their article.  Sudip Sinha’s article on intonation in English outlines
the types of intonation and highlights its importance in learning English. Professor Elango’s piece on
reverse reading in his regular feature ‘Reading Activity’ proposes that it will help students become fluent
readers by making them move their eyes in a different (i.e., opposite) direction while they read a text from
right to left instead of the normal practice of reading from left to right, allowing them to use strategies
such as skimming and scanning.

Let’s not forget Albert Einstein’s words: “It is the supreme art of the teacher to awaken joy in creative
expression and knowledge.” Welcome to the future of ELT in India!

Neeru Tandon
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Exploring and Designing New Teaching-Learning Spaces and
Materials Post-Covid-19

Ruchi Kaushik and Anju Sahgal Gupta

ABSTRACT

Covid-19 changed the face of education, spurring teachers to forcibly shift from on-site
to online instruction. However, with the ongoing Covid-19 vaccination drive all over the
world, some schools/colleges have started, and others presumably will start, functioning
offline soon albeit in a changed world of sanitization, masks and social distancing. The
orthodox institutional strategy is likely to focus on short-term measures such as
reconfiguring the classroom space by merely reducing/rearranging the existing furniture.
But in order to effectively cope with the new-normal, we need to make imaginative use of
institutional spaces, making them much more fluid with language materials being designed
in such a way that multiple learning spaces such as playground/lawn, cafeteria and library
are used by students for the same class simultaneously. In this paper, the authors build
the case for exploring alternative institutional spaces and demonstrate some sample flexible
English language materials designed by them for the same.

Keywords: Online instruction; language learning materials; learning spaces.

Introduction

In early 2020, a Black Swan event changed
our personal and professional lives
completely, especially the face of Indian
education. Due to Covid-19 pandemic,
schools were compelled to shut down and
resort to the online mode of education. This
sudden transition took us unawares as we
gradually learnt the nuances of the new
medium of instruction and suspended
temporarily the traditional methods of
interaction. However, with Covid-19
vaccination drive being underway, complete
opening of schools/colleges seems imminent
though it will be with Covid- 19 protocols
firmly in place about expected changes in
behaviours, interactions and ways of moving

around in the institution. Therefore, in the
“new normal” scenario, it would become
imperative to best leverage the educational
space apart from the classrooms so as to
optimise learning in a safe and conducive
environment. How would this objective be
achieved? The orthodox institutional strategy
is most likely to be focussed on reworking
the classroom space by limiting its capacity
and merely rearranging the furniture but this
would by no means be a sustainable long-
term solution. Students, after long months of
house-arrest and physical solitude, would
find it difficult to be confined in classrooms
even if they were well-spaced (a remote
possibility in the Indian context, given the
teacher-student ratio, which is at best about
30 students per teacher and may go up to 60
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students per teacher in government schools).

Of course, classroom space needs to be
reconfigured immediately, but much more
imaginatively keeping in mind not only the
physical safety of the children but also their
emotional well-being. For this, the separation
between the academic and the play-areas
must be blurred and spaces such as the
playground, cafeteria/lunchroom, library,
audio-visual room, etc. should be deployed
for academic activities, putting less stress on
the traditional classroom and in fact,
encouraging students to curate their own
spaces with the help of the teacher. This
integration of habitats will provide for
sustainable use of resources and lead to
greater student autonomy as they themselves
will also be creating their academic spaces.

The use of multiple spaces for the same
lesson gives enormous opportunities for
teachers to create tasks/activities/projects
which factor in the multiple intelligences of
the diverse children in her class as well as
follow a cross curricular approach where
subject teachers may be able to share their
input, making learning more authentic and
meaningful. In fact, robust multimodal
learning strategies with a healthy
combination of in-person and remote learning
should also be put in place, thereby lessening
student presence on campus. Constrained by
large classes of at least 30 students going up
to 60 students, teachers have so far, at best
paid lip-service to the learner-centred
approaches which must necessarily privilege
each child’s unique learning styles and
intelligences. The post Covid-19 world will
enable the teacher to create activities that use
a multimodal-cross curricular-multiple

intelligence-approach which will truly bring
about learner partnership in the teaching-
learning process. Although a detailed
discussion on language teaching approaches
based on Multiple Intelligence, Cross-
Curriculum and Multi-Modality is beyond the
purview of this paper, we present a brief
outline of each and subsequently demonstrate
how we have endeavoured to amalgamate all
of them in our activities.

Multiple Intelligences

Gardner (1983) who proposed the theory of
Multiple Intelligence, challenged the narrow
definition of intelligence as a unitary entity
(a bane of so many students) with his
proposal of 7 basic human intelligence types
that make up a human being: linguistic,
mathematical-logical, musical, spatial-visual,
bodily-kinaesthetic, interpersonal,
intrapersonal, naturalistic. Later he added two
more to the list: naturalistic and existential
(Gardner, 1999).  This alternative definition
of intelligence was based on a radically
different view of the mind, which is
pluralistic, recognizing many different and
discrete facets of cognition. His theory also
acknowledged that people have different
cognitive strengths and contrasting cognitive
styles (Christison, 1998).  Gardner believed
that all human beings possess the different
intelligences in varying degrees and each
individual manifests varying levels of these
different intelligences. While an individual
naturally possesses certain intelligences,
others can be acquired through effort. He
strongly believed that by applying the
Multiple Intelligences framework we can
improve the educational system (Razmjoo,
2008, p. 156). Unlike a teacher in the
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traditional classroom, who mostly stands in
front of the class explaining points of
grammar or waits for students to complete
their written work, a Multiple Intelligence
classroom teacher would typically divide the
class into groups, where she would give
diverse activities to different groups ranging
from linguistic, to musical to spatial to
bodily-kinaesthetic, depending on the
inclination and learning style of each group.
She might often combine different
intelligences in creative ways while keeping
the educational objectives clearly in mind
(Armstrong, 2008). According to Derakhshan
and Faribi, multiple intelligence may be used
by teachers effectively as “a tool to help
students develop understanding and
appreciation of their own strengths and
preferred way of learning” (2015, p.69).

The Cross-curricular Approach

Research proves that in real life children do
not compartmentalise learning and
educationists “recognise that the combined
skills and disciplines of a number of subjects
are used in solving real-life problems”
(Barnes, 2015, p. 261). This essentially
means that language learning is not confined
to the area of the language class alone. Much
of the language skills that develop at school/
college are within other subject areas. It is
therefore important to expose the children to
language tasks from various subject areas
right from the beginning so that they are
adequately prepared to engage effectively
with more abstract versions of such tasks in
their later school years, and of course in real
life.

A distinction has often been made between
two sets of language skills – Basic

Interpersonal Communication Skills (BICS)
and Cognitive Academic Language
Proficiency (CALP) (Cummins, 1979). The
former refers to the basic interpersonal
communication which enables social well-
being, while the latter is concerned more with
the abilities of thinking and learning effectively
from the curriculum processes. There is no
doubt that both these sets of language skills
need to be nurtured and developed in students.
In reality, however, it is only the BICS that
receive some attention in the English language
classrooms. Snow et al. suggest that
“traditional methods for teaching a second
language often disassociate learning from
cognitive or academic development” (1992,
p.38). Most of the time learners receive little
or no help to make optimal use of their limited
second language repertoire in the content
subject classrooms. While most teachers
concern themselves with presenting
information in their subject areas, very few
help students acquire the thinking strategies
they need to actively construct meaning.

Halliday (1984) asserted that language
learning is ‘learning how to mean’ and
described three kinds of language learning
that happen simultaneously: learning
language, learning through language and
learning about language, the suggestion being
that every activity, experience, or unit is an
opportunity for both linguistic and cognitive
development. Language and thinking develop
at the same time that knowledge is developed
and concepts and schemas are built.  In other
words, language serves as an instrument for
learning content. The activities we have
created suggest how language learning and
content learning can be integrated.
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Multimodality

Extending the cross-curricular approach,
multimodality, too, questions the strict
division of labour between disciplines on the
grounds that different ways of meaning-
making are not separated but almost always
appear together. It recognises how different
kinds of meaning-making are combined into
an integrated multimodal whole. In fact, it
talks of the need to move beyond the
empirical boundaries of existing disciplines
and develop theories and methods that can
account for the ways in which we use gesture,
inscription, speech and other means together.
Examples are given of image with writing,
speech with gesture, mathematical symbols
with writing and so on. This fact has become
even more noticeable with the introduction
of digital technologies, which enable such an
integration even more as well as allow the
dissemination of it in more overt ways (Jewitt
et al., 2016). The activities that follow
demonstrate how a multi-modal approach can
be adapted in classroom interactions.

Flexi-materials

According to Tomlinson & Masuhara (2018),
the term “materials” may be “anything that can
be used by language learners to facilitate their
learning of the target language” (p.2). So, on
the one hand, they may comprise a book, a
picture or an authentic real-life dialogue and
on the other hand, materials may also refer to
an activity/task/project that is designed for
language learning. ELT practitioners such as
Prabhu (2000) and Maley (1998) have pointed
out that very often published materials,
especially textbooks, can have a constraining
effect on teachers who may be forced to follow
the prescribed textbook and its exercises

mechanically even though each teacher’s
context and her learners are bound to be
different. Thus, the concept of designing
“flexi-materials” may give teachers “greater
flexibility in decisions about content, order,
pace and procedures” (Maley, ibid, p.280). As
materials developers, we have taken the
prescribed textbook as a resource to generate
new ideas and have designed activities that
supplement the existing exercises provided in
the textbook in the hope that more teachers
may like to do so based on their learners’
specific needs.

The prescribed text that we have considered
for our activities is a short story   titled “The
fun they had” by Asimov, from Beehive (2020-
2021), the prescribed NCERT textbook for IX
graders. The story is set in 2157 with the system
of education having undergone a complete
transformation. Computers, tele books, robotic
teachers and personalized pace of learning have
taken over from the conventional teaching-
learning methods (something that resonates so
well with the current pandemic times). Two
children, the protagonists of the story, discover
a real book in the attic one day and find out
about a physical school that existed years ago
where children would sit together and would
be taught the same lesson by a human teacher.
The story captures a range of emotions that the
children experience from disbelief to
bewilderment to doubt and finally to envy when
they think of all the fun that the yesteryear’s
children must have had.

Since the activities in the book focus
primarily on the comprehension of the story
or on basic language development, we have
designed supplementary activities aimed at
developing students’ higher order thinking
skills and providing them more opportunities
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for being proactive in the teaching learning
process. Thus, while teaching this story, we
suggest that the teacher divides students into
groups/pairs, uses the classroom as well as
other spaces (as exemplified in the following
activities) simultaneously through a range of
activities thus providing students the freedom
to choose any activity depending on her/his
preferred learning style.

Sample Activities

Activity 1: The Storyteller-Singers!

Space: Music room/open space

Objective: To develop learners’ reflective,
analytical and critical skills by encouraging
them to recollect the story creatively

Intelligences: Musical-rhythmic, verbal-
linguistic, interpersonal

Nature of activity: Pair-work

Materials: Musical instruments or objects/
things easily available with learners with
which music can be created such as water/
sanitizer bottles, keychains and belts.

Suggested Methodology

1. Learners decide if they wish to summarize
the story or share a particular version of

the story from a character’s point of view/
their own viewpoint in a creative way.
Alternatively, students may also like to
focus on a particular theme, for instance,
digital addiction.

2. Students discuss and write the lyrics of
the song. Let them rhyme, write in free
verse, rap or write slam-poetry if they wish
to.

3. Let students explore the musical
instruments and use the ones they are
comfortable with. Else, they may be
encouraged to create music with everyday
objects that they carry to school such as
water/sanitizer bottles, lunch boxes, belts,
and pencil boxes.

4. You may ask them to share their summary/
story-song with the entire class. Also,
learners like to record their performances
which may be showcased at an appropriate
platform in the school ¯ this works as a
great motivator.

5. Invite peer-feedback!

Prompts

1. If required, the teacher may share some
self-prepared prompts such as these:
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Prompt 1

(Summary-song: Rhymed)

Children in the past had a blast!Oh! The
fun they had… (2)

Going merrily to school,

Following all the rules,

Reading from books that you can touch,

Writing on a paper that you can smudge,

Chatting with friends throughout the day,

Lessons from real teachers to take away!

Children in our age find themselves
encaged!Oh! It is no fun now… (2)

Sitting in the corner of the house,

Clicking away on the mouse,

All by ourselves we read and write,

Robotic teachers give us a fright,

No company and no friend,

When will our misery end?

Prompt 2
(A rap describing a child’s perspective
during the lockdown period)

I will be what I want to be…ah,
And do what I want to do… ah,

No more of this life of isolation,
Frustration and desperation,
Won’t have myself tied to a computer-no,
no
Won’t hurt my eyes glued to a screen
anymore,
It is friends I want and crave for,
Crying, laughing and walking around,
That’s the world I want to be in!
Life’s a battle I will win, I will win!

I will be what I want to be… ah,
And do what I want to do… ah.

So, I quit this life of boredom,
And meaningless education, let ignorance
be bliss!

Variations

1. Depending upon the language requirement
of your learners, prompts can also be given
in the form of words/phrases which the
students may use in writing the lyrics and
subsequently put to music. Also, adopting
a cross-curricular approach, vocabulary
may be taken from Science (on topics such

as Evolution, Technology, Artificial
Intelligence) and incorporated creatively
while composing the song.

2. The story-song activity may be extended and
made more creative by encouraging students
to think of composing a song with an
alternative ending: a happy conclusion, a sad
conclusion, or an unexpected twist, etc.
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3. Since lyrics as well as performance are
important aspects of an activity like this
one, students may be encouraged to pay
attention to their body language, para
linguistic features and attire while
performing in front of an audience.

Activity 2: Redesigning the “new normal”
canteen!

Space: Canteen/cafeteria

Objective: To develop learners’ analytical
and problem-solving skills

Intelligences: Bodily-kinaesthetic, verbal-
linguistic, visual-spatial, mathematical-
logical, interpersonal

Nature of activity: Group work (8-10
learners each)

Materials: Colour pencils, pens, markers,
paper

Suggested Methodology

1. Establish the link between the story and
this extension activity (a project) which
is to equip students with life skills in
facing unexpected challenges and finding
solutions to them.

2. Discuss with students how the post Covid-
19 world requires us to follow physical
distancing and hand hygiene especially in
a place like the canteen.

3. Encourage students to find a solution to a
mini case-study that the teacher may
prepare herself like the one described
below:

Your school has decided to reopen the school canteen post Covid-19 albeit with complete
safety measures such as social distancing, sanitizing and hand hygiene. It has also decided
to reduce the seating capacity and rearrange the seating plan as well as the cash counter
to ensure physical distancing. It is proposed that the canteen menu may be planned afresh
to include more food items that students can take away. There is a need to constantly
remind students visiting the canteen to take precautions for which posters indicating the
SOPs may be designed and put on the notice-board of the canteen. The school also proposes
to utilize the unused open area of the canteen, buy some furniture (if required), install a
touch-free hand sanitizing machine and keep air-purifying plants in the canteen. The
school has allocated a canteen refurbishment budget of Rs. 40,000 but wants the student
representatives to explore the existing canteen and submit their recommendations so that
the project may be taken forward. You are the student representatives and you have been
asked to submit your suggestions in the form of a written proposal.

1. Plan out a strategy with the learners about
preparing the final recommendations
beginning with a brainstorming session,
in-depth discussions and then preparing
the final draft.

2. Learners interested in mathematical

problem-solving may be encouraged to
give a detailed break-up of their plan to
use the Canteen Refurbishment Fund of
Rs. 40,000/-. Similarly, students interested
in arts may be asked to focus on creating
posters/quotes with SOPs.
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3. Group discussion techniques such as
expressing an opinion, endorsing a point,
disagreeing politely and arriving at a
consensus may be reinforced.

4. Since this activity will be time-consuming,
ample time must be given to students to
finish it along with timely feedback at
every stage.

5. Help in drafting the final written proposal-
preferably share a template, or encourage

students to devise one themselves.

6. Learners draft a proposal and present it in
front of the class.

Prompts

1. Learners may be encouraged to visit the
school canteen and details may be added/
deleted from the case study accordingly.

2. Alternatively, draw and share an
imaginary map of the canteen detailing the
arrangements such as the one given below:

Variations

1. Any institutional space dynamics may be
used to design a problem-solving case
study, for instance, the school library.
Students may be given a project regarding
rearranging the reading rooms and the
issue-counters keeping the post Covid-19
norms in mind.

2. You may also brainstorm about other

unforeseen contexts with students such as
a minor fire outbreak in school and design
a case study based on it.

3. This activity lends itself to a cross-
curricular approach where interventions
from subjects such as mathematics (to
teach mathematical concepts, logic and
reasoning) and environment studies (to
discuss cleanliness, hygiene and collective
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responsibility) may be done by the
respective teachers.

Conclusion

To conclude, this paper argues that Covid-
19 was an unprecedented event that
confronted us with unforeseen challenges,
particularly in the field of education.  Just as
transitioning from face-to-face education to
online education was not easy, reverting to
the physical mode of teaching and learning
in the “new normal” times will not be easy
either. Thus, we must think of out-of-the-box,
sustainable solutions. Abandoning the
conventional notions of a classroom with four
walls and reimagining creative use of
alternative institutional spaces for the
teaching-learning process is one such
solution to tackle the space crisis thrown up
by the pandemic. And in order to make
learning plausible in those spaces, we need
to design flexible materials that can be
adapted according to the specific needs of
the learners in different contexts and promote
learner autonomy.
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Secondary School Students’ Anxiety in Learning English as a
Second Language: A Gender Analysis

R Vinodh Kumar and T Suresh

ABSTRACT
The primary aim of this study was to investigate the general level of anxiety associated
with learning English as a second language among secondary school students. The study
also focused on determining whether there was any gender difference in secondary school
students’ anxiety about learning English as a second language. As a result, the descriptive
survey method was used in this study. The present study’s sample comprises 303 ninth-
grade students drawn from six government secondary schools in the Dharmapuri District
of Tamil Nadu State, India. The researchers developed the English language learning
anxiety scale to collect data from students. The scale’s validity and reliability have been
confirmed using appropriate methods. The data were analyzed using statistical techniques,
such as quartile deviation and the ‘t’-test. According to the findings, the majority of the
students experienced moderate anxiety while learning English. In addition, boys reported
higher levels of English language learning anxiety than girls.

Keywords: English language anxiety; foreign language anxiety; second language learning;
secondary school students.

Introduction

English is taught as a second language in
India, and it has become one of the most
important subjects in the school curriculum.
The primary goal of English instruction in
India is to assist children in developing a
practical command of the English language
so that it may be useful to them in everyday
life. However, acquiring an adequate level
of proficiency in the English language by
students is one of the most pressing issues in
India today. The students encounter
difficulties in all areas of listening, speaking,
reading, and writing in the English language,
which results in an apprehensive feeling
amongst them. This negative perception
influences their understanding of the

language, which in turn affects their academic
performance in English language and career
opportunities.

Numerous factors influence learning a second
or foreign language, and one of the most
influential factors is foreign language anxiety.
According to Horwitz (2001), one-third of
all foreign language learners experience some
level of language anxiety. Foreign language
anxiety is defined as “the feeling of tension
and apprehension associated with second
language contexts, including speaking,
listening, and learning” (MacIntyre and
Gardner 1994). The most visible
manifestation of anxiety among foreign
language learners is that they appear
bothered, bodily uncertain, and unable to
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engage in situational learning (Abu-Rabia
2004). Furthermore, it can “cause learners to
become discouraged, lose faith in their
abilities, avoid taking part in classroom
activities, and even abandon the effort to learn
a language” (Na 2007). As a result, foreign
language anxiety affects one’s ability to learn
a foreign language.

Review of Literature

Many researchers from all over the world
have investigated the role of anxiety in
learning a second or foreign language among
students at all levels of education, from
elementary school to university. Previous
research on second or foreign language
learning anxiety has been reviewed and
classified into three categories:

i) the general situation of second or foreign
language learning anxiety;

ii) gender differences in second or foreign
language learning anxiety; and

iii) the influence of second or foreign
language learning anxiety on students’
achievement.

The General Situation of Second or Foreign
Language Learning Anxiety

Idrus and Ab Hamid (2021) investigated
English language learning anxiety among
Malaysian secondary school students in rural
areas. The findings revealed that students
experienced moderate to high levels of
anxiety in the English language classroom.
In Qatar, Sabbah (2018) investigated the
sources of anxiety that English as a second
language college students may experience
when transitioning from secondary to tertiary

education. The findings revealed that students
experienced a high level of anxiety when
learning English as a second language.
Similarly, Elaldi (2016) investigated Turkish
students’ levels of foreign language anxiety
in preparatory class and fourth grade. The
findings show that the students’ levels of
foreign language anxiety were moderate in
both the preparatory class and the fourth
grade.

Gopang, Bughio, and Pathan (2015) studied
foreign language anxiety among Pakistani
university students. According to the
findings, students have moderate to high
levels of anxiety about learning English as a
Foreign Language. Atef-Vahid and Kashani
(2011) investigated English language
learning anxiety among Iranian high school
students. According to the findings, one-third
of the students experienced moderate to high
levels of anxiety while learning English in
class. Cui (2011) investigated Chinese high
school students’ English learning anxiety and
discovered that students had a high level of
anxiety when learning English. Kaur and
Bhangu (2013) studied the effects of English
language anxiety among engineering students
in the Indian state of Punjab. According to
the findings, engineering students experience
anxiety and other concerns about learning
English.

Gender Differences in Second or Foreign
Language Learning Anxiety

Afrianti and Afna (2020) investigated gender
differences in tertiary students’ English-
speaking anxiety in Indonesia and discovered
that the anxiety experienced by males and
females was not significantly different. A
study conducted by Gopang, Bughio, and
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Pathan (2015) found no significant difference
in foreign language anxiety between male and
female students.

Razak, Yassin, and Maasum (2017)
investigated gender differences in anxiety
among English as second language students
at a Yemeni university. The findings revealed
that female students were more anxious than
male students. Hwa and Peck (2017)
conducted a study to investigate gender
differences in speaking anxiety among
English as second language learners in
Malaysia. Female students have higher levels
of speaking anxiety than their male
counterparts, according to the findings. In the
Iranian context, Dordinejad and Ahmadabad
(2014) discovered that gender was related to
anxiety and females had higher levels of
anxiety than males.

Yih, Chin, and Ling (2017) investigated the
role of gender in English language learning
among Malaysian tertiary students. The
findings revealed that male students were
more concerned about learning English than
female students. Similarly, Elaldi (2016) and
Cui (2011) found that males were more
anxious about English classes than females.
Saini and Singh (2017) investigated the role
of gender in English language anxiety among
secondary school students in Punjab, India.
Males were found to be more anxious than
females, according to the findings.

The Influence of Second or Foreign
Language Learning Anxiety on Students’
Achievement

Dordinejad and Ahmadabad (2014) and
Amiri and Ghonsooly (2015) investigated the
relationship between students’ foreign

language anxiety and achievement in Iran.
The findings revealed a significant negative
relationship between students’ foreign
language anxiety and academic achievement.
Similarly, Shahnaz and Bhatti (2014) studied
the relationship between English language
anxiety and English language achievement
among Pakistani undergraduate students. The
findings revealed a negative relationship
between English language anxiety and
English language achievement.

In addition, Atef-Vahid and Kashani (2011)
investigated the relationship between
English language learning anxiety and
English achievement among Iranian high
school students. According to the findings,
there was a moderate negative relationship
between English learning anxiety and
English language achievement. Vazalwar
(2011) and Vanika and Sankhian (2018)
have made significant efforts in the Indian
context to investigate the relationship
between students’ English language anxiety
and achievement. The findings of these
studies revealed a negative relationship
between students’ English language anxiety
and achievement.

Need for the Study

Previous research shows that students
experienced moderate to high levels of
anxiety while learning English and anxiety
is a common phenomenon among second-
language learners around the world.
Previous studies have also shown that
gender plays an important role in
determining students’ English language
learning anxiety. Furthermore, the students’
English language learning performance is
strongly related to their English language
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anxiety. Previous research has found that
students’ achievement is negatively
correlated with their English language
learning anxiety. However, most previous
studies on second or foreign language
anxiety have been conducted in foreign
countries, with only a few studies
conducted in the Indian context. It was also
discovered that the subjects who took part
in the majority of the previous studies were
tertiary level students. School students who
are in the critical stage of learning a second
or foreign language and may experience
more anxiety in this process are not given
the attention they deserve. As a result, there
is a strong need for research studies on the
English language learning anxiety of
students studying in Indian schools. The
present study was conceived and developed
in response to this need.

Objectives of the Study

The present study was undertaken with the
following objectives in mind:

i) To look into the general situation of
secondary school students who are
anxious about learning English as a
second language; and

ii) To determine whether there is a
significant gender difference in
secondary school students’ anxiety about
learning English as a second language.

Hypothesis of the Study

In this study, the following hypothesis was
tested:

There is no significant gender difference in
secondary school students’ anxiety about
learning English as a second language.

Research Methodology

Method    

The purpose of this study was to look into
the general state of anxiety associated with
learning English as a second language among
secondary school students. The study also
sought to determine whether there was any
gender difference in secondary school
students’ anxiety about learning English as a
second language. As a result, the descriptive
survey method was used in this study.

Sample     

The present study’s sample comprised 303
ninth-grade students drawn from six
government secondary schools in the
Dharmapuri District of Tamil Nadu State,
India. The convenience sampling technique
was used to select the sample students. There
were 160 boys and 143 girls among the 303
students in the sample. The students’ ages
ranged from 14 to 15.

Research Instrument

The researchers developed “the English
Language Learning Anxiety Scale” to better
understand the direction of secondary school
students’ anxiety when learning English as a
second language. It was a Likert scale with a
scale of 1 (strongly disagree) to 5 (strongly
agree). To begin the scale development
process, the researchers first generated
anxiety statements about learning English in
secondary schools. These statements were
derived from a variety of sources, including
relevant literature and discussions with
teachers and subject experts. As a result, a
preliminary draft of 54 items was prepared
and subjected to expert review. According to
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the experts’ recommendations, eight
statements were removed from the draft scale
and four were reworded. At this point, the
draft anxiety scale consisted of 46 statements.
The expert review of the items ensured the
scale’s content validity. Following that the
scale was pilot-tested with 40 ninth-grade
students at a secondary school to ensure its
reliability. Six statements were removed from
the draft anxiety scale based on the pilot test
and student feedback. As a result, a final draft
of the anxiety scale containing 40 statements
was prepared. The Cronbach’s alpha method
was used to determine the scale’s reliability,
which was found to be 0.78. It demonstrates
that the prepared scale was a reliable research
tool. Both positive and negative statements
were included on the scale. The scale has a
minimum score of 40 and a maximum score
of 200.

Data Collection, Processing, and Analysis

After obtaining permission from the school
administration, the necessary data was
collected from the sample students using the
developed scale. Before responding to the
items on the scale, the students were told
about the purpose of the data collection and
given explicit instructions. Following the
completion of data collection from the

students, all response sheets were carefully
examined and scored using the Likert scoring
method. Reverse scoring was used for the
negative items. The higher the score on the
scale, the more anxious the students are about
learning English, and vice versa. Following
that, the data was entered into computer-
based data analysis software (SPSS, Version-
25) for analysis. To analyse the data,
statistical techniques such as quartile
deviation and independent samples ‘t’-test
were used.

Results and Discussion

The General Situation of Secondary School
Students’ Anxiety in Learning English as a
Second Language

The present study’s first aim was to discover
the general situation of secondary school
students’ anxiety in learning English as a
second language. To accomplish this aim, the
total scores on the English language learning
anxiety scale obtained by all the sample
students were analyzed using quartile
deviation. Based on their anxiety scores, the
students were divided into three groups: high
anxiety, moderate anxiety, and low anxiety.
Tables 1 and 2 show the quartile deviation
results.

Table - 1: Quartile Deviation Scores on Students’ English Language

Learning Anxiety (N = 303)

Variable

English Language Learning Anxiety

Quartile Deviation Score

Q1 Q2 Q3

103   116  129
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Table 1 displays the quartile deviation
scores of all sample students regarding
their anxiety about learning English as a
second language. Table 1 shows that the
first and third quartiles of the sample
students’ English language learning anxiety
scores were 103 and 129, respectively.
These first and third quartile scores were
used to divide the sample students into two

groups: low anxiety group (scores ranging
from 1 to 103) and high anxiety group
(scores ranging from 129 to 200). Students
with scores ranging from 104 to 128 on the
English language learning anxiety scale
were classified as having moderate anxiety.
Table 2 shows the number of students who
fall into each of the three anxiety level
categories.

Table - 2: Classification of Students based on their English Language

Learning Anxiety Scores (N = 303)

Students’ Anxiety Score Anxiety Category Frequency Percentage

1 to 103 Low Anxiety 78 26

104 to 128 Moderate Anxiety 144 47

129 to 200 High Anxiety 81 27

According to Table 2, 78 students (26%)
reported low anxiety in learning English as
a second language, while 81 (27%) reported
high anxiety. The percentage of students
who experienced both low and high levels
of anxiety while learning English was
almost equal. Table 2 also shows that 144
(47%) students experienced moderate
anxiety while learning English as a second
language. That is, the majority of the
students in the sample reported experiencing
moderate levels of anxiety while learning
English.

The present study’s findings are consistent
with those of previous studies. According to
these studies, students experienced moderate
levels of anxiety while learning English
(Atef-Vahid & Kashani, 2011; Elaldi, 2016;
Idrus & Ab Hamid, 2021). The present study’s
findings, however, are inconsistent with those

of other studies. According to these studies,
students who were learning English as a
second language experienced a high level of
anxiety (Cui, 2011; Gopang, Bughio and
Pathan, 2015; Kaur & Bhangu, 2013; Sabbah,
2018). Based on the findings of previous
studies, it is possible to conclude that the
present study’s findings are valid and
consistent.

Gender Differences in Secondary School
Students’ Anxiety in Learning English as a
Second Language

Another major aim of the present research
was to see if there was a gender difference in
secondary school students’ anxiety about
learning English as a second language.
According to the hypothesis, there is no
significant gender difference in secondary
school students’ anxiety about learning
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English as a second language. To test this null
hypothesis, the independent samples ‘t’-test
was used to see if there was a significant

difference in mean anxiety scores between
boys and girls. Table 3 displays the results of
the ‘t’-test.

Variable

Gender

Groups N M SD df t - ratio Result

Significant
at 0.05 Level

Boys 160 118.20 18.51

Girls 143 111.91 21.33
301 2.74

According to Table 3, the obtained ‘t’ value
(2.74) was greater than the table value (1.96)
and statistically significant at the 0.05 level. As
a result, the stated null hypothesis, “there is no
significant gender difference in secondary
school students’ anxiety about learning English
as a second language,” was rejected. Failure to
accept the stated null hypothesis resulted in the
conclusion that there was a significant gender
difference in secondary school students’ anxiety
about learning English as a second language. A
closer look at the mean anxiety scores of boys
(M = 118.20) and girls (M = 111.91) reveals
that boys experienced more English language
learning anxiety than girls. This finding could
be explained by the fact that boys were more
likely to be anxious in the English language
classroom and worried about making mistakes.

The present study’s findings are consistent
with previous research. According to Saini
and Singh (2017), Yih, Chin, and Ling
(2017), Elaldi (2016), and Cui (2011), male
students were more anxious than female
students about learning English as a second
or foreign language. The present study’s
findings, however, are inconsistent with those
of Hwa and Peck (2017), Razak, Yassin, and
Maasum (2017), and Dordinejad and
Ahmadabad (2014). According to the
findings of these studies, female students had

a higher level of second or foreign language
anxiety than their male counterparts.
Furthermore, some studies in the literature
show no significant difference in second or
foreign language anxiety between male and
female students (Afrianti & Afna, 2020;
Gopang, Bughio and Pathan, 2015). Based
on the findings of previous studies, it is
possible to conclude that the present study’s
findings are valid and consistent.

Conclusion and Implications

The primary objective of this study was to
investigate the general level of anxiety
among secondary school students who were
learning English as a second language. The
study also sought to look into gender
differences in students’ anxiety about
learning English. The findings revealed that
the majority of the sampled students had
experienced a moderate level of anxiety
while learning English. Boys had higher
levels of English language learning anxiety
than girls, according to the findings. The
present study concludes, based on the
findings, that English language learning
anxiety is common among secondary school
students and gender plays a significant role
in determining the students’ English
language learning anxiety.
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Given the prevalence of anxiety in secondary
school English language classrooms among
students, teachers must pay closer attention
to it. Apart from properly preparing for
teaching, teachers should consider the
affective factors of the students. To begin
with, teachers can try to create a relaxed
environment for their students, making them
feel safe to take part in the process of English
language learning. Second, teachers should
refrain from providing negative feedback to
students in the classroom. Finally, teachers
can explicitly inform students about the
inevitability of anxiety in English language
learning and how anxiety can be reduced
through self-regulation of their thinking and
study.

A study like this is expected to be a useful
reference in the future for English language
teachers, teacher educators, educational
researchers, and policymakers. The present
study’s findings will assist English language
teachers in a variety of ways when teaching
in their classrooms. This study will also help
English language teachers better understand
their students and help them overcome their
language anxiety. Furthermore, this study
may lead to additional research focusing on
methods or techniques for overcoming this
stressful feeling among students.
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ELTAI READING CLUBS
ELTAI has launched Reading Clubs in educational institutions with
the primary objective of creating a ‘culture of reading’ among school
and college students. This initiative is based on a research-based
framework that takes into account differences in age, gender, interests,
and location.

Objectives of the Reading Club:
q To create a love for reading in students and enable them to become

better, lifelong readers;
q To enable them to reflect on what they read in order to lead them to

become effective writers and speakers;
q To familiarize them with different text types (genres) and enable

them to engage in appropriate reading strategies; and
q To employ synchronous (both virtual and physical meetings) as

well as asynchronous modes – Web tools, such as WhatsApp,
Facebook, Blogs, Reading Logs, MOOCs (audios, videos, quotes,
blurbs, reviews, etc.) to sustain their interest.

ELTAI would like to have MoUs with institutions that are willing to
implement this initiative and help to achieve these objectives
collaboratively. Institutions interested in this project may please
write, expressing their interest, to: indiaeltai@gmail.com with a
copy (Cc) to Dr. Zuleiha Shakeel, the Coordinator of the project at:
zoowasif@gmail.com.
For a brief description of this initiative, visit our website at: http://
eltai.in/reading-clubs/.
For an outline of the respective roles and responsibilities of the
host institution and ELTAI, visit the website at: http://eltai.in/
roles-and-responsibilities-of-the-host-institution-and-eltai/.
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Academic Listening Skills in the Indian Context
Prateeba Bose

ABSTRACT

In a scenario where students are more inclined to e-devices such as android mobile phones,
laptops, palmtops, tablets and i-pads via online classes, listening has emerged as the
frontbencher relegating all the other skills. Academic Language Proficiency is the narrow
stream of linguistic competence that comes under the umbrella term “Communication
Skills” and the ways of honing the academic listening skills with the ultimate objective of
the enhancement of academic language proficiency in the Indian context during the era
of online classes are dealt with in this paper. If students improve their academic listening
skills by making use of the strategies listed in this paper, then they can eventually improve
their overall Cognitive Academic Listening Proficiency(CALP).

Keywords: Cognitive academic language proficiency (CALP); academic listening; online
classes.

Introduction

In this digital era of online (virtual) classes,
Indian students are more inclined to e-
devices such as android mobile phones,
laptops, palmtops, tablets and i-pads for their
academics. The current situation has
inadvertently led the students to be in a
context-reduced environment where they are
totally dependent upon the virtual lecture
delivered by a virtual teacher in a virtual
academic classroom.

They have to listen carefully and take notes.
The virtual teacher may be sharing interesting
animations and enlightening PowerPoint
presentations about the concepts being
delivered with an intention to drive home the
facts to the students.

However, students from vernacular medium

find it very difficult to get tuned to the accent
and intonation of the teacher’s delivery in
English. Despite the unrelenting and
unflinching efforts of the teachers to stay
digitally connected with the students online,
the students have to follow meticulously what
the virtual teacher is explaining or narrating
by attentive and active listening. Passive
listening in virtual academic classrooms will
definitely have its toll on the academic
proficiency of the student community. In such
a scenario, listening plays an essential and
indispensable role in enhancing the overall
academic proficiency of students. Academic
Language Proficiency is the narrow domain
of linguistic competence that comes under
the umbrella term “Communication Skills”
and the strategies to enhance the academic
listening skills of the students in the Indian
context are dealt with in this paper.
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Basic Interpersonal Communicative Skills
(BICS) Vs Cognitive academic language
proficiency (CALP)

BICS (Basic Interpersonal Communicative
Skills) and CALP (Cognitive Academic
Language Proficiency) are the terms devised
by Jim Cummins and they refer to the
different stages of learning that English
language learners go through. Cummins
demonstrated his ideas about the two
principal continua of second language
development in a simple matrix. BICS
describes the development of conversational
fluency (Basic Interpersonal Communicative
Skills) in the second language, whereas
CALP describes the use of language in
decontextualized academic situations
(Cognitive Academic Language Proficiency).

According to Baker (2006) “BICS is said to
occur when there are contextual supports and
props for language delivery. Face-to-face
`context embedded´ situations provide, for
example, non-verbal support to secure
understanding. Actions with eyes and hands,
instant feedback, cues and clues support
verbal language. CALP, on the other hand, is
said to occur in ‘context reduced’ academic
situations. Where higher-order thinking skills
(e.g., analysis, synthesis, evaluation) are
required in the curriculum, language is
`disembedded´ from a meaningful,
supportive context. Where language is
`disembedded´ the situation is often referred
to as `context reduced´.” (Baker, 2006, p.
174)

Cognitive Academic Language Proficiency
(CALP) refers to the stage of learning that
English language learners go through after
they have mastered the social language. In

this stage, learners attempt to master the
academic technical language and become
proficient in articulating their views in a
range of contexts including curriculum
subject area demands such as hypothesizing,
debating, reasoning, questioning and
generalizing. It can be defined as the language
ability required for academic achievement in
a context-reduced environment. Examples of
context-reduced environments include
classroom lectures and textbook reading
assignments, where there are few
environmental cues (facial expressions,
gestures).

When Indian students attend online classes
or try to gain online certificates by means of
online education platforms, they are
definitely in a context reduced environment
as they will not be in a position to be face to
face with the lecturer. In this setup, if they
hone and improve their academic listening
skills in English, it will indirectly help them
to facilitate their academic career.

Renewed Interest in Academic Listening

Being the lingua franca, library language and
computer language, English has emerged as
the most important language in the world
today. In this era of online classes, listening,
the neglected skill of yesteryears has suddenly
occupied centre stage driving reading to the
backseat. Apart from regular online classes,
this phenomenon has occurred due to the
skyrocketing of online educational
applications like Byju’s, neoStencil,
unacademy, Onlinetyari and Stepathon etc.,
in addition to regular online classes in the
Indian institutions. The steep increase in the
paid users of the above platforms is solid
proof of the paradigmatic shift in the
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educational mode taking place in the Indian
educational sector. In such a scenario, the
Indian student is in a drastic need to hone his
academic listening skills and aural
comprehensible input must be given to the
students as part of the language teaching
programme. This is one of the main reasons
for the renewed interest in the arena of
academic listening.

The Indispensability of Listening
Competence

“No one is as deaf as the person who will not
listen” is an often repeated proverb. Listening
comprehension lies at the heart of language
learning, but it is the least understood and
least researched skill (Vandergrift,2007). The
development of L2 listening skills has
demonstrated a beneficial impact on the
development of other skills (Rost 2002). In
the second language context, listening
without proper comprehension is merely
hearing.

Listening is often perceived by language
learners as the most difficult language skill
to learn and, consequently, can become a
source of anxiety for L2 learners. When a
student educated in vernacular medium enters
the portals of college, the paradigmatic shift
of language instruction from regional
language to English is a great barrier to his
academic language proficiency. In that case,
if they hone their academic listening skill in
the target language, they can really enhance
their Cognitive Academic Language
Proficiency. In a paper entitled, “Paths to
Competence in Listening Comprehension”
Krashen et al. believe that one of the methods
to enhance the listening ability of ESL
learners is Academic Listening, by providing

aural comprehensible input as part of a
language teaching program.

External factors that affect academic
listening

Academic listening of Indian students is
affected by many external factors. Many
barriers co-exist in the process of their
listening comprehension. Student listeners
have to be aware of the topic in which the
lecture is to be delivered. The voice of the
speaker must be clear and audible. It must
necessarily be in either a neutral accent or in
an accent with which the student is very
familiar. The context of the lecture should
be relevant to the topic being discussed or
else the entire listening process will turn
futile. External factors such as topic, speaker
awareness, clarity, effectiveness, and context
are also important in the comprehension
process (Samuels, 1984). When such factors
are not operating at optimal levels, and/or
when the cultural/linguistic context is
unfamiliar to the listener, they become
misleading or useless as clues to
understanding. In addition, the fleeting nature
of oral input makes comprehension and
verbal learning very difficult (Long, 1990).
The voice of the speaker delivering the
lecture should be clearly audible and
instructors should prepare students for the
listening task by teaching advanced
vocabulary items in advance, providing them
with a general topic statement, and by
explaining the listening task in a detailed
manner.

The rate of delivery is another important
factor in listening comprehensibility. James
(1986, p. 41) believes that any recorded L2
listening text running over 3 minutes will
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“induce sensory overload” unless the topic
is of high interest or entertainment value to
the listener. For classroom instructional
purposes, he states that audiotaped segments
should not exceed one minute. But this is not
applicable to students who are self-learning
their topic of interest through audio books or
podcasts or audio lectures or YouTube videos.
Clearly, it is important to develop L2 listening
competence; yet, in spite of its importance,
L2 learners are rarely taught how to listen
effectively. In the Indian context, if some
strategies to hone the academic listening
skills are developed in Indian Students, in the
current scenario the Indian youth can benefit
a lot.

Strategies to hone the academic listening
skills of Indian Students in the current
scenario:

In a carefully controlled experiment, Vidal
(2003) observed significant vocabulary gains
after students listened to three short lectures
on the impact of tourism. Four weeks later,
both groups had lost some of the vocabulary
gains, the higher proficiency group losing
more than the lower proficiency group. Word-
related features that appeared to influence
vocabulary acquisition included:

1) predictability from word form or word
parts,

2) type of word (technical terms, in this
case),

3) type of word elaboration (implicit or
explicit), and

4) frequency of word occurrence.

If the students follow the given strategies,

then their vocabulary will increase and
subsequently their Cognitive Academic
Language Proficiency (CALP) will also be
increased.

Strategy 1

In the first level, students from the vernacular
medium must be made to listen to website
content that has a neutral accent, slower pace
of speaking and easily comprehensible
vocabulary in which they have access to
preliminary aural comprehensible input. In
the Indian context, one can make use of Ted
Talks or Ink Talks given by Indian speakers.

Strategy 2

Regarding level 2, the learners can listen to
YouTube videos from manythings.org that
will help them to get acquainted with
academic language. One of the interesting
features of this website is that many of the
regional languages of India like Hindi,
Kannada, Marathi, Tamil, Telugu etc., have
the audio edition of bilingual sentences so
that Indian students can familiarize
themselves with it. It has taken the sentences
from Tatoeba.org, which is a large database
of example sentences translated into many
languages by its members who volunteer their
time. Many of the sentences came from the
Tanaka Corpus which was imported into the
Tatoeba Corpus. Many stories, topics on
health, music, sports space, places, people
(biographies) are available in plenty so that
students have enough authentic
comprehensible input once they start
listening to this website content. Many
activities like Listen and Answer and
Dictation quiz and Podcasts are also
available.
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Strategy 3

At level 3, students can engage in narrow
academic listening to NPTEL video lectures
in the Swayam website that features the
lectures of a particular professor for a
particular course. Actually, one stage leads
to the other. And so, academic lectures of this
kind will certainly provide L2 listeners with
rich input for academic vocabulary
acquisition because of their focus on a
defined topic and their inherent redundancy.
This will help the students eventually to
enhance their Cognitive Academic Language
Proficiency (CALP).

Conclusion

Listening comprehension is an important
language skill to develop in this era of
online classes.  If   Indian students want to
enhance their academic listening skills,
they must follow the above strategies. This
extra effort of self-learning in their own
chosen area of interest will definitely go a
long way in the acquisition of Academic
Language Proficiency in their field and
acquisition of Academic Language
Proficiency will help them achieve great
heights not only in academics but also in
their career.
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Grammar Guru XV

V Saraswathi

An English teacher spent a lot of time
correcting grammatical errors in her students’
written work. She wasn’t sure how much
impact she was having until one day, when
she sat at her desk rubbing her temples, a
student asked, “What’s the matter, madam?”

“Tense,” she replied, describing her
emotional status.

After a slight pause, the student tried again,
“What was the matter? What will be the
matter? What has been the matter? What
might have been the matter?”

I hope the teacher was quite pleased with the
unexpected turn of events. Tense in English
has always troubled teachers as well as
learners. The Indian learners are far from
perfect in the use of the Perfect tense. This
might be due to the fact that there is no exact
equivalent to this form in our languages. They
could also be confused because the verb have
is used in five different ways in English, as
outlined by Michael Swan:

(i) as an auxiliary verb in the Present Perfect
tense: e.g., I have come to bury Caesar,
not to praise him.

(ii) to talk about actions and experiences in
an informal style: e.g., Have a good time.

(iii) to talk about states, possessions,
relationship, illnesses, characteristics of
people, and things: e.g., I have promises
to keep.

(iv) with a causative meaning: e.g., He had

us laughing all through the meal.

(v) have (got) to is used in the sense of
obligation: e.g., I have (got) to go now.

Here’s a story to exemplify uses (i) & (ii):

Doctor: I’m afraid I’ve got some bad news
and some very bad news for you.

Patient: What’s the bad news?

Doctor: You only have twenty-four hours to
live.

Patient: And the very bad news?

Doctor: I should have told you yesterday.

The following quote illustrates the use of
have in the sense of obligation:

To be happy with a husband, you have to
understand him a little and love him a lot. To
be happy with a wife, you have to love her a
lot, and not try to understand her at all!

The Present Perfect tense is difficult for us
because it is a combination of the Past and
the Present. We are confused as to when we
should use it and often avoid using it or use
it incorrectly. The major contexts for using
the Present Perfect form are as follows:

(i) to talk about experiences: e.g., I have
never enjoyed grammar classes.

(ii) To refer to an action which started in the
past and continues up to the present: e.g.,
How long have you been married?

(iii) To talk about past actions which have
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an effect on the present: e.g., I have lost
my keys. I can’t enter my flat.

(iv) To refer to actions which happened at
an unknown time in the past: e.g., Have
you completed your assignment?

Here are two poems to inspire your creativity
and also help you practise the Present Perfect
tense:

A. Have you ever had a monkey for a pet?

Have you ever dressed up as Santa?

Have you ever skated on snow?

I haven’t, but I think I’d like to.

B. Have you ever stayed awake all night?

Have you ever seen a ghost?

 Have you ever been a teacher?

 I haven’t, and I don’t think I’d like to.

Dr. V. Saraswathi, (Formerly) Professor of
English (ELT), University of Madras.

[Editor’s Note: This is part of a series of
articles contributed by the author and
published earlier in The Times of India,
Education Times from May 2008 to May
2013. We are thankful to the author for
permitting us to publish those articles in our
journal.]
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Enhancing the Communicative Competence of Professional
Students Using Flipped Classroom Strategy

Krishna Chaitanya E and Meenakshi Barad Sirigiri

ABSTRACT

The Flipped Classroom strategy provides support and strength to English language
teachers in developing the required language skills and communicative competence among
professional students. Flipped learning in the context of blended learning generates
curiosity among classroom teachers, professional researchers, and educators today.
Flipped classrooms promote a process of education where classroom activities and take-
home assignments are usually reversed. The primary purpose of this research is to outline
how this strategy is used in language teaching and discusses its practicality and
applicability in the context of a language classroom for developing learners’ language
skills. Along with this, the researcher mentions the findings drawn from the practical
experience of implementing it in the language classroom. Apart from this, the research
shows the role technology plays in enhancing learners’ academic performance, enthusiasm,
and process of learning. The paper concludes with notable results that might motivate
teachers, researchers, and professional educators to employ the strategy in their regular
teaching and practices to bring transformation in their daily routine to enhance the
communicative competence of their students.

Keywords: Communicative competence; Flipped classroom; language skills.

Introduction

Flipped classroom strategy (FCS), a crucial
component of blended learning (BL), has
attained global prominence as a significant
change agent in the field of education these
days. It is not only a revolutionary shift in
education but also makes the process of
teaching and learning interesting and
engaging both for teachers and the taught.
BL promotes virtual and face-to-face learning
for making teaching and learning a joyous
experience as stated by Graham (2006). The
growing reputation of FCS is determined by
the modern world’s academic requirements;

diversifying sources of learning and
necessities for graduates of higher
educational organizations. Moreover, FC
bridges the skills gap by transforming the
graduate students into qualified, competent,
and skilful manpower with an unending zest
for the continuous professional and personal
growth that the present-day job market
requires.

It is a fact that today’s graduates, who aspire
to get jobs, are expected to put the theoretical
inputs into practice efficiently while
performing their jobs instead of mugging up
theoretical content alone. This process will
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be further strengthened through the flipped
classroom as it prioritizes and promotes
reading, researching, examining and
obtaining up-to-date information on the part
of students whenever it is needed. Stating the
same point, Evseeva (2015) reported that FC
assists in the transition from “education for
life” to “lifelong learning”, which is
understood as a continuous and self-
motivated search of knowledge for different
purposes either professional or personal.
Fischer (2012) believes that, in a flipped
classroom, learning is not restricted or
divided into a particular place and time to
attain information and development of
skillset. The process of lifelong learning
provides great scope for continual
professional and personal growth for students
as future specialists.

In addition to this, what makes FC popular
is the use of information and communication
technologies (ICT) in the process of
education. Sharing a similar view, Trucano
(2005) states that the combination of ICTs
equips teachers and the taught, bringing a
paradigm shift in the process of teaching and
learning from being highly teacher-centred
to a learner-centred classroom. The use of
ICT has a lot of learning potential and
opportunities to study at an appropriate time,
pace and place.

Bergmann and Sams (2012) reported that
“flipped classroom” is one of the prominent
features of blended learning. The concept of
flipped classroom/flipped learning was
introduced by well-known educationalists of
the USA, viz. Jonathan Bergmann and Aaron
Sams in 2000. The main purpose of the
flipped classroom is to reverse the existing

traditional learning environment by moving
lecture-based content to the online mode to
be accessible outside the classroom. Further,
it pushes assignments and activities which
include the ones that have been usually
considered homework, into the regular
classroom. In a flipped classroom, learners
watch online videos, listen to podcasts to
develop their knowledge, participate in online
discussions with their peers, or conduct basic
level research at their homes while engaging
in concepts in the classroom with the
supervision of a mentor.

In addition to this, the philosophy of FC
reflects Bloom’s taxonomy of giving more
priority to the tasks to be carried out in
classrooms which enhance higher order
thinking (HOT) skills in learners and next
priority to the materials to be mastered at
homes to enhance lower order thinking
(LOT) skills. A flipped classroom promotes
HOT skills (creating new theories of learning,
evaluating the concepts learnt by questioning
and solving problems and analyzing their and
others’ point of view in discussions and
debates along with LOT skills, i.e. applying
what they learn in solving tasks,
understanding the material in the form of text,
podcasts, video lectures and remembering the
concepts given in the lecture notes at
students’ convenient time in their homes.

Review of Literature

The objective of a section on the review of
literature is to focus on scientific works
related to the flipped classroom concept and
its applicability in the context of English
language teaching and learning.

According to Bergmann and Sams (2012),
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the purpose of flipping a classroom is to flip
the traditional way of learning, i.e. giving
access to teaching content at students’ homes
online and moving of take-home assignments
to the classrooms for peer-peer and peer-
teacher interaction. The book, “Flipped
Learning: Gateway to Student Engagement”,
which was written by Bergmann & Sams in
2012, attained new heights in flipped
learning, with its innovative educational
philosophy. It answers an intriguing question
of what happens next — when a classroom
is student-fronted and teachers are liberated
to connect with students on an individual
level. Flipping clubbed with realistic project-
based learning pedagogy transforms
everything. In addition to this, it presents a
lot of motivating stories that emerged from
the practical experiences of teachers across
curriculum and grade levels. The role of
flipped learning strategies in encouraging
users and providing an ideal platform for the
successful process of teaching and learning
is presented in the last part of the book.

The recent literature produced by Bransford
et al. (2000) reported the importance of
integrating FCS in academic institutions for
positive reinforcement of teaching and
learning. They state that peer-to-peer
assessment provides opportunities for
learners to acquire knowledge and develop
skill-set in the intended area. While
presenting the concept of the flipped
classroom, Evseeva (2015) opines that FC is
the need of the hour to meet the changing
times in the field of education and it is an
equally competent and stimulating source of
learning for teachers and students alike. The
author presents the findings obtained from
the practical experience of the teachers who

have implemented FC in their regular
language classrooms. The review of recent
literature on flipped classrooms reflects its
positive impact on students’ learning and
motivation as well as improving their
academic achievements.

Despite the fact that there is substantial
research being conducted on FC, the
implementation of FC in the process of
teaching and learning the English language
at the technical college level requires
additional investigation.

Research Methodology

The present study aims at examining the
efficacy of FCS in the context of the teaching
and learning process at a professional college,
i.e. Mahatma Gandhi Institute of Technology
(MGIT) situated in Hyderabad, India. The
study employs appropriate methods of
research that are specifically designed to
achieve the set objectives. Firstly, a
systematic analysis of the literature review
was done. It was followed by a review on the
effective use of FCS in the field of education
in addition to the researcher’s personal
pedagogical experience and analysis of the
data collected.

The research objectives of the study are:

l To assess the effectiveness of the FCS in
enhancing the communicative
competence of the professional graduates

l To discuss the concept of the FC in the
educational field

l To emphasize the kind of positive impact
FCS has on the process of teaching and
learning of English language
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The present study was inspired by the
scientific works of a few educators who have
contributed and researched the concept of FC.
To begin with, Holmberg et al. (2005)
explored the issue of teaching foreign
languages to learners using essential
techniques and theoretical inputs of the
flipped classroom. Eminent scholars such as
Sharma and Barrett (2007) examined the
philosophy of blended learning in the current
educational scenario. Further, the
effectiveness of Information and
Communication Technology in the
educational domain was reported by Kleiman
(2004).

The Concept of the FCS

The concept of the FCS has become a
buzzword across global academic circles in
view of bringing a paradigm shift in teaching
and learning. It has dramatically transformed
the way content is delivered in traditional
classrooms. With FCS, the content delivery
is flipped to homes and take-home
assignments are put to practice in classrooms
with the peer group under the supervision of
teachers. In a flipped classroom, students
independently learn the lecture-based
theoretical information beyond their regular
classroom at their convenient time and pace
in their homes. After acquiring the required
content knowledge, students attend classes
with confidence and engage in classroom
discussions actively. Their involvement
includes participating in debates, discussions,
presentations and hands-on activities also
strengthening students’ learning and
engagement beyond the fundamentals of the
textbooks in their classrooms. Reporting
additional information on this, Bane (n.d.)

stated that Figure 1 represents pre, while and
post activities associated with the flipped
classroom and it also presents how each
activity is to be guided by the performance
objectives for student learning.

The Model presented here is considered to
be an effective alternative to the traditional
classroom because of the possibility of
productive interactions between teachers and
the taught. Moreover, students can discuss
their understanding of theoretical concepts
with their peer group and teachers. Such
interactions will be fruitful and encourage
learners to involve in discussions and speak
their minds. By doing this, learners are
engaged in contributing their views with
teachers and peer groups instead of a tedious
monologue of the teacher’s theoretical
instructions. Subsequently, students will be
equipped to take up in-class activities with
comfort and enthusiasm.

It is a general practice that most traditional
classroom lectures are often followed by
loads of homework. Students find it
demanding to complete it with minimal
support and supervision at home which leads
to mounting stress on students. Consequently,
assignments are submitted late, incomplete
or on time by copying from others to avoid
unpleasant situations in class. But with the

(Figure 1)
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advent of FC, homework was taken up
enthusiastically by students in the classroom.
The FC model assists in overcoming this
problem by giving learners unlimited access
to a variety of authentic resources. With this,
learners get an opportunity to work in an e-
learning environment independently or in
groups while getting access to reading as well
as audio-visual materials from their teachers.
Learners’ comprehension will be tested in the
actual classroom when they attempt solving
a variety of quizzes, reading materials and
discussing topics with their peer groups.

In a recent article by Christiana Hoag (2018),
published in the Associated Press, she stated
that FCS is a novel model of teaching which
believes in the reversal of lectures delivered
by teachers in the class to home and
homework to be done by students in the class.
With this new set of learning, a variety of
textual material, PowerPoint presentations,
pre-recorded audio and video files are
uploaded and given instant access to students
instead of doing homework at home. While
in the class, a lot of student’s time is spent
on completing assignments, answering
quizzes and discussing and presenting their
views independently, in pairs and groups.
Meanwhile, the weak and shy students will
be given personalized instruction and
attention by the teachers which is not usually
done in a traditional classroom. Prior to
participating in the classroom activities,
students engage with e-resources to examine
their comprehension of the course content
along with assessing other students' work.

Subsequently, students go through the course
provided electronically, learn the content,
evaluate their comprehension by answering

questions provided, apart from assessing their
classmates’ progress in assignments. Such
consistent efforts will lead to bridge the
yawning  gaps  between activities conducted
in the classroom and the efforts put in by
students at home to comprehend the materials
provided. Hence, it can be stated safely that
proper planning and integration of all the
stages of the teaching and learning process
is quintessential to make the FC fruitful and
purposeful.

In addition to this, flipped classroom widens
the scope for teacher-student and peer-peer
interaction along with skill development and
profound understanding of the subject. In
other words, more teaching time will be
gained, and subsequently, the intended
objectives of teaching and learning will be
accomplished. Active collaboration of
teachers with students is observed during the
in-class interaction and doubt clarification
sessions which have led to improving self-
confidence, content knowledge and problem-
solving skills of the students. Along the same
lines, Mazur et al. (2015) reported that, in
the flipped classroom model, class time is
always used for student collaboration, skill
development, presentations, problem-solving
– to develop a deeper understanding of the
content. And it ensures that the course content
is grasped well by students. Furthermore,
Houston and Lin (2012) mentioned that
teachers will be bestowed the responsibility
of eliciting students’ feedback, customizing
their teaching to meet student’s requirements,
correcting some common errors students
make and guiding them for improvement

Additionally, FC ushers changes in the
attitude of the students. From being
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indifferent and casual they become self-
directed, self-controlled and self-responsible
learners. It is identified that students teaming
up with other students (i.e. peer-to-peer
assessment, eliciting and providing feedback
to their peers) is substantially increased.
Reporting similar findings, Marsh (2012)
said that collaborative projects promote
cooperation, building trust and knowledge
sharing among students. In other words, the
role of students in the process of learning
is transformed, from being passive listeners
to active participants in the process of
learning.

This apart, with the influence of FC, the roles
of a teacher are gradually transformed to
guide, facilitator, techno-savvy mentor and
e-learning moderator. Being a guide,
stimulating students to be more responsible
about their learning is the motto of a teacher.
Also, maximizing students’ opportunities by
directing them to learn and grow
independently apart from minimizing
teachers’ involvement should be done by
being a facilitator. A lot of practical problems
of students should be solved by being
mentors to students. Being techno-savvy, a
teacher is expected to provide a student-
friendly online platform where students can
learn and share knowledge with each other.
By being an e-learning moderator, a teacher
should facilitate online discussion forums and
chat groups, but not just lead them. Adapting
the FC method in classrooms gives teachers
an edge over other teachers providing ample
scope for continual personal and professional
development of teachers.

In view of the practical experience of
implementing the FCS, the researcher would

like to mention that the sample group of
students of the study belongs to MGIT (under
the jurisdiction of JNTUH). They were all
enrolled in the Advanced English Language
Communication Skills (AECS) course and
had varying levels of English language
competence. Subsequently, different
approaches and time frames were needed for
students to master the course content of
AECS and to fulfil the practical assignments.
Further, all the students were provided with
an exclusive support system through FC
wherein they would be learning at their own
pace, place and time for developing English
language skills.

Integration of FC into the regular classrooms
has witnessed several positive outcomes and
fulfilled key objectives of the study. Some of
them are enhancing English language
competency and teamwork through online
discussion forums/chat groups; participating
in the in-class quizzes and presentations with
renewed enthusiasm. Nevertheless, change
is always resisted in the initial stages and it
was witnessed in the form of a few challenges
during the implementation of the FCS in the
classroom sessions.

Firstly, the teacher participants felt they were
overburdened in creating the online content,
recording and uploading videos and
providing additional learning materials for e-
course content during their routine busy
classwork schedule. Secondly, there was an
issue found with the reliability of the
classroom and electronic components of the
course. Apart from the teachers, students
were advised and counselled to get rid of their
unnecessary fear of losing face-to-face
communication with the teacher and peers
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for some time. Along with this, they were
briefed about alternative means of learning
theoretical content, i.e. textual material,
videos, online chat groups and discussion
forums to communicate with teachers and
their peers.

It implies that every phase of the teaching
and learning process through FC should be
logically integrated to bear fruit. Proper
monitoring and assessment of all the
activities, assignments and progress made by
students in both face-to-face and e-learning
environments are needed to motivate students
for putting extra efforts into better learning.

Implementation of the Flipped Classroom

It is essential to emphasize the model of the
FC implementation at MGIT to show how
the present study was able to meet its specific
research objectives. As mentioned earlier, the
sample group of students belonged to the
third year B.Tech., Computer Science
Engineering (CSE) branch. The sample size
was 76, of these 38 members participated in
the face-to-face classes and the rest of the 38
students were given required support and
activities on the Learning Management
System Moodle (LMSM). LMSM is one of
the most popular platforms of electronic
learning among teachers and students in
today’s world. Moodle being a user-friendly,
economical and affordable platform with
potential scope for learning, its presence has
become ubiquitous in education circles across
the globe.

The implementation of FC into the regular
classroom sessions was found to be
productive and successful as reported by
students and teachers in their feedback. Many

students felt they experienced a clear shift
between a regular classroom (RC) and the
FC. When prompted, they mentioned plenty
of opportunities were provided in the FC to
go back to a topic several times till it was
understood thoroughly whereas in the RC it
was impossible due to limited lecture hour
time, fear of ridicule and inability to clarify
doubts due to shyness. Moreover, learning
about the topic before being discussed in the
classroom was a rarity in their routine, but it
is made compulsory in the FC. Additionally,
they shared their participation levels have
increased steadily in answering the quizzes,
assignments in teams and pairs besides
participating in classroom discussions which
was not the case in their RC. Getting access
to online reading material pushed them
further to forming discussion groups, opening
up with classmates and developing their
confidence. Consequently, a good rapport
with peer groups and teachers was built in
this process.

Responding on how FCS improved students’
communicative competence in English, they
said that they were able to read, share, write,
listen and watch essential information on
topics such as technical presentation skills,
report writing, group discussions, debates,
case studies, role-plays and dialogues for
everyday use. Information shared online by
teachers was categorized systematically into
textual materials, PowerPoint presentations,
video and audio files besides follow-up tasks.
Moreover, information was presented lucidly
with useful illustrations such that it left very
little or no room for doubts. In spite of this,
some students had doubts which were
clarified by their teachers and peers in
discussion groups. Thus, students were



Journal of English Language Teaching, Vol. 63, No. 4, July-August 2021 37

equipped with the requisite inputs which
were further tested and reinforced during in-
class discussions and quizzes.

Also, they felt they were positively influenced
to be more responsible for their own learning
and growth. When enquired, they shared an
instance of how a classroom presentation was
prepared and delivered meticulously through
FCS. Firstly, they went through textual
information, audio and video files on
techniques of a professional presentation that
were shared online by teachers at their homes.
Secondly, they were paired up with others,
decided the topic for presentation
collaboratively, gathered essential
information and shared the work equally.
Thirdly, clarifications were sought through
discussion forums on Moodle and prior
practice was done before delivering it in the
class. Finally, on the day of the presentation
session, general questions on professional
presentations posed by teachers were
answered by individual teams eagerly and
their topics were presented with ease and
authority.

During the in-class sessions, most of the time
was spent on expressing and seeking
clarification from students on certain
challenging issues pertaining to the use of
appropriate vocabulary, grammatical rules
and sentence structures besides fine-tuning
their way of reporting and presenting the
information. These are some of the many
tasks which were carried out by teachers and
students together to improve the
communicative competence of the students.

The ensuing section on findings of the study
reports the consistent progress made by
students in their efforts to learn the language

for communication.

Discussion and Findings

The study intended to explore the efficacy of
FC in improving the English language skills
of the students employing a survey to elicit
their feedback. The results of the survey
found that the concept of flipping the
classrooms has made the process of learning
a better and joyous experience was reported
by 88% of participants. It was opined by 83%
that the key driving force of the course was
getting accessibility to a variety of electronic
course modules online. A majority (77%) of
the students expressed that collaborative
learning and more opportunities for
communication between teachers and taught
and peer groups were ensured and facilitated
by the FCS. Development of self-confidence
in learning and expressing language for
academic and general contexts was reported
by 90% of the students. By being part of FCS,
85% of them were of the view that they were
well prepared, informed and focused on
concepts to be discussed in the classrooms.
Also, they mentioned that their way of
structuring questions and responses improved
apart from their involvement in classroom
discussions. Another prominent finding was
students who were part of FC were more
equipped and confident besides showing
improvement in English language skills than
students who had access to just face-to-face
teaching.

From the perspective of teachers, it was
observed that their principal motivating
factor to adopt FCS was scope for learner-
centred teaching, opportunity to learn and
deliver new ways of teaching and motivating
students though there were some problems.
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Further, it was mentioned by many teachers
that designing electronic content and
delivering them online for students improve
their confidence. A sense of satisfaction was
attained by teachers whenever they heard a
word of praise from their students after
making the necessary modifications in the
course content according to students’
feedback.

There was negative feedback reported by
23% of the respondents. When enquired, they
reasoned out certain pertinent issues related
to accessing the learning content online and
others. Some of such difficulties include poor
time management to submit tasks within the
deadline; inability to balance personal work
and academics; absence of face-to-face
contact with the teacher while going through
material online at home; lack of uninterrupted
Internet connectivity and self-motivation.

Conclusion

Considering the findings of the study, it can
be stated that the flipped classroom is not only
a promising strategy but also generated
interest in the students to learn and develop
their communicative competence in English.
Moreover, FCS being a highly resourceful,
flexible and motivating strategy, it has
become a successful means of bringing
positive change in students. With the
changing times, it has blended and brought
both face-to-face and online teaching onto
one platform for making teaching and
learning innovative and interesting. Further,
it has fulfilled the needs of those busy
professionals and students who have limited
time to attend college by giving them access
to virtual learning and thus it has become
more convenient, popular and flexible for

everyone. Nevertheless, there exist certain
problems at the structural, technical and
personal level while incorporating FCS in the
process of teaching and learning the English
language. Given these findings, it is essential
to conduct further research to overcome the
said problems and to enhance comprehension
and expression of the English language for
communicative purposes through the flipped
classroom strategy.
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Intonation: The Sound of Sense and Feelings
Sudip Sinha

ABSTRACT

In our utterances every day, every time there is an intense, undeniable presence of
something other than the voluminous words. It is the constantly varying pitch of the voice
that comes through every time we utter words.  We call this varying pitch, this unmistakable
tune intonation. The present article looks into the nature of intonation in order to throw
light on how this constant change in the tone of our voice is caused and regulated by the
innermost movements – our attitudes and emotions. The article also focuses on the difficulty
in setting rules as to the usage of intonation in English – a fact which makes learning it
an arduous procedure.

Keywords: Intonation; Voice and Pitch; Tonic syllable; Attitude and emotion.

Introduction
Sound evokes emotion. Why this is so – this
question has led science, particularly
neuroscience, into extensive research that
concludes by attributing this phenomenon to
the existing anatomical connection between
the auditory cortex of our brain and the large
array of limbic and Para limbic structures
responsible for the generation of effective
activity. A detailed understanding of this
scientific exploration is provided by Cook
(2002). But away from the methodical study
of science, general observation of life around
has always substantiated the allure of the
sound among all the creatures on earth.
Whether it is a dog listening to Beethoven,
or a sea mammal eliciting sound to hunt,
navigate and communicate, or a primitive
man taking recourse to auditory signals –
before he could learn to make use of the
visual images – to express, and assert himself,
sound has always been an elicitor of sense
and emotion. And it continues to be so.

However, sound can be a burden too, a
sensory overload.  In our day-to-day life, there
are numerous occasions when we find
ourselves reduced to the receiver of so much
noise and cacophony, struggling to find our
way through it all into some sort of meaning,
desperately trying to hang onto the sound of
the words uttered, or as an even more earnest
approach, leaning our ear in an effort to
capture the vital, all important sound, the tone
of the voice for a more nuanced appreciation
of the meaning produced. That it is not only
the sound of the words but the sound of the
voice too that holds the key to meaning –
phonologists have known it since ages and
hence they on their part have insisted on the
tone of the voice as an important generator
of meanings, specifically the ones that arise
from deep within, from our innermost
recesses, that reflect our attitude and resonate
the emotional content. In phonological
parlance, this tone of the voice is known as
intonation.
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Compared to the phonemes which constitute
segmental phonology, intonation is purely a
supra-segmental or prosodic feature that is
superimposed on syllables - made of
consonants and vowels - that together make
an utterance. It is what comes through every
time we speak; it is normal for the pitch of
our voice to vary constantly within a scale
ranging from high to low or light to heavy in
the course of every utterance. To recognize
this intricate, ever changing passage of the
pitch of the voice is to recognize the
intonation which, to many, is nothing other
than the melody of speech, a kind of melody
that tells what mere words, many a time, find
hard to reach. Like gestures – a frown,
blushing cheeks, a smile etc. – this varying
pitch projects deep lying feelings, the attitude
of the speaker towards others, towards a
situation. It is in this sense that intonation
gets recognized as a paralinguistic feature.

This power of intonation is brought to the
fore and discussed at length by Brown (1990).
How significant a role intonation plays every
time words are uttered, what a big difference
it can make to the utterance can easily be
gauged if we minutely observe even the
simplest of verbal expressions in our
everyday life. For example, the oft-used
utterance ‘thank you’ can have different
connotations depending on the tone of the
voice, the way it is said. If the pitch of the
voice rises and then descends, in other words,
if it is a rise-fall intonation, the utterance
expresses genuine sense of gratitude and if
the pitch of the voice descends and then rises
again, or in other words, if it is a fall-rise
intonation, the utterance becomes a mere
matter of fact, casual acknowledgement of
something not so important. The same

powerful impact of intonation is noticeable
when we say ‘yes.’ The fall-rise tone pattern
here would mean affirmation, agreement with
some kind of hesitation or reservation. And
if the pitch has a rise-fall on the other hand,
it would manifest an emphatic and intense
feeling of approval.

These are the subtle changes in attitude that
can dramatically change the whole sense of
the utterance despite the words remaining
intact. Such is the impact of intonation that
sometimes a word may mean something but
the way the word is said may lead to a totally
opposite interpretation of what is said, thus
making the whole expression ironic.  Many
a time it is not what one says but the way one
says it that makes all the difference, that
unlocks the door to our understanding, giving
insight into the truth of the situation that
words fail to bring forth.

In order to understand and analyse the
application of intonation, it is imperative that
one understands the structure of what is
known as tone-unit. The smallest tone unit
consists of a single syllable which implies
that a tone unit can have one or more than
one syllable. For example, in an expression
such as ‘This is great!’, there are three
syllables which, however, together form one
tone unit. But it is not all the syllables in the
tone unit that will carry the tone. The syllable
‘great’ – for the fact that it is stressed and at
the same time the most important word in
the utterance – is the one that carries the tone,
is where the pitch of the voice can be made
to rise and fall in order to show a strong,
genuine feeling of appreciation, a kind of true
excitement.  Since the tone is carried by the
syllable ‘great’ alone, the syllable is named
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tonic syllable. The whole utterance as a tone
unit with ‘great’ as the tonic syllable can be
presented like this:

This is ˆgreat (ˆhere is the symbolic
representation of rise-fall intonation).
Although there are myriad tone patterns with
subtle variations that manage to distinguish
one tune shape from the other, it is not
impossible to arrive at a select few as the
basic or fundamental ones. On the basis of
the consensus reached by almost all the books
in this regard, the following are the four basic
pitch patterns:

1. Fall / The falling tune – the Glide-Down:
This comprises fall in the voice from a
high pitch to a very low one.

2. Rise / The rising tune – the Glide-Up: This
consists of rising in the voice from a very
low pitch to a fairly high one.

3. Fall – rise / the falling-rising tune: This
consists of a fall in the voice from a high
pitch to a low one and then a rise again to
the middle of the voice.

4. Rise – fall / the rising-falling tune: This
comprises a rise in the voice from a low
pitch to a high one and then again a fall in
the voice.

There are specific instructions and guidelines,
unanimously agreed upon, for using these
tone patterns.  The following are the usages
of the intonation patterns as per the situations,
as catalogued in the two books: Better
English Pronunciation by J. D. O’Connor and
English Phonetics and Phonology by Peter
Roach.

1. Fall / The falling tune – the Glide-Down:
to be used

a) For statements expressing finality,
definiteness:

This will be `done

This is `good

b) In a tag question seeking agreement,
confirmation and assurance of what is
uttered:

It tastes good, `doesn’t it?

2. Rise / The rising tune – the Glide-up: to
be used

a) For a statement meant to be encouraging,
soothing:

I will see you soon

We will meet

b) To ask a question:

Will you come?

Where are you?

c) For a statement that raises the
expectation of something more to follow:

I have informed them about that

(and they have assured me they will look
into the matter)

d) For greetings and for saying goodbye:

Good morning

Good bye

3. Fall – rise / the falling-rising tune: to be
used

a) For a statement expressing uncertainty,
doubt:
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It may rain

This is possible

b) For making a request:

Will you wait for me?

c) To warn:

You will suffer

He will fail

4. Rise – fall / the rising-falling tune: to be
used

a) To express surprise, to show how
impressed one is:

That teamˆwon

This isˆnice

[Symbols used: Fall=`; Rise= ; Fall–rise= ;
Rise-fall= ˆ]

Intonation is innate and hence it is more
natural than even the words that one can only
learn in order to respond to one’s situation.
It is the resonance, the throbbing, vibrating
spirit that lends sense to our everyday speech.
And literature as an art form exults in
imitating life, explores this potency of
intonation to elicit the tacit, underlying layer
of meaning.

Such is the powerful contribution of
intonation towards the totality of
understanding that it comes to operate as an
all-important, riveting subtext to a literary
text. For instance, the plays of Anton
Chekhov or Harold Pinter can only be truly
realized, a reader can be said to have done

justice to them, if only these works are
interpreted the way they should be, the way
they demand – not only by paying attention
to the words that the characters in the plays
utter, much as important they are but also by
paying equal if not more attention to the
sound of the voice that each utterance carries.
It is the sound of the voice, the intonation of
the utterance that makes the vital addition of
what is called sense which makes meaning
rounded and full-fledged.

The same is true about the plays of John
Osborne, especially his Look Back in Anger,
the 1956 kitchen sink drama which many a
critic considers to be his magnum opus. The
backdrop of the play is a chaotic and dazed
Britain after World War II. Awash with strong
emotions, with an unemployed, idealistic
youth as the protagonist who takes
vituperation to a different level, hurling
abusive words at everyone around, it is a
drama that can be easily misinterpreted if not
dealt with carefully. It is so very tempting to
dismiss Jimmy Porter, the protagonist, from
our heart, from every corner of our mind,
every time we come to hear him vituperating
– a temptation which can only be quelled if
we not only concentrate on the utterances but
at the same time listen to the sound, the tone
of the voice which makes us realize that these
expressions of his are inverted, are as much
directed at his own self as they are at others.
It is our exploration of the intonation pattern
embedded in the text that allows us that kind
of insight.

One further illustration of intonation being the
subtext is ‘The Road Not Taken,’ one of the
most famous works of Robert Frost. Critics
and readers alike have brooded over this
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modern text with multiple layers of meaning
that Frost is always known for, that make his
works so obscure and at the same time so rich.
The poem talks about the predicament of
making a choice as it mulls over the human
limitation – the agony of not knowing the
future consequences of a choice made. As the
traveller in the poem makes the choice and
muses helplessly over what the future holds
in store for him, the poet remains totally
noncommittal, refusing to favour any
particular possibility. And this leaves the text
open-ended for the readers to come up with
their own preferred understandings as per the
way they read and capture the tone of the
utterances within. Testament to this is the
pivotal first line of the final stanza of the poem.

I shall be telling this with a sigh.

If a reader chooses to utter the word ‘sigh’
with a rising tune, it would come to mean
something soothing, a sigh of relief, thus
transforming the understanding of the whole
poem into something optimistic and positive;
and if the word is uttered with a falling tone,
the sigh would then be a sigh of sadness that
would leave the poem bleak.

Conclusion

Important as it is to have a nuanced
understanding of intonation, English
phoneticians over the years have striven to
come up with a set of rules that would act as
comprehensive guidelines on the usage of
English intonation for foreign learners.
Although some rules are formulated – and they
have already been cited here – they are hardly
enough to encompass the dynamic nature of
English intonation which is why phoneticians
are now convinced that the best way for a

foreign learner to grasp intonation is through
the hard and honest way, through active and
purposeful listening. As Roach (2000)
observes, it is through the rigorous drill of
listening to colloquial English spoken by the
native speakers and then assiduously
reproducing the received tone patterns that a
learner can assimilate intonation in English.
A teacher’s role as a facilitator is crucial here.
He has to make tireless efforts to create a
conducive environment – not only to arrange
for all the facilities that a learner can have
access to and benefit from but also to motivate
and supervise the learner at each stage of his
learning. And there is no doubt, today’s teacher
would find it just that little bit easier to pull
this off, operates as he does in an age that has
already welcomed and embraced the idea of
the digital classroom as a valuable addition to
the teaching-learning process.
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Objective

To enable learners to read a text from right to left to become fluent readers by moving their
eyes in a different (i.e., the opposite) direction, which in turn would benefit them to employ
strategies such as skimming and scanning.

Participation: Individual

Material: Any continuous text

Preparation: Nil

Procedure:

ª Choose any unfamiliar printed text. (Initially, texts with short words would make reading
easier. Longer words would pose a greater challenge; hence, after gaining some practice
one could move to such texts.)

ª Read it from right to left, as against the normal practice of reading from left to right.
Consider it a fun activity to start with. (Mind is so accustomed to read from left to right;
hence, it has to be retrained to read in the opposite direction. This process is known as
‘directional tracking’.)

ª Start with the first line of a paragraph and read from right to left and continue this practice
with the subsequent lines until the paragraph ends. Attempt to make sense of your reading,
though it is challenging.

ª Yet another way of doing it is to start from the last line of a paragraph, reading from right
to left, and moving to the lines above and stopping with the first line. If there is a title/
headline, it should be read in the same manner.

ª Practise it repeatedly until one becomes familiar with this style of reading, though it is
difficult in the beginning.

ª Employ flexible eye movements to locate any specific information on a page by reading in
the normal way, i.e., from left to right.

ª Similarly, run your eyes quickly over a page to get the gist of it.

Learning Outcomes

1. Learners realize that an exercise of this kind familiarizes them with the shapes of letters
and the spelling system, making their minds remain alert.

2. Learners understand the significance of flexible eye movements for employing reading
strategies, viz., scanning and skimming for speed reading.

Reading Activity – Reverse Reading*
K Elango
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3. Learners recognize that written/printed texts are read differently, not always from left to
right but top to bottom as well in certain languages.

Further Reading: Once in a while, learners could engage in a reverse reading exercise with
any text they read, especially when the text does not engage them.

*Reverse Reading

Reverse reading is defined (as stated in the procedure) as starting to read from the right and
moving to the left and continuing to do so with the subsequent lines. Or, if one begins from
the last line of a paragraph, one moves upwards, ending with the first line. Importantly, a
reader should attempt to make sense of what is being read, lest it should become a meaningless
activity. The major benefit of this activity is that it keeps the mind agile.

A Japanese text, although in modern times written horizontally, was traditionally written
from top to bottom vertically with multiple columns progressing from right to left. However,
the horizontal texts are written from left to right, as in English texts. Interestingly, Japanese
readers can read both forms of layout easily.

Similarly, Chinese, Vietnamese, and Korean also follow the style of writing vertically in
columns moving from top to bottom and starting from right to left. Hence, training the eyes in
different directions is important for their flexible movements to facilitate the process of fast
reading.

Dr. K. Elango, National Secretary, ELTAI & Professor of English (Formerly), Anna University.
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