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Dear  Readers

Here is the November-December issue of JELT and comes with a few seminal articles on teaching
grammar,  using  social  media  as  well  as  inclusive  education.    The  articles  are  diverse  in  their
focus, but are knit  together by  the authors’  concerns  for  improving English  language  education
in  the  Indian  scene  at  large.    Besides  these  three  articles,  the  issue  also  carries  two  book
reviews  and  the  annual  report  of  activities  of  the Association  by  Prof  Elango,  the  National
Secretary.

To  give  you  a glimpse  of  the  articles  included,  here  is  a gist  of  each  one of  them.    In  the  first
article,  Sudharshan  N P  of  IIT  Kanpur  looks at  how grammar needs  to be  taught.   The article
is  the  result  of  an  extensive  research  conducted  by  the  author.    He  traces  a  history  of ELT  in
terms of the methodologies used and categorises them into three groups.  He provides a detailed
description  of  each  of  these  three groups  and  states  the  theoretical  underpinnings  that  support
them.    He  also  provides  ample  illustrations  and  suggests  a  pragmatic  approach.    He  says:
‘teacher  is  the best  judge  to choose  from an array of options, depending on  the  learner needs.’

The  second  article  provides  a  detailed  account  of  the  use  of  ICT  and  how  it  has  been  in  the
nature  of  human  beings  to  reject  any  innovation  to  begin  with,  and  accept  it  at  a  later  stage.
ICT  has  been  no  exception,  and  in  particular,  the  social  media  which  has  come  under  the
scanner for long, is now seen as a savior.  How best to use this social media, especially WhatsApp
and Blogging  to develop  writing  skills  at  the  tertiary  level  is  the  focus of  Sujataha’s  article  -
‘Computer  Mediated  Communication’.

The  third  article  by Arun  Bhattacharya  and  Sunil  Kumar  Jha  discusses  the  problems  school
students face while learning English.  This paper which is data-driven looks at the demographic
profile of  the  learners  such as age,  gender,  income  and  parents’  educational  background  affect
the  learning  of  English.    The authors  have  also  taken care  to  suggest  remedial  strategies  that
can be adopted both by the schools and the teachers concerned.  Though the sample is restricted
to  a  district  in  Bengal,  the  findings  have  a universal  application.

This  volume  carries  two  book  reviews.    The  first  book  Design  of  ELT  is  a  collection  of  papers
based on three different themes prevalent in the field of ELT.  These papers were presented in a
conference  organised  by  the  Netaji  Subas  Open  University.    The  second  review  looks  at  a
course book  Function of  American English,  helps  the  learners become  familiar with  functional
English.  Though  the  book  claims  to  promote American  English,  its  use  is  universal  and  the
structure  is  commendable.

Towards  the end of  the  issue, we carry a report on  the activities of  the Association  for the year
ending  on  31st  Dec 2021.    Despite  the  pandemic,  the Association  was  able  to  host  quite a  few
activities  and  keep  the  fold  together.    How  this  was  possible  is  clearly  stated  by  Elango  the
National  Secretary.

We are now the UGC-CARE List.  We would welcome your articles, book reviews and also your
views  on how  to make our  journal more  useful  to  you.   Please write  to us.

Best  wishes

EDITORIAL
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Teaching Grammar in the ESL/EFL Context: Changing
Perspectives and Current Trends

N P Sudharshana

ABSTRACT

Whether or not to teach grammar, and if yes, what are some of the most controversial
questions in the ESL/EFL pedagogy? Numerous studies have been conducted and still
there  is no unanimous answer  to this question. Over many years, several approaches
have  emerged  and  they  can  be  grouped  into  three  main  schools  of  thought,  namely
structural approaches, meaning-focused approaches, and form-focused approaches. This
paper reviews these three main schools of thought in grammar teaching, with specific
reference to teaching adults in ESL contexts. The paper also includes relevant examples,
wherever necessary, to elaborate on the methods and techniques. Our aim here is not to
recommend any specific methodology as the best way  to teach grammar, but to make
practising teachers aware of the options available. We believe that the teacher is the best
judge to choose from the array of options, depending on the learners’ needs.

Keywords: Grammar Teaching, Structural Approaches, Meaning Focus, Form Focus

Introduction

No other topic in the ESL/EFL pedagogy has
probably received as much attention as grammar
teaching. This field has witnessed several
debates and multitudinous research studies, and
is still an active research area. Over the years,
researchers have attempted to answer questions
such as whether or not to teach grammar, and if
grammar has to be taught what the best method
was for teaching it. Obviously, there has been
no unanimous answer to these questions; along
with developments in allied areas, such as
linguistic theories, first and second language
acquisition research, philosophy of language,
and psychological theories of learning, the
answers have swung from one end of the
spectrum to the other. In this paper, we will look
at three main schools of thought, viz., structural
approaches, meaning-focused approaches, and

form-focused approaches, on teaching grammar
and discuss the current trends. Note that these
three schools of thought are not homogenous;
they contain several methods and techniques that
share some common principles, and therefore,
are brought under an umbrella term. The aim of
this paper is to present a detailed review of
methods and approaches to grammar teaching
and discuss some challenges lying ahead for
teachers regarding effective grammar teaching
in the Indian context, particularly with reference
to adult learners.

We begin with the disambiguating key terms in
the field of grammar teaching in Section 1. In
the three subsequent sections (Sections 2-4),
we discuss each of the three main schools of
thought, detailing theoretical underpinnings,
pedagogic practices and criticisms for each of
them. The final section focuses on some
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challenges lying ahead for teachers in the Indian
context.

1. Defining key terms

Before we move on to discuss the different
perspectives on grammar in detail, in this section
we will analyse key terms and clarify in what
sense each of these have been used in this paper.

1.1 What is ‘grammar’?

At the heart of the debate on grammar teaching
is the term ‘grammar’. However, this term has
been subject to numerous interpretations,
sometimes in contradictory senses. The term has
been used in applied linguistics to refer to
linguistic theories on basic structure of language
(e.g. universal grammar, cognitive grammar);
morpho-syntactic patterns acquired by children
and learners in L1 and L2 acquisition contexts
(as in research topics such as ‘acquisition of early
grammar by children’); descriptive and/or
prescriptive account of largely morpho-syntactic
and lexical patterns of a language developed by
applied linguists and teachers (as in ‘grammar
books’); and a more easily accessible version
of definitions and patterns used by teachers in
the classroom for teaching-learning purposes
(which is known as ‘pedagogical grammar’). In
some accounts, the term ‘grammar’ has been
applied to all patterns in language, including
phonological, pragmatic, and semantic, and not
just morpho-syntactic or lexical.

In this regard, we find the interpretation offered
by Larsen-Freeman (2009) appropriate for our
purposes:

“...grammar is a system of meaningful structures
and patterns that are governed by particular
pragmatic constraints”. (p.521)

An important aspect of the definition given
above is that it encompasses three dimensions
with respect to morpho-syntactic and lexical
patterns – form, meaning, and use, and not just
information related to form. The first of these,
‘form’, actually refers to “how a particular
grammar structure is constructed and how it is
sequenced with other structures in a sentence
or text” (Larsen-Freeman 2001, p.252). In other
words, it includes details such as prefixes,
suffixes, inflections, phrase and clause structure,
and word order. The ‘meaning’ dimension is
what a particular structure or a word means,
both in terms of ‘lexical’ and ‘grammatical’
dimensions (Larsen-Freeman 2001, p.252). The
lexical meaning would be what we see is a typical
dictionary, whereas the grammatical meaning
would include details of functions of phrases and
clauses. The final dimension, ‘use’, refers to
questions such as when a speaker is likely to
use this particular structure to encode content
and also context-specific variations of that
particular structure (Larsen-Freeman 2001,
p.252-3).

Let us look at an example to understand these
three dimensions. In case of the first conditional
(e.g. If it rains, John will carry an umbrella to the
office), the form would include obvious details
such as combining a dependent and an
independent clause, use of present tense in the
dependent clause and a modal verb in the
independent clause, and how this structure
differs from the other two conditionals. Usually,
these details are found in all grammar books. In
addition, we also need to emphasise on what
this means – this conditional is used to talk about
hypothetical situations that are probable in the
near future. Regarding its use, one would use
this when talking about probabilities and



Journal of English Language Teaching, Vol. 63, No. 6, November-December  2021 5

possibilities in the near future from the current
communicative context. Variations include use
of different modal verbs, though the modal ‘will’
is the most common one.

1.2 Three main schools of thought on
grammar teaching

At the outset, we need to note that the three
main schools of thought on teaching grammar
have been referred to by different terms. In this
paper we adopt the terms ‘structural
approaches’, ‘meaning-focused approaches’,
and ‘form-focused approaches’, respectively to
refer to these three schools of thought. The first
school of thought has been referred to as
‘synthetic approaches’ (since they present
patterns individually and learners are expected
to put them together), or ‘focus on formS’ (with
a capital ‘S’) (e.g. Long, 2015) since here the
focus is on discrete elements, and structural
approaches (the underlying philosophy of
language being largely structural). The second
school of thought that emerged as a reaction to
the first one is known as ‘analytic approaches’
(since they present whole language before
learners who are expected to infer rules from
the data), or ‘input based approaches’ since they
overemphasise the importance of providing
exposure to learners. This school of thought is
also known as ‘focus on meaning’ or ‘meaning-
focused approaches’ since they emphasise on
meaning making rather than on forms. The third
school of thought on teaching grammar is known
as ‘focus on form’ (e.g. Long, 2015) (which is
seen in contrast to ‘focus on formS
approaches’), and ‘form- and meaning-focused
approaches’ or simply ‘form-focused
approaches’, since these aim to focus on both
form and meaning. When TBLT emerged as a
popular teaching methodology, the second

school of thought came to be known as ‘strong
communicative/task-based approaches’ and the
third one as ‘weak communicative/task-based
approaches’.

Now that we have operationalised key terms
for our purposes, in the next three sections we
look at the three main schools of thought on
grammar teaching. Under each of them, we
present details of theoretical underpinnings and
pedagogic practices with relevant examples. We
also discuss shortcomings of each of these.

2. Structural approaches

The earliest approaches to grammar teaching
could be termed ‘structural approaches’ and
these include grammar translation, audio-lingual
method, structural-oral-situational method and
some of the alternative methods such as Total
physical response and Silent way.

2.1 Theoretical underpinnings

Structural approaches to teaching grammar are
governed by structural theory of language.
According to structural theory, language is a
system of grammatical patterns and structures that
are organised pyramidically. This applies to all
aspects of language, such as phonology,
morphology, syntax, semantics, and pragmatics.
Language is made up of small building blocks
which are combined using specific rules to make
larger chunks, which in turn can be combined to
produce still larger components. For instance,
sounds come together to produce words, which
in turn lead to phrases, clauses, sentences, and
larger discourses. Accordingly, learning a language
meant mastering these building blocks and the
rules that help combine these blocks (Richards
& Rogers 2014, pp.62-3). Further, learning was
assumed to be linear, mastering one structure at a
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time and moving onto a higher and more complex
one. In structural theory of language, speech was
regarded primary and mastering structures was
assumed to lead to speaking ability.

Structural approaches to grammar teaching
combine structural theory of language with
behaviourist theory of learning (Skinner 1957).
Skinner, in his classic work Verbal Behaviour,
(1957), argues that learning a language is just
like acquiring any other habit; it involves three
main things – stimulus, response, and
reinforcement. ‘Stimulus’ refers to an external
object (in case of language learning ‘a particular
rule/structure presented to learners’) that elicits
a specific behaviour (as in repetition from
learners). If that behaviour is desirable, it is
followed by positive reinforcement (as in teacher

appreciating learners) or if it is undesirable,
negative reinforcement follows (as in teacher
correcting the learners’ errors). Positive
reinforcement is supposed to encourage the
repetition of similar behaviour in future, whereas
negative reinforcement leads to suppression of
the undesirable behaviour.

2.2 Pedagogic practices

How is grammar taught in structural approaches?
We have seen in the previous section that these
approaches are based on structural theory of
language and behaviourist theory of learning.
These translated into the ‘Presentation – Practice
– Production’ or ‘PPP’ model in the classroom.
A sample description of a PPP class is given in
Table 1.

Table 1: A Sample PPP Lesson (The Indian Express of 13 April 1960, as cited in Prabhu
1987, p.116)

Repetition

‘This is a pencil. . . . This is a book. . . . This is a flower. This is a red pencil. . . . This is a red
book. . . . This is a red flower. The pencil is on the book. The red pencil is on the book.’

The teacher, holding aloft one by one the pencil, books, and flowers of various colours, went
on repeating each sentence, and the little girls in the class repeated after him. Within a few
minutes, some of them were even able to repeat the sentences, without the help of the
teacher.

According to Ellis (1988, p.21 as cited in Evans
1999, p.2), the purpose of the presentation
stage is to “help the learner acquire new
linguistic knowledge or to restructure
knowledge that has been wrongly represented”.
At this stage, the teacher will present new
grammatical or lexical elements explaining rules
and exceptions, if any. Presentation is mainly
through speech, using discrete sentences. It is

assumed that learners will acquire the features
presented, building on previously learnt
structures. Later, in the second stage, learners
practice the target element in discrete tasks,
such as substitution tables (see Table 2 for an
example), focussing on accuracy. The final
production stage may involve a relatively less
controlled production in communicative
activities (Skehan 1998, p.93).
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Table 2: An Example of Substitution Table (Prabhu 1987, p.120)

The

blue
yellow
red
green
white

line
stick
piece of

ribbon
string
cloth

is

very long

very short

2.3 Criticism
The structural approaches were very popular
and could be seen in various language teaching
methods and approaches, such as the audio-
lingual method and structural-oral-situational
method, and is popular in some contexts even
now. Its popularity seems to stem from the aspect
that the structural approaches appear very
scientific and systematic – it is relatively easier
to divide language into discernible units and
structure lessons based on them. Similarly,
material developers and practicing teachers find
it easier to design units and activities based on
the linear organisation of linguistic units.
Structural approaches are popular in assessment
contexts as well, since it is easier to construct
discrete exercises that are ‘objective’ and
‘machine gradeable’.

However, in the late 1970s, applied linguists,
and teachers and teacher educators began to
identify shortcomings of structural approaches.
One of the major drawbacks was the learners’
inability to use the target language in every day
communicative contexts. Prabhu’s (1987)
‘Bangalore Project’ was a direct reaction to the
failures of structural-oral-situational (SOS)
method that was very popular in India at that
time. Doing a detailed analysis of the method,

Prabhu (1987) notes that learners who were
taught using the SOS method were “unable to
use (i.e. deploy) the language when necessary
outside the classroom” or achieve “an
acceptable level of situational appropriacy in their
language use” (p.16) though they could
‘produce’ language in classroom contexts.
Though the SOS method focused heavily on
grammatical accuracy, learners did not achieve
“an acceptable level of grammatical accuracy in
their language use outside the classroom” (p.16).

In addition, structural approaches are based on
the assumption that “what you teach, when you
teach it, is what they learn” (Long & Robinson
1998, p.17). Several researchers in L1 and L2
acquisition note that these basic tenets of
structural approaches to grammar teaching do
not hold good. Long (2015), for instance, notes
several issues. First, structural approaches
present linguistic elements one by one in a linear
fashion. However, structures do not work in
isolation, and are often closely connected. For
instance, to understand spatial uses of the
preposition in, one also needs to understand the
uses of on or at, since they all occur in similar
contexts. Second, structural approaches assume
that when teachers present an element, learners
will add it to their existing L2 system. However,
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L2 acquisition has very rarely been found to
progress in such a neat and linear fashion. Several
studies have shown that L2 acquisition moves
in a zigzag fashion. One often observes
backsliding, occasional U-shaped behaviour,
over- and under-generalisation of target forms,
and significant variation from context to context
(Long 2015, p.22-3). Third, morpheme order
acquisition studies (e.g. Dulay & Burt 1974) and
other studies have showed that L2 learners go
through universal stages of development
irrespective of varying L1 background or
instructional methods. In other words, the
acquisition of grammatical elements does not
reflect the order in which they were taught. In
fact, some studies have claimed that teaching is
effective only when learners are developmentally
ready (Pienemann 1984).

3. Meaning-focused approaches
Dissatisfaction with structural approaches led to
the emergence of communicative approaches to
language teaching (CLT). At the same time,
changes in the world outside and developments
in applied linguistics and learning theories in
psychology necessitated a new approach to
teaching grammar in particular, and language
teaching, in general.

3.1 Theoretical underpinnings
One of the biggest blows to the structural
approaches and behaviourist theory came when
Chomsky (1959) wrote a scathing review of
Skinner’s Verbal Behaviour. Chomsky notes
that human language is ‘extremely complex’ and
‘abstract’ and cannot be equated with acquiring
other habits. In addition, language acquisition by
children happens “in an astonishingly short time,
to a large extent independently of intelligence,
and in a comparable way by all children”. Further,

he downplays the role of external input and
argues that “the fact that all normal children
acquire essentially comparable grammars of
great complexity with remarkable rapidity
suggests that human beings are somehow
specially designed to do this”. Chomsky’s
Universal Grammar theory (UG Theory) led to
other significant developments in applied
linguistics. Chomsky proposed ‘linguistic
competence’ (1965), the ability of an ideal native
speaker to know “language perfectly”, which is
unaffected by “such grammatically irrelevant
conditions as memory limitations, distractions,
shifts of attention and interest, and errors” (p.3).
This focuses exclusively on grammar in ideal
conditions and separates ‘performance’. In
contrast, Hymes proposed ‘communicative
competence’ that “includes not only knowledge
of language forms but also knowledge of form-
function relationships learned from the
embeddedness of all language use in social life”
(Cazden 2011, p.366-7). Communicative
approaches draw on the philosophy of another
sociolinguist, Halliday. He (1978 as cited in
Thwaite 2019, p.43) emphasises on the social
and cultural aspects of learning a language, rather
than the cognitive aspects alone.

At around the same time, Wilkins (1972 cited in
Richards & Rogers 2014, p.85) developed one
of the earliest communicative syllabuses for
language teaching. He analysed the
communicative meanings that a language learner
needs to understand and express, and divided
them into two categories: notions or ‘concepts’
and ‘functions’. The former includes conceptual
domains such as time, location, and so on,
whereas the latter includes language functions
such as requesting, apologising, and so on. These
two were combined to develop units and
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activities. For instance, within the domain of
‘time’ one can focus on functions such as asking
for information (e.g. What time is it now?),
apologising for being late (e.g. I am late by 10
minutes, sorry!), or requesting an appointment
(e.g. I would like to consult Dr John. Can you
give me tomorrow’s appointment?). As is evident
from these examples, here the focus is on real-
life communication rather than grammatical
structures. Grammar focus, nevertheless, is
ensured implicitly within these conceptual
domains while performing several functions.

Another major influence of the time was
Krashen’s (1982) theories on second language
acquisition. Krashen argues that ‘acquisition’, a
subconscious process, is different from
‘learning’, a more conscious and explicit learning
of grammatical rules. According to him, it is
‘acquisition’ that develops communicative
competence and ‘learning’ is useful only for the
purposes of ‘monitoring’. How do L2 learners
‘acquire’ language? Krashen, in his now famous
notion, argues that learners need to be exposed
to ‘comprehensible input’ (i+1), and when their
affective filter is low (learning environment is free
of anxiety and learners have high self-esteem),
that input is processed by learners to build their
L2 system. He also proposes that learners go
though ‘a natural order of acquisition’ and the
classroom instruction has to respect this ‘learner
internal syllabus’.

Prabhu (1987) also emphasises on the
‘subconscious’ aspect of learning an L2 and
opposes explicit and linear teaching of
grammatical structures. He notes that “if the
desired form of knowledge was such that it
could operate subconsciously, it was best for it
to develop subconsciously as well” (p.15

emphasis in original). He states that classroom
contexts need to create opportunities for “an
intense preoccupation with the meaning of
language samples – i.e., an effort to make sense
of the language encountered, or to get meaning
across in language adequately forgiven, and
immediate, purposes” (p.15). When learners are
exposed to holistic samples of language, the
abstract rules subconsciously.

3.2 Pedagogic practices
As noted above, meaning-focused approaches
emphasise on the subconscious process of
language acquisition and learners’ engagement
with holistic samples of language. Under
meaning-focused approaches, two
methodologies, viz., the natural approach
(Krashen & Terrel 1983) and the procedural
approach (Prabhu 1987), deserve a more
detailed examination.

The natural approach was proposed by Krashen
& Terrel (1983). This is based on Krashen’s
hypotheses on second language acquisition that
are discussed in the previous section. In this
approach, language is viewed as a means of
communication, and therefore, “acquisition can
take place only when people understand
messages in the target language” (Krashen &
Terrel 1983, p.19). Richards & Rogers (2014,
ch. 14) note that the five hypotheses Krashen
proposed (acquisition-learning, natural order,
monitor, affective filter, and comprehensible
input) govern pedagogic practices in the natural
approach: (i) teachers need to provide as much
comprehensible input as possible through reality,
such as pictures, schedules, brochures,
advertisements, maps, books, games, and
through extensive reading; (ii) there is more
focus on ‘input’ rather than ‘practice’ and speech
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is allowed to ‘emerge naturally’ after a ‘silent
period’; (iii) focus is on comprehending
vocabulary with the help of visual clues, physical
actions, or games, and not on structures; and
(iv) teacher should create optimum emotional
conditions in the classroom by ensuring
interesting input and a stress-free environment.

Prabhu’s (1987) procedural approach is built

around meaning-focused activities in which
“learners are occupied with understanding,
extending (e.g. through reasoning), or
conveying meaning, and cope with language
forms as demanded by that process” (p.28).
Since the primary focus is on meaning, any
attention to forms is purely incidental. Sample
tasks from his Bangalore project are given in
Table 3.

Table 3

Sheets of paper containing the following timetable and the questions below it are handed out.
The teacher asks a few questions orally, based on an anticipation of learners’ difficulties (for
example, ‘Is this a day train or a night train?’ in view of the difference from the pre-task timetable,
and ‘For how long does the train stop at Jolarpettai?’ in view of students’ observed difficulty in
calculating time across the hour mark) and then leaves the class to do the task.

Madras Arakkonam Katpadi Jolarpettai Kolar Bangalore
Bangalore Dep. 2140 Arr. 2250 Arr. 0005 Arr. 0155 Arr. 0340 Arr. 0550
Mail Dep. 2305 Dep. 0015 Dep. 0210 Dep. 0350
1 When does the Bangalore Mail leave Madras?
2 When does it arrive in Bangalore?
3 For how long does it stop at Arakkonam?
4 At what time does it reach Katpadi?
5 At what time does it leave Jolarpettai?
6 How long does it take to go from Madras to Arakkonam?
7 How long does it take to go from Kolar to Bangalore?

(Prabhu 1987, p.33)

Prabhu (1987) identifies three kinds of
meaning-focused tasks, viz., information gap,
reasoning gap, and opinion gap tasks. An
information-gap activity involves “a transfer of
given information from one person to another
– or from one form to another, or from one
place to another” (p.46). For instance, Learner
A has half the picture while Learner B has the
other half – together they construct the whole.
A reasoning-gap activity involves “deriving
some new information from given information

through processes of inference, deduction,
practical reasoning, or a perception of
relationships or patterns” (p.46). For instance,
learners plan a travel itinerary for a business
traveller based on flight schedules. The last one,
an opinion-gap activity involves “identifying and
articulating a personal preference, feeling, or
attitude in response to a given situation” (p.47).
For instance, learners express their views on
the topic – “Balancing economic growth and
environmental conservation”.
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3.3 Criticism

The meaning-focused approaches emerged as
a reaction to structural approaches and seemed
to address issues that the structural approaches
could not. However, with advances in L1 and
L2 acquisition research and experiences from
implementing meaning-focused approaches,
several drawbacks have been identified. The
critics argue that pure meaning focus does not
help; instead, some amount of form focus is
necessary for instructed L2 acquisition contexts,
particularly with adult learners.

Meaning-focused approaches insist that L2
learning is ‘incidental’ or ‘subconscious’.
However, several studies have shown that L2
learning by adults is usually less successful and
too slow-paced. In most cases, adults are able
to acquire only a basic variety of L2 in pure
meaning-focused classroom contexts. Several
explanations – such as maturational constraints
on adults, unavailability of UG to adults, closure
of sensitive periods for adults – have been
proposed to account for this phenomenon (see
Gass & Selinker 2008 and Long 2015 for more
details).

Extensive studies of French immersion
programmes in Canada have shown that learners
do not achieve high levels of accuracy, even
though they were provided with ample input and
opportunities for meaningful practice (Harley &
Swain, 1984; Lapkin et al., 1991; and Swain,
1985 as cited in Nassaji & Fotos 2011, p.9).
This suggests that some type of focus on
grammatical forms is necessary.

Long (1996, 2015) notes that some aspects of
L2 systems are difficult to acquire only on the
basis of prolonged exposure. Such ‘fragile
features’ are learned late or never learned. This

is because such features (e.g. third person
singular ‘-s/-es’ suffix) tend to be infrequent,
irregular, non-salient, semantically empty,
communicatively redundant, or have a complex
form – meaning mappings (Long 2015, p.43).
In some cases, the complex relationship with
learners’ L1 can also have an impact. White
(1987, 1989 cited in Long 1996, p.424) and
others, for instance, argue that when learners
assume that a particular rule applies to L2 on
the basis of similar patterns in their L1, they tend
to over-generalise, and in such cases, without
explicit form focus learners may never realise
their mistake.

4. Form-focused approaches

Criticism mentioned in the previous section led
to the emergence of form-focused approaches.
Long (1996, 2015) has been one of the foremost
exponents of this approach. Originally, ‘form
focus’ included an implicit, less intrusive, and
spontaneous way of emphasising a form during
negotiation of meaning (see Long & Robinson
1998). In the last couple of decades, several
researchers have proposed various techniques
to bring in focus on form, without lapsing into
structural approaches.

4.1 Theoretical underpinnings

Long (1983) noted that instruction that draws
learners’ attention to linguistic forms aids in L2
acquisition. However, this is different from
techniques used in structural approaches. Instead
of pre-planned and explicit teaching of forms in
a linear fashion, Long advocates a reactive
approach – the form focus has to be brought
into interactional settings when learner-learner
or learner-teacher engage in negotiation for
meaning. Long (1996) notes, “negotiation for
meaning, and especially negotiation work that
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triggers interactional adjustments by the NS or
more competent interlocutor, facilitates
acquisition because it connects input, internal
learner capacities, particularly selective
attention, and output in productive ways” (pp.
451-452). This has come to be known as the
‘interaction hypothesis’. Long (1980 as cited in
Gass & Selinker 2008, p.319) observes that
conversations between the native speaker (NS)
and non-native speaker (NNS) often have
confirmation checks (e.g. Is this what you
mean?), comprehension checks (e.g. Do you
understand? Do you follow me?), and
clarification requests (e.g. What? Huh?). These
result in reformulations, repetitions, prompts, or
paraphrases by NSs, and direct the attention of
NNSs to specific linguistic forms. Let us look at
the following example.

NS: Do you like California?

NNS: Huh?

NS: Do you like Los Angeles?

NNS: Uhm...

NS: Do you like California?

NNS: Yeah, I like it.

(Long 1983, p.180 as cited in Gass & Selinker
2008, p.320)

As we can see, in this conversation, the NS asks
a question but the NNS does not follow it. There
is a clarification request from the NNS that
results in paraphrasing by the NS – replacing
‘California’ (state) with ‘Los Angeles’ (a city that
may be more familiar to the NNS). After this,
the NNS understands the question and
responds. Long (1996) notes that such input
modifications “may be facilitative of L2
development, at least for vocabulary,

morphology, and language-specific syntax, and
essential for learning certain specifiable L1-L2
contrasts” (p.414).

Long (1991, 1996, 2015, Long & Robinson
1998) draws on the ‘noticing hypothesis’ by
Schmidt (see e.g. Schmidt 1990, 2001). If we
recall, Krashen (1982) emphasises
comprehensible input for successful L2
acquisition. When learners have a low affective
filter and are provided with comprehensible input,
that input becomes ‘intake’ and builds the L2
system. Schmidt argues for the pivotal role of
‘attention’ in successful L2 acquisition. In fact,
not every part of input becomes intake; “intake
is that part of the input that the learner notices”
(Schimdt 1990, p.139). In other words, learners
need to ‘notice’ (‘detection plus rehearsal in short
term memory’ according to Robinson 1995 as
cited in Schmidt 2001, p.5) linguistic forms in
the input and mismatches between their own
output and the input to progress in L2 acquisition.
Learners, particularly at the beginning levels,
cannot focus on both meaning and form at the
same time due to processing constraints. When
they pay ‘attention’ to forms, it leads to registering
in memory and may work in tandem with
metacognitive strategies (O’Malley & Chamot
1990). VanPatten’s input processing theory (e.g.
VanPatten 1996, VanPatten & Cadierno 1993)
also emphasises ‘focused practice’ at the level
of input and not at the level of output (as in
structural approaches).

Recall here that Prabhu’s (1987) project was
one of the first attempts at designing and
implementing task-based language teaching
(TBLT). Though Prabhu’s tasks were exclusively
meaning-focused, later conceptualisations of
TBLT have emphasised form focus in
communicative contexts (e.g. Long 1998, Ellis
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2003). We will discuss form focused tasks in
the next section.

Summing up, advances in psycholinguistics and
studies in classroom L2 acquisition showed that
pure meaning focus may not result in desirable
levels of success in adult L2 acquisition informal
contexts. This led researchers to propose that
some amount of form focus is necessary, but
without compromising on meaning focus. In the
next section, we will discuss various techniques
that have been proposed to achieve form- and
meaning-focus in the L2 classroom.

4.2 Pedagogic practices

Nassaji & Fotos (2011) note that form focused
approaches “while adhering to the principles of
communicative language teaching, attempt to
maintain a focus on linguistic forms in various
ways” (p.13). In this section, we will look at
two kinds of form-focused approaches, viz.,
input-based and output-based. For an extensive
discussion on various techniques, see Nassaji
& Fotos (2011).

4.2.1 Input-based options

Input-based options, as the name suggests, refer
to various classroom procedures and techniques
that bring in form-focus at the level of input. This
includes processing instructions based on
VanPatten’s model (e.g. VanPatten & Cadierno
1993), input enhancement (e.g. Smith 1991),
interactional strategies (e.g. Long 1996), and
interpretation tasks (e.g. Ellis 2003).

The processing instruction model relies on
“a series of input-processing activities that aim
to help learners create form-meaning
connections as they process grammar for
meaning” (Nassaji & Fotos 2011, p.24). These
input processing activities may be of two kinds:

referential and affective (VanPatten, 1996 cited
in Nassaji & Fotos 2011, p.24). Referential
activities are those activities “during which the
content focus of input sentences is not on the
learner but on some other third person(s)” and
these have “a right or wrong answer that reveals
whether or not the learners have made correct
subject and object role assignment” (VanPatten
1996, p.64). The following is an example
activity.

Match each sentence you hear with one of the
statements below.

1) a. A man is calling me.

    b. I am calling a man.

2) a. My parents visit me.

     b. I visit my parents

(Adapted from VanPatten & Cadierno 1993 as
cited in VanPatten 1996, p.65)

Affective activities do not have a right or wrong
answer; here learners “provide indications of
their opinions, beliefs, feelings, and personal
circumstances” in the form of “agreement-
disagreement, true for me – not true for me,
checkboxes in surveys” (VanPatten 1996, p.64).
The following is an example.

What are the things that relatives do to us? They
can bother us, visit us, criticise us, love us, and
so on.

1. Read each statement and select the ones that
you think are typical.

2. How do you interact with your parents?
Indicate whether or not each statement applies
to you?

(Adapted from VanPatten & Cadierno 1993 as
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cited in VanPatten 1996, p.66)

VanPatten (1996) suggests that teachers need
to choose one linguistic form at a time, input
strings chosen must be meaningful and require
learners to attend to it and respond, bring in both
oral and written inputs, and start with individual
sentences to ease the processing burden on
learners, and slowly move to connected
discourses (e.g. conversations, monologues,
articles).

As we noted earlier, ‘noticing’ plays an important
role in the acquisition of forms in L2. How does
one ensure that learners ‘notice’ a specific feature
in the input? One of the techniques suggested is
textual enhancement. Nassaji & Fotos (2011)
note that in naturalistic settings, where the
primary focus is on meaning, not all linguistic
features in the input are equally noticeable. They
may be communicatively redundant or
perceptually non-salient. In such cases, the
teacher can use various techniques to make
specific features more salient, thereby increasing
probabilities of ‘noticing’. Smith (1991) argues
that “colouring instances of particular
morphological inflexions green, or embedding
instances of a particular grammatical rule or
principle in a metalinguistic explanation, as in the
giving of rules for using the subjunctive in French,
could all be construed as attempts to put ‘flags’

in the input, that is, to direct the learners’ attention
to particular properties of the input in the hope
that they can use these flags to develop their
own internal mental” (p.120). Textual
enhancement can be used with both written and
oral texts. In written text, the teacher can use
markers to highlight, or use boldface/italics or
bigger font or a combination of all of these. Oral
input can be made more noticeable through
changes in intonation, pitch, or repetitions.
Another form of input enhancement is input
flooding. Here, the teacher chooses a text (oral
or written) that has numerous examples of the
target element. These examples could also be
inserted by the teacher without compromising
the textual integrity. It is assumed that when
learners are exposed to such numerous instances,
the target element becomes salient and learners’
attention is drawn towards the form (see
Hernandez 2018 for details).

As we noted earlier, interactional strategies
refer to various conversational tactics deployed
by the NS and NNS during negotiation for
meaning. The teacher in the classroom uses
various techniques, such as recasts, prompts,
clarification requests, repetitions, metalinguistic
feedback, and so on, to draw learners’ attention
to specific linguistic forms. Here are two
examples; for details see Gass & Selinker
2008.

Example 1: Recasting (teacher rephrases the learner’s erroneous sentence)
NNS : What doctor say?
NS : What is the doctor saying?(Lyster, 1998, p.58 as cited in Gass & Selinker 2008, p.335).

Example 2: Clarification requests leading to pushed output
NNS : And in hand in hand have a bigger glass to see.
NS : It’s erring. You mean, something in his hand?
NNS : Like spectacle. For an older person.
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NS : Mmmm, sorry I don’t follow, it’s what?
NNS : In hand have he have has a glass for looking through for make the print bigger to see, to

see the print, for magnify.
NS : He has some glasses?
NNS : Magnify glasses he has a magnifying glass.
NS : Oh aha I see a magnifying glass, right that’s a good one, ok.

(Gass & Selinker 2008, p.327)

In an interpretation task (Ellis 2003 among
others), as the name suggests, learners are
expected to process the target form and not
produce it. Learners may be presented with an
oral or a written text for comprehension and may
be asked to choose appropriate pictures that

represent the meaning, draw lines, or similar
other activities that involve no or very little
language production. Such tasks help build
implicit knowledge of the target elements. A
sample interpretation task from Ellis (2003) –
on psychological verbs – is given in Table 4.

Table 4: A Sample Interpretation Task

A. Answer the following questions.
1. Do tall people frighten you?
2. Do people who cook impress you?
3. Do smartly dressed people attract you?
4. Do argumentative people annoy you?
5. Are you interested in physically attractive people?
6. Are you bored by self-important people?
7. Are you irritated by fat people?
8. Are you confused by clever people?

B. On the basis of your responses in A, make a list of the qualities whom
1. you like
2. you dislike

(Ellis, 2003, p.160)

4.2.2 Output-based options

The second set of options focuses on learner
output. These are basically communicative tasks
that bring in form focus and are referred to as
‘focused tasks’. Nunan (2004) defines a focused
task as “one in which a particular structure is
required in order for a task to be completed”

(p.94). We discuss various kinds of focused
tasks below.

Loschky & Bley-Vroman (1990) propose
structure-based communication tasks.
These are tasks in which “structural accuracy in
comprehension and production” are “essential
to meaning in the task” and teachers provide
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“communicatively oriented feedback on
structural accuracy” (p.172). Loschky & Bley-
Vroman (1990) argue for ‘task naturalness’, that
is, a task naturally leads to the use and practice
of a particular structure. Let us look at an
example task. Learners work in pairs – one as
a travel agent and the other as a customer. During
the role-play, the simple present is most likely
to be used (e.g. Your flight leaves New Delhi at
9.10 and arrives in Hyderabad at 13.00). It is
possible that this task can be performed without
the simple present (e.g. Take a flight from New
Delhi at 9.10). However, the simple present is a
“particularly natural form to occur in tasks of

this sort” (p.173).

Ellis (2003) proposes consciousness-raising
(CR) tasks. In CR tasks, the focus is on making
learners aware of rules underlying the usage.
Learners may be given a text (mostly an authentic
written text) and are asked to identify
occurrences of the target structure. Then learners
work in pairs or groups and attempt to
hypothesise about the underlying patterns and
rules. The teacher sometimes presents learners
with additional data that either confirms or
disapproves the tentative hypotheses made by
learners. A sample CR task from Ellis (2003) –
on dative alternation – is given in Table 5.

Table 5: A Sample CR Task

A. What is the difference between verbs like ‘give’ and ‘explain’?
(1) a. She gave a book to her father. (=grammatical)

b. She gave her father a book. (=grammatical)
(2) a. The policeman explained the law to Mary. (=grammatical)

b. The policeman explained to Mary the law. (=ungrammatical)

B. Indicate whether the following sentences are grammatical or ungrammatical.
1. They saved Mark a seat.
2. His father read Kim a story.
3. She donated the hospital some money.
4. They suggested Mary a trip.

C. Work out a rule for verbs like ‘give’ and ‘explain’.
1. List the verbs in B that are like ‘give’ and those that are like ‘explain’.
2. What is the difference between the verbs in your two lists?

(Adapted from Ellis, 2003, p.164)

Samuda (2001) seeks to build focus on form-
meaning relationships into communicative
tasks themselves. The task would start with a
specific area of meaning and then the teacher
would direct their attention to specific forms
during the class interaction. Let us look at an
example. During a task, learners were provided

with a set of objects that supposedly belonged
to a person. Learners, working in groups, had
to make guesses on which object belonged to
whom and indicate how sure they were on a
three-point scale, viz., ‘Less than 50% certain
(It’s possible)’, ‘90% certain (It’s probable)’,
and ‘100% certain (It’s certain)’, and justify their
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decisions. As we can see, this starts with a
meaning focus – learners have to identify which
object belonged to whom. However, the teacher
managed to bring in form focus – modal verbs
and possibility and probability in particular. In a
discussion that followed, the teacher directed
learners’ attention to these forms, as shown in
the following extract.

S1: Habits?

Y: Well, first he smokes.

C: But we think uh 50% we think just 50%.

N: Yes, just maybe. We’re not sure.

T: Oh yeah? Only 50%? Why’s that?

S2: Yes, give proof.

N: Because here (showing matchbox). A
matchbox.

T: Hmm, but you’re not certain if he smokes,
huh? (looking at matchbox).

A: Look (opens matchbox). Many matches, so
maybe he just keep for a friend, not for him
(laughter).

T: Hmm, I guess it’s possible he might smoke.
It’s hard to tell just from this.

A: Yeah, not sure.

S2: You have more proof?

(Samuda 2001, p.129, emphasis added)

5. Challenges Ahead

In the previous sections, we have discussed
numerous options available for teaching grammar
in ESL/EFL contexts. The next question most
people would have is – what is the best method
to teach grammar to adult ESL learners? Though
form focused approaches are the current trend

and may appeal to many researchers and
teachers, the answer is no method can be judged
as ‘the best way to teach grammar’. This is
because of the dynamic nature of the ESL
classroom context. Unlike L1 acquisition,
classroom L2 acquisition is influenced by various
factors such as personality styles, learning
strategies and styles adopted, various affective
factors (such as attitude, motivation), teaching-
learning beliefs, educational policy, and socio-
economic status, along with instructional
methods and materials (see Lightbown & Spada
2013 for details). In view of this, many
researchers have emphasised the role of the
teacher [see e.g. Sudharshana (forthcoming)].
The teacher is the best person to decide which
method is best for their class. The teacher can
supplement materials and adapt the existing/
prescribed materials to cater to the requirements
of learners in the class.

However, a few issues need to be addressed
here. Teachers need to be enabled in this
direction. There is a need for teacher training
programmes to emphasise materials development
and materials adaptation. This assumes greater
significance in Indian contexts, since our
contexts pose several practical challenges such
as large class size, restricted access to the
Internet, limited infrastructure, and
heterogeneous socio-economic and linguistic
background conditions.
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Computer Mediated Communication: Writing Skills through Social
Media

P R Sujatha Priyadharsini

ABSTRACT

Technology plays a significant role in language teaching today and it has become a very
commonly used tool in schools and colleges all over the world. The difference is only in
the extent to which technology is being utilised for the teaching-learning process. Depending
on the availability of  infrastructure, technology used in the teaching-learning process
varies from simple tape recorders to iPads. Early technological aids supported a teacher-
centred class, whereas the more advanced technology of  today,  like  the iPad,  is more
suitable for a learner-centred class. Today, we have schools and colleges providing iPads
or apps, with the lessons pre-loaded. The role of technology in language learning has
taken  various  forms – a  simple  tool,  a  tutor,  and as  a medium  to  communicate.  The
various roles of technology, in turn, have created a great impact on language teaching.
This paper explores the effect of computer mediated language teaching on writing. This
experimental study was conducted in the first-semester postgraduate class of the electronic
media  programme, as  part of  the  course  work. Social  media  tools  like blogging  and
WhatsApp were used in the study as a medium to help tertiary level students improve
their writing skills.

Keywords: Technology, Learner-Centred, Computer Mediated, Social Media, blogging,
WhatsApp, Tertiary Level, Writing Skills

Introduction

Technology plays a significant role in language
teaching today, and it has become a very
commonly used tool in schools and colleges all
over the world. Technology has become such
an integral part of our daily life that its role in
teaching the learning process is not questioned
anymore. Even traditional teachers who are not
comfortable using technology in their teaching
ironically use them in their personal life. This
paper explores the use of technology in the
context of the teaching-learning process. It
examines how computer-mediated

communication would help in enhancing the
learners’ writing skills. Social media, which has
become ‘viral’ (read ‘vital’) today, is taken as
the medium through which this research study is
conducted.

Impact of Technology on Education

In the history of education, any advent of
technology has always created a great impact
on the teaching-learning process. Before the
invention of the printing press, education in India
was more an aural and oral tradition. The
knowledge content stored in rare manuscripts
were assessed only by a select few. These
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esteemed teachers disseminated their learned
knowledge to their disciples. Students were
considered to be a ‘clean slate’ in which the
revered teacher would write. Written
manuscripts were scarce and very expensive.
The invention of the press enabled widespread
literacy, as books became accessible and
affordable. Thanks to books, students were not
expected to rely on their memory, but were able
to refer to the text. The invention of the printing
press revolutionised the teaching-learning
process to a greater extent and made education
accessible to people from different walks of life
(Berger, 1995).

In spite of the availability of books, people have
not given up on the aural/oral tradition, which is
evident in the lecture-based teaching practiced
even today in schools and colleges. When a new
technology is introduced in education, it redefines
the process of knowledge dissemination. The
existing old technologies are enhanced, and not
completely replaced. Blackboard and chalk are
still used in education. We also have enhanced
versions like whiteboards with markers and
interactive boards. Both find their place in the
teaching-learning process.

Audio tools like radio, tape recorders, and
language laboratories led to innovative models
in the teaching-learning process. The invention
of television did help in spreading education
through different channels. However, the real
impact of it was limited due to various other
reasons. The learning from television was more
of an unconscious learning than deliberate and
guided learning happening in classrooms. Later,
computers became an integral part in this
teaching-learning process. The standalone
computer was limited in its role; on the other
hand, networked computers with its multimedia

enhancements reinvented itself and the result was
much more exciting for a learner. A student could
send emails to another student in a very short
time and the email could be a text, an image, an
audio, or even a video clipping. We could see
audios-videos of incidents happening in different
parts of the world at the same time. This new
innovation made learning much more exciting and
interesting.

After networked computers, the next most
interesting technology was social media. Though
it was meant for socialising, Facebook,
ironically, had its origin in a university and was
intended to connect friends in colleges. So it
becomes appropriate to explore the role of
social media in education. Facebook was not
the first social media tool. There were many
successful attempts earlier – Bulletin Board
System (BBS), CompuServe, AOL (America
online), and Friendster. However, Facebook
became the most popular social media in a short
time. LinkedIn became notable in professional
areas. In a short span of time, after Facebook,
we have had many other social media tools like
Orkut, blogs, WhatsApp, Twitter, Instagram,
and so on. There are a few tools widely used
and a few gone off air, like Orkut. In Southeast
Asian countries, they have their own versions of
Facebook and Twitter. However, the concept
is based on their western counterparts. If we
could concretise the role of social media in
education, we would be able to visualise
innovative uses of instructional technology.

Early educational theories believed in learners
being ‘tabula rasa’, whereas modern theories
like constructivism tended to shift the focus from
teachers to students. Students are no longer
empty vessels to be filled. In the constructivist
model, students are expected to actively
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participate in the teaching-learning process. In
the social constructivist model, learning extends
to collaborative learning, where students apply
cognitive strategies like predicting, questioning,
clarifying, and summarising among their group
members. Social media provides a conducive
environment for this social constructivist model.

If we could trace the role of computers in
education, it can be seen that early CALL
exponents tried to define the use of computers
in education in three different forms: as a (1)
resource, (2) tool, and later, as a (3) medium.
When computers were invented, it was seen as
a rich resource. Educational CDs and computer
games made it a rich resource specifically for
language. As the predominant language used in
computers was English, the unconscious learning
of the English language happened simultaneously.

Hole-in-the-wall, an experiment by Sugata Mitra
proved that children can self-instruct themselves.
And for them, language was not a barrier at all.
They collaborated in groups and this group
learning helped them learn about computers and
the English language. Man being a social animal,
he likes to do things in groups. Mitra quotes that
this experiment showed ‘what a group of children
can do, if you lift the adult intervention’. He also
deduced from his six years of research that
children can self-organise and attain an
educational objective. If young children can gain
so much on their own, with appropriate
resources, students at the tertiary level can
achieve a lot more with supportive resources.
In this experiment, the computer was used more
as a tool, but with its own resources in the form
of CDs. It also plays an effective role as a
teaching aid, another version of a tool. In most
of the classes today, teachers have come to
depend on the use of the presentation software

to transmit content knowledge. However, if the
tool or aid is not appropriately supported by
pedagogy it would become just another passive
tool which is ineffective in the teaching-learning
process.

The third format sees the computer as a medium.
It could be a medium through which instruction
is passed or a communication medium that is
used to communicate. This study attempts to use
this aspect of computers – using the social media
for communication purposes. The technology is
used as a medium to communicate with learners
and vice versa. Social media tools like blogs and
WhatsApp were used for this study. Computer-
mediated communication (CMC) is an umbrella
term which refers to human communication via
computers (Simpson, 2002). It refers to human-
to-human communication through a network of
computers using the Internet, which can take
place synchronously or asynchronously.
Synchronous communication happens at the
same time in a real-time environment, such as
chat rooms, audio/video conferencing, gaming,
and virtual reality like MUD (Multi User
Domain), MOO (MUD object oriented), and
SecondLife. On the other hand, communication
that happens at different times is called
asynchronous communication, like emails,
bulletin boards or mailing lists, online discussion
forums, wikis, blogs, and other such social
networking sites.

CMC promotes a free type of interaction
between teachers and students that are often
found lacking in a traditional classroom. It allows
learners to voice their opinions without worrying
about others. Further, CMC provides an
alternative way to share content, which need not
be restricted to text, but may also include
graphics, audio, and video. Students get to read,
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see, or hear it as many times as they want. This
accommodates the different learning styles of
learners. Researchers have been experimenting
with computer-mediated communication for
language teaching from the mid-1980s
(Cummins, 1986). The focus of most of these
researches were on the actual interaction, the
language-focused language skills, and the
affective factors. This research too attempts to
explore the type of interaction that happens in
CMC and focuses on the writing skills. Students’
reaction to this exercise is also analysed as part
of the study.

With the arrival of these new technologies, the
need for inquiry into its influence on educational
processes has led to interesting experiments in
research design methodologies, which in turn
have offered rich insights into the theoretical
frameworks. Teaching the learning process in
today’s networked world is a complex process
indeed. Learning is not restricted to the
classroom alone. Extended learning has become
the norm. Students have become self-directed
and active participants engaged in CMC, while
the roles of teachers have also changed
considerably. The teacher of today dons many
roles, like instructor, organiser, mentor, facilitator,
counsellor, assessor, examiner, and more (Berger
and Collins, 1995). Thus, CMC provides a great
pedagogical tool for a collaborative learning
environment for students of today. In this
scenario, it becomes interesting to explore ways
to create environments that are conducive to
enhance students’ learning. Social media was
seen as one such interesting environment that
can be utilised for enhancing students’ writing
skills.

Writing Skills

Among all the four language skills, writing skills

are given special importance in schools and
colleges as it is mostly through writing that a
student’s language competency is tested.
Teachers might teach them all other language
skills, but the end of the term examinations
mostly focus only on writing skills. Students at
the tertiary level are well versed in writing after
12 years of practice. In spite of the familiarity,
writing is the most preferred activity by students.
It is very difficult to make students write on their
own. Teachers have to resort to all kinds of
threats to make them write in class. Without any
practice, students are expected to write a three-
hour exam paper, which makes it difficult for
them. This paper attempts to incorporate items
that would interest students and motivate them
to write on their own.

Sample

This explorative research study was conducted
among the first-semester students doing a
Master’s programme in media studies in Anna
University. These students have a theoretical
professional English course and a practical lab-
oriented language lab course in their first
semester. The theory course had a text book
and a syllabus to be followed. The language
laboratory course did have a syllabus, but the
testing components were left to the discretion
of the course instructor. The testing should be
practical in nature, as it was a laboratory course.
This study was done as part of this laboratory
course.

Methodology

The chosen language laboratory course had only
one contact class in a week. The teacher did
not have any other interactions with the students
for the rest of the week. If there was any public
holiday on the day of the class, then there was
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no language laboratory class that week. In such
a limited teacher-student interaction context, the
researcher decided to explore social media to
complement and supplement classroom
teaching. The tool chosen for this interaction was
a blog, as it was easy to access and use. A blog
(short form of weblog) is an easy-to-create and
easy-to-update Web page that is mostly free and
requires no advanced technological skills or any
specialised software. Students need not install
any software to use this tool. Bloggers can
update their blogs using their laptops, mobiles,
iPads, or any such handheld device. Blogs are
like journals and the latest entry will be shown
at the top, and the earliest will be archived. Audio
and video can be embedded in blogs, and
hyperlinks given to other sites too. Blogs,
generally, are more reflective in nature and
comment on topical issues. Richardson (2006)
states that the best feature of a blog is that they
are not built on static chunks of content, but
instead are made up of reflections and
conversations that are regularly updated.

Blogging

There are many blogging sites. In a few blogging
sites, comments were published after
moderation, and this led to a delay in the
publishing of the comments. Students, when they
are blogging for the first time, would like to see
their writing immediately, not after a day. So a
blogging site that would allow immediate
uploading was chosen for this study and a class
blog was created in blogger.com. Students were
told about the class blog in the first week of their
classes. As every laboratory course was
supposed to have an observation note, to record
what they do in their lab classes, even the
Language Laboratory course was supposed to
have such a record. This observation note was

replaced by the blog. Students were asked to
record all their language activities in the blog.
The first few classes were spent on teaching
students about blogging and how to post their
comments. As most students had Gmail IDs, it
was easier. There were a few students who were
not comfortable working online. Such students
were paired with other students who were
technologically active and willing to help. The
teacher did give a whole class demo. However,
students unfamiliar with the Internet preferred
one-on-one tutoring.

Every week, there will be a post in the blog
which will be an extension of what was done in
the class. At times it could be a question based
on topical issues. There was even a post on a
movie review. A few students initially had difficulty
understanding the concept of blogging. However,
being part of a group helped them, and seeing
other posts they were able to answer
accordingly. In the initial days, there were
responses like a formal letter, starting with Dear
madam and ending with Yours faithfully. And a
few responses were simple one-liners, as
students were not comfortable writing longer
comments. There were technological glitches
too. Students complained that after typing almost
a page, the comment completely vanished while
uploading. These experiences taught them to
write it in MS Word first and then copy and
paste the text to the blog. Students were
interested in new mediums like blogs, but were
hesitant to use them. Once they were informed
that these blogs would replace the traditional
observation records for which marks were
awarded, the students started blogging.

In the first few posts, the responses were just
simple compliments and queries. However, when
we had a movie review week, there were better
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responses. Students started writing lengthy posts
and reacting to others’ comments. One post
about the existence of God, (a student had
presented a talk on the topic), triggered an
intense discussion. Teachers had to play the role
of a moderator and sort out their disagreements.
The blog posts were decided to be weekly posts,
and ironically, most of the students posted exactly
a minute before the deadline. The lure of marks
was the main reason for their regular posting.

Writing Skills

One interesting finding from this experiment was
that students took extra care while posting their
comments online, as they knew it would be read
not just by their classmates or the teacher, but
also by others visiting the blog. The blog address
was posted on other social networks to get
feedback from other sources. Students took time
and effort to frame their comments and they were
very conscious of not hurting others while
discussing controversial issues. They did not give
this much attention while answering the end-of-
semester examination paper. The other
important development was the keen interest
shown by a few of the students to continue
blogging. They wanted to continue to keep in
touch with each other through their class blog.
The third most notable feature was the effort
they took to update themselves before posting
their comments. Students started reading up on
topics of discussion to respond to the given
query. The competitiveness between students
helped in inculcating this reading habit. However,
this was not practised by all students, just the
most competitive ones. There was also another
group of students who were happy posting one-
line comments and just writing stock phrases
while commenting on others.

Another important feature noted was that self-

motivation played a key role in their continuation
of blogging. The lure of marks was a strong
motivation, but regular encouragement from the
teacher was also very helpful. Apart from marks,
there were a few other factors that influenced
them to respond to queries in the blogs – sharing
information, being the first to respond, and trying
to showcase their knowledge.

One interesting development was that students
unhesitatingly verbalised their expectations of
their teacher. They expected the teacher to
provide direction, to facilitate, mentor, give
immediate feedback, interact, and respond to
students collectively and also individually. They
strongly felt that teachers should be actively
involved in the discussion, not only in asking
probing questions, but also in interacting in the
process, which is referred to as ‘social presence
in the community of inquiry’ by Rourke. For this
kind of online interaction, faculty accessibility
and timely responsiveness were key features.
The blog being an asynchronous form of
communication, timely responsiveness was not
maintained regularly.

WhatsApp

The late response of blogging forced the
researcher to explore other social media tools,
and WhatsApp was utilised for communicating
with students. If blogs acted as lab records for
one group of students, WhatsApp became a
medium of communication with another group.
Blogging was used with one sample group,
whereas WhatsApp was utilised for another
group – the first-semester engineering students.
These students had one theoretical paper in
Foundational English, which focused on four
language skills, LSRW, along with grammar and
vocabulary. A class WhatsApp group was
created, whose primary focus was to
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communicate with students, apart from
classroom interaction. The initial communication
was more about sharing information about
various facilities in the college and any other
relevant information. However, later, as the
comfort level between teachers and students
increased, there were postings about topical
issues and there were discussions on a few.
Unlike blogging, however, where all students
were forced to respond (the lure of marks!),
here not all students responded. A few were very
articulate. Surprisingly, a student who was usually
quiet in class was much more articulate and
interested in social media. The teacher’s
impression of that quiet boy underwent a sea
change after seeing his funny and quirky
responses in WhatsApp. From the initial
information sharing to the discussion about
topical issues, WhatsApp interaction was
happening very actively.

Writing in WhatsApp

Unlike blogs where respondents were expected
to write in the proper format, WhatsApp does
not expect one to write in proper sentences.
Contracted forms are completely accepted.
Further, emojis, gifs, and other visuals are also
used to communicate. One interesting feature
of students writing to teachers in WhatsApp was
that students were still very conscious that they
were writing to their teacher. They followed the
protocol and used respectful terms. Even
accidental typing errors by students were taken
seriously and they profusely apologised for them.
Another noticeable feature was that with the
mobile being an extended arm for youngsters of
today, even a quiet student was encouraged to
send a query to his teacher without any problem.
Speaking to a teacher might inhibit the shy
student, but sending a message was not that

inhibiting. This interaction with students through
WhatsApp gave a lot of positive vibes and
helped in creating a rapport with students, which
is still continuing. Apart from social interaction,
this tool was also used as a medium through which
teachers could share their resources with
students. Blogging was done within the given
template. The teacher posted on different topics
every week and students responded to it. There
were arguments and discussions in their
responses. However, the whole discussion was
over in that one thread for that week. On the
other hand, WhatsApp interaction was not that
formal. It was more of an informal conversation,
though it was formal in tone. In these modern
communication tools, the line between formal
and informal gets blurred. There is always a
negative side to this interaction. Experts say that
teacher-student interaction outside the
classroom should be restricted. However, in
today’s connected world, it will be difficult to
ignore the social presence of each other. It
becomes mandatory that certain etiquette be
followed in this interaction outside the classroom
which would complement the classroom
teaching. If both are at cross-purposes, then no
teaching-learning would happen. It is a fine
balance and teachers have to manage it
effectively.

While comparing both blogs and WhatsApp in
the teaching-learning process in this study, very
distinctive features emerged. Blogs remain a very
structured writing process and students benefited
a lot while writing for blogs. However, it cannot
be assured that all students benefited. Some
students came and confessed that they used
downloaded materials for some topics. On the
other hand, WhatsApp was much freer to use
and there were not many rules for writing there.
And students were not expected to write lengthy
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passages. Blogs were strictly moderated and
students did not comment more than was
required. In WhatsApp, though the teacher was
the group admin, students took the lead and
posted information on their own. The sense of
competition and being the first person to respond
to teachers made them more active on
WhatsApp than on the blog.

When the semester was over, students stopped
writing on blogs, as writing on it was basically
to score marks. However, they continued to use
the WhatsApp group even after the course was
over. As the admin, when I offered to delete the
group in WhatsApp, the students rejected the
idea. They said they would like to keep in touch
with the same batch and the teacher. However,
after the course, the group was not as active as
it was during the semester, although once in a
while students would walk in and have
discussions on any issue. Blogs, on the other
hand, are not used by students at all.

The language used by students, particularly
students of low proficiency, showed good
improvement while they were messaging in
WhatsApp. More than language competency,
what changed to a great extent was the
confidence of the students. The initiative they
took to respond, both in blogs and WhatsApp,
was very noticeable. More than using blogs as
a tool/aid, the use of WhatsApp as a medium
worked better with this group of students.

There are limitations, as mentioned earlier. For
either WhatsApp or blog, students should have
a higher-end mobile phone and mobile data.
Though most students have these facilities, they
might not be very proficient in their usage. Most
of them did not use blogging; only a very few
used it. This was new to many students. On the

other hand, WhatsApp was used by all students.
However, when some resources were shared
by the teacher, many students did not have the
appropriate app to read those resources. They
did not know that they needed different apps
for reading Microsoft or pdf files. These
technological glitches were minor and other
students were able to find solutions for such
issues. On the writing component, WhatsApp
was limited in use. It was more of a
communicative platform than a writing tool. One
advantage was that students predominantly used
English to write their messages and they made
sure that they used appropriate words. The
unconscious learning they engaged in while using
this medium was impactful and much more
relevant for their day-to-day life.

Conclusion

This study was conducted over a period of one
year, where two batches of students were taken
as samples. It needs more data collection to see
its effect on the teaching-learning process. Social
media is strongly rooted in today’s
communication process. Exploiting social media
for an effective teaching-learning process is a
smart way to use available resources. Blogs and
WhatsApp have their uses and each medium can
be utilised for a specific writing function. When
students need to write lengthy opinions or
analyses, blogging will be effective. If the need
is to communicate information or find some
information, WhatsApp messaging would be
more suitable. Both employ the English language,
thereby ensuring students use them inevitably.
This study was thus able to prove that each
medium has its own strengths and limitations,
and needs to be utilised wisely to make them
effective.
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ELTAI READING CLUBS
ELTAI has launched Reading Clubs in educational institutions with the primary objective
of creating a ‘culture of reading’ among school and college students. This initiative is
based on a research-based framework that takes into account differences in age, gender,
interests, and location.

Objectives of the Reading Club:
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Challenges Faced by Linguistic Minority Students in West Bengal
in Learning English

Arun Bhattacharya & Sunil Kumar Jha

ABSTRACT

In the current era of globalisation and technological advancement, English is being adopted
as the lingua franca for communication. The present study aims at exploring the challenges
faced by the students when learning English as a second language. The sample for the
study  included high  school  students  attending  the  West  Bengal  Board  of  Secondary
Education in the district of Purulia, West Bengal, with particular reference to the schools
(n = 30) in the Jungle Mahals. A well-structured questionnaire was used for collecting
data from the students (n = 225). Students attending classes V to X were chosen for the
study, since this group would finish their secondary school in less than five years and seek
admissions to any of the higher educational establishments in the country and abroad.
Based on the results of the study, suggestions and recommendations are provided.
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Introduction

Interaction and communication are an integral
part of human life. The thoughts and ideas
generated are communicated through a medium
of language. However, the role of language is
not only limited to communication, it also extends
into the vast branches of knowledge and human
sciences (Thomas and McDonagh, 2013). The
general importance of languages justifies the need
for a scientific and objective study of the
relationship between languages and education.
In India, the prominence of English was spread
by the British, and officially, it became a second
language in Indian academics (Meganathan,
2011. pp 57). Besides primary or the first
language which is the mother tongue (MT), the
second language is an additional language which
is largely introduced in the schools. Since the
second language differs in culture, structure, and

style from the first language, acquiring a second
language needs additional skills, practice, and
patience (Banerjee, 2016. pp 478; Nishanthi,
2018. pp 871). Globally, the English language
has acquired importance and has been regarded
as a must-know language from the perspective
of better employment and career growth
(Nishanthi, 2018. pp 871). In many schools’
curriculum, a bilingual pattern with English as a
Second Language (ESL) is widely
acknowledged (Nishanthi, 2018. pp 871).
However, from an educational point of view,
academic challenges on pedagogy, methods of
teaching-learning, and practices specific to
English language are not yet resolved
(Meganathan, 2011.  pp 57; Biswas, 2013. pp
228).

According to the Indian government’s recent
National Education Policy (NEP 2019), every
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state must prepare bilingual (regional language/
mother tongue and English) high-quality
educational content to enable thinking and
speaking of subjects in both languages (Sen,
2015, pp 269; Kumar et al. 2021, pp e2500).
However, several factors contribute to the
difficulty in acquiring English as a second
language, including unclear educational policies
on language; biased attitude of teachers,
students, parents, and societies towards English;
lack of modern teaching technology; shortage
of skilled, knowledgeable, and qualified language
teachers; lack of teacher’s training, in particular
in the remote and rural areas; and the poor
integration of syllabus (Banerjee 2016. pp 478;
Raju and Joshith, 2017. pp 48).

In the context of West Bengal, the teaching of
English has faced a lot of issues, including a
political scenario (Roy, 2019. pp  1092). A strong
tradition of fluency in one language, mainly
Bangla, and drop-outs due to foreign language
fear, has led the government to take inconsistent
steps to keep English as a secondary language
in schools in West Bengal. In 1982, in West
Bengal, English language was banned from the
primary school curriculum primarily to increase
enrollment and reduce dropouts. This decision
was further supported due to increased
accessibility of education to all (rural population)
in the regional language (Bangla). However, one
of the negative outcomes was less preparedness
of students for higher education and reduced
opportunities in the labour market, which further
persuaded the government to reverse this policy.
In 2007, English was again introduced as a
second language in West Bengal. The interim
period of 25 years with no exposure to the
English language has brought disadvantages to
students and has shown poor acceptance of the
English language (Sen, 2015. pp 269). After the

introduction of English as a Second Language
in the West Bengal Education system, few
researchers have focused their study on the
challenges, acceptance level, and the status of
the English language in primary and higher
secondary schools. The focus of this particular
study is to identify the issues and challenges in
learning English as a second language among high
school students of the Purulia District of West
Bengal.

Across primary level students from West Bengal,
a general lack in the ability to write and speak
English has been reported (Roy, 2019. pp
1092). To enhance the linguistic skills of
students, the author proposed the use of
technology, such as access to computers, use
of interactive slides, audio-visual aids, mobile
applications, and hiring of teachers with
advanced technological knowledge, to improve
the teaching-learning process. In another study,
Mahanti and Divyagunananda concentrated their
study on the genesis of English as a second
language at the lower primary level in West
Bengal (1437). Emphasis on four skills, mainly
listening, speaking, reading, and writing of English
was given; in addition, inter-subject correlation
and use of poems and songs were emphasised
to increase English vocabulary.

Few researchers have addressed the teacher’s
perspective in the learning and teaching of English
as a second language. In a survey including both
teachers and students from secondary schools
of Siliguri (West Bengal) and with different
boards like CBSE, ICSE, and state board, the
author found that teachers lacked the latest
development in the context of English language
teaching (Adhikari, 2019. pp 162). Similarly,
Samanta found a conflicting and complex attitude
towards the English language and grammar
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among English teachers from the Howrah Sadar
sub-division of West Bengal. According to the
author, the teacher’s poor attitude and
instructional practices towards English grammar
complicated the classroom practices (39). Yet
in another study, Sahoo analysed the perception
of the English language textbook of class VIII
prepared by the Government of West Bengal
(137). Based on a qualitative analysis involving
class VIII students and English teachers from
Purba Medinipur district of West Bengal, it was
found that the content lacked clarity, thus leading
to poor learner’s engagement. The author
emphasised on teacher factors like their
personality, attitude, learning environment, and
process of teaching-learning in developing
interest for a foreign language like English.

Learning a second language can manifest anxiety
and apprehensions among citizens. In a study
from the Bankura District of West Bengal, Saha
and Mete found that English language anxiety is
higher in higher secondary female students
compared to male students, and more evident
in students from rural areas (321). According to
the authors, besides socio-economic status,
factors like exposure to and communication in
English speaking, support from parents and
society is more for male students. Class X
students studying in Bengali medium secondary
schools in the state of West Bengal also showed
high anxiety, communication apprehension, and
fear of negative evaluation for the English
examination (Chakrabarti and Sengupta, 2013.
pp 58). According to the authors, these factors
can negatively affect the performance of
students. In a large-scale study from 19 selected
districts of West Bengal, Sinha found lack of
motivation and poor attitude towards English as
second language among higher secondary school
students (176). Complex syllabus, lack of proper

evaluation, objective concept, and lack of
cognitive and conceptual framework were
identified as the main reasons for the lack of
interest among students towards the English
language.

In general, in the West Bengal education system,
English as a second language (L2) is introduced
from class V onwards (Meganathan, 2011).
Recently, NCF-2005 has prescribed guidelines
to facilitate the teaching-learning process and
integration of English at the lower primary level
in West Bengal (Mahanti and Divyagunananda,
2018. pp 1437). Despite these guidelines, studies
have shown disappointment and anxiety among
students whose native language is different from
the second language. Further, English language
anxiety leading to poor achievement in English
language is also reported (Saha and Mete, 2017.
pp 325; Halder, 2018. pp 138). The situation is
alarming and distressing. Thus, finding the
problems and challenges encountered by
students could be one way to find the root
problem in learning English. Further, the
reviewed literature revealed that none of the
studies were focused on the status of English as
a second language in Purulia District of West
Bengal. Thus, the present study will help identify
the issues and challenges in learning English as a
secondary language among high school students
of minority groups from the Purulia District, with
special reference to the high schools in the Jungle
Mahals of West Bengal, which are highly
populated with tribal and backward classes.

Methodology

In this study, 225 high school students from the
Purulia District of West Bengal were selected.
Questionnaires were used to obtain students’
demographic profile and their response to interest
and involvement, exposure, support from
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teachers and parents, problems encountered in
learning English, linguistic skills, and their
participation in social group activities. Data
analysis included frequency and per cent
analysis, t-test, and ANOVA. Tests with a p-
value of less than 0.05 were considered significant
and accepted. Statistical Package for Social
Sciences (SPSS) v24.0 was employed for all
statistical analysis.

Results and discussion

As per the demographics, among the selected
participants, a majority were male (66.7%) in
the age group 14-15 years (64.0%). The
students mainly belonged to a family with three-

five members (66.7%), with an annual income
of less than two lakhs, and with very few
graduates in the family (12.4%). With respect
to parents’ educational qualifications, fathers
mainly had high school education (53.3%),
while 50.2% of the students’ mothers never
attended any school (Table 1). A low
participation of female students was observed,
indicating gender bias in education. It is likely
that girls are not encouraged to pursue higher
school education due to multiple reasons like
safety, educational cost, and societal pressure.
This was also evident in the mother’s
educational qualifications, where many mothers
never attended school.

Table 1: Demographic Profile

Frequency Percent
Gender Male 150 66.7

Female 75 33.3
Age 14-15 years 144 64.0

16-18 years 81 36.0
Number of members in the family 3 50 22.2

3-5 150 66.7
> 5 25 11.1

Have any graduates No 197 87.6
Yes 28 12.4

Family annual income (rupees) < 2 Lakhs 100 44.4
2-4 Lakhs 75 33.3
> 4 Lakhs 50 22.2

Occupation Government Job 50 22.2
Private 25 11.1
Self-employed 100 44.4
Others 50 22.2

Father’s educational qualification High School 120 53.3
Technical Course/Diploma 89 39.6
Graduate 16 7.1

Mother’s educational qualification Never attended school 113 50.2
High school 100 44.4
Graduate 12 5.3
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Table 2 illustrates the difference in challenges in
learning English as a second language, based on
the student’s age and gender. T-test showed a
significant difference in interest and involvement
(t = 11.207, p < 0.01) and support from parents
(t = 7.76, p < 0.01) between male and female
students. Compared to male participants, female
participants took less interest in reading and
writing in English, remembering the difficult
words, and finishing English assignments. Further,
parents supported their boys to read English,
took more interest in English lessons, and bought
English books for boys. Gender discrimination,
wherein a male child or student was encouraged
to learn English, more than a female student, was
noted. The present finding was in agreement with
Saha and Mete, wherein the authors found that,
compared to females, urban male students had
a higher achievement in English, suggestive of
higher competency in English among males from
urban areas (321).

With respect to age, t-test showed a significant
difference in interest and involvement (t = “2.92,
p < 0.01), exposure (t = 4.08, p < 0.01),
support from teachers (t = “3.76, p < 0.01),
support from parents (t = “4.47, p < 0.01),
problems encountered in learning English (t =
“6.31, p < 0.01), linguistic skills (t = 6.41, p <
0.01), and participation in social programmes (t
= “3.33, p < 0.1), between students in the age
group 14-15 years and 16-18 years. Students
in higher grades (16-18 years) showed less
interest in the English language. They found
difficulty in reading and writing in English, and
even remembering English words. In the context
of exposure, compared to students 14-15 years
old, students in the age group 16-18 years rarely
watched news and TV or listened to English
programmes. They made fewer attempts to learn

new English words or use library books and the
Internet to do their homework. Students 16-18
years old encountered more problems in learning
English, such as difficulty in reading, wrong
pronunciation, and poor focus. They found
themselves under pressure to speak English.
However, 16-18-year-old students received
more support from teachers and parents in
learning English. Students 14-15 years old
agreed that they faced issues with linguistic skills,
like the inability to write emails to friends and
cousins, and make conversation with teachers.
In addition, difficulty in making people
understand what they wanted to say in English
and poor understanding of English content
provided in the curriculum was higher among
the lower grade students. Participation in social
group activities was poor in both the age
categories; however, students 14-15 years old
participated less frequently in English writing and
speaking competitions.

Overall, it was found that the students of the
higher secondary school took less interest in the
English language. It could be anticipated that
lack of proper English teaching and learning at
lower grades or primary level may translate to
lower interest when the students graduate to
higher grades. Other challenges were lower
exposure to the Internet, news, TV programmes,
novels, newspaper, or radio programmes in
English. In addition, linguistic skills, like the ability
to write emails to friends and cousins and make
conversation with teachers, were found missing.
Students also had difficulty making people
understand what they wanted to say in English
and a few were incapable of understanding the
English content that was provided in the
curriculum, suggestive of poor English teaching-
learning process in the higher secondary level.
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Table 2: Difference in Challenges in Learning English as a Secondary Language, based
on Student’s Age and Gender

Age (Mean ± SD)                    Gender (Mean ± SD)

14-15 16-18 t value Male Female t value
years years

Interest and 3.31 ± 3.46 ± -2.922** 3.23 ± 3.68 ± 11.20**
involvement 0.31 0.36 0.32 0.16

Exposure 3.61 3.34 ± 4.088** 3.53 ± 3.47 ± 0.958
± 0.52 0.39 0.49 0.50

Support from 2.66 ± 2.88 ± -3.766** 2.72 ± 2.78 ± -0.941
teachers 0.48 0.22 0.47 0.29

Support from parents 2.33 ± 2.78 ± -4.471** 2.73 ± 2 ± 0.16 7.769**
0.52 0.98 0.81

Problems encountered 2.79 ± 3.29 ± 6.317** 3 ± 2.92 ± 0.97
in learning English 0.61 0.47 0.59 0.63

Linguistic skills 3.67 ± 3.41 ± 6.417** 3.57 ± 3.6 ± -0.737
0.30 0.28 0.34 0.29

Participation in social 2 ± 0.61 1.68 ± -3.330** 1.93 ± 1.8 ± 0.75 -1.334
groups 0.79 0.68

*Significant at p < 0.05; **Significant at p < 0.01

Table 3 illustrates the difference in challenges in
learning English as a second language, based on
parent’s educational qualifications and income.
Father’s educational qualification had an impact
on interest and involvement (F = 5.29, p <
0.01), support from teachers (F = 9.28, p <
0.001), support from parents (F = 11.72, p <
0.01), problems encountered in English (F =
22.38, p < 0.1), linguistic skills (F = 5.27, p <
0.01), and participation in social groups (F =
10.60, p < 0.01). Likewise, mother’s
educational qualification had an impact on
interest and involvement (F = 4.35, p < 0.01),
exposure (F = 3.30, p < 0.01), support from
parents (F = 4.83, p < 0.01), problems

encountered in English (F = 16.07, p < 0.01),
and linguistic skills (F = 4.29, p < 0.01). In this
study, parents’ linguistic skills were not recorded.
Thus, it is possible that many of these students
may be first-generation learners of the English
language. A parent’s English language skills can
strongly improve a child’s linguistic skills
(Petchprasert 50). On the contrary, Kalaycý
Özfound that parents’ level of education had no
impact on the child’s learning of the English
language; however, parents’ perception of
involvement in English language development,
such as awareness of child’s English language
education, their guidance and help in doing
homework, and relationship with teachers
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benefited children in learning English (832).

In addition, income had an impact on interest
and involvement (F = 171.16, p < 0.01),
exposure (F = 143.31, p < 0.01), support from
teachers (F = 47.32, p < 0.01), support from
parents (F = 19.43, p < 0.01), problems
encountered in English (F = 30.74, p < 0.01),
and linguistic skills (F = 4.29, p < 0.01).
Families with a higher income of > 4 lakhs could

afford cable and Internet connections, thereby
facilitating access to news or programmes in
the English language. In addition, high-income
parents can also buy English books and games
to improve their child’s English skills. In
agreement with the present finding,
Petchprasert posited that in a household with
higher income, children may have a better
chance of exposure to books and language skill
development (50).

Table 3: Difference in Challenges in Learning English as a Secondary Language, based
on Parents’ Educational Qualification and Income

*Significant at p < 0.05; **Significant at p < 0.01

From the findings, it can be inferred that a
multitude of factors like linguistic, administrative,
teachers, students, and socio-cultural factors can
create challenges in learning English as a second
language (Biswas, 2013. pp 228). From these
perspectives, suggestions and recommendations
are outlined to facilitate teaching and learning
the English language. A requirement of clear
educational policies, in particular, the language

policy, is recommended. In India, English is
regarded as an associate official language.
However, the education policy on the English
language is not clear. It is recommended that
policy on the English as a second language be
clear and adapt to the changing demands and
aspirations of the younger generations. Further,
there is a requirement for proficient English
teachers at all levels of education. In this regard,
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a teacher’s education and teacher training
programmes in the English language is crucial.
Clear guidelines on the requirement of teachers’
skills and knowledge in English and their
qualifications must be formulated. Further, there
must be a provision for the teacher training
programmes to facilitate the teaching-learning
process (Meganathan, 2011. pp 57; Roy, 2019.
pp 1092). Another prerequisite is the availability
of study material to support teaching and learning
of English. The state and central governments
should select well-known publishers with
experience and skill in the English language to
develop English materials, specifically, the
textbooks for primary and higher secondary
school children.

In addition, there is a need for an environment
that could enable learning of the English language.
In this context, school authorities must hire
proficient English teachers and establish libraries
with English books and games to improve
English vocabulary. State authorities should
create an environment outside the school, such
as public libraries, to increase exposure to the
English language and to encourage community
residents to communicate in the English
language. Parents with poor knowledge of the
English language, gender discrimination in
education, and societies’ non-supportive attitude
can be a hindrance to the students to learn the
English language. To overcome this, the state
government must make education mandatory for
both genders in higher school. Adoption of
technological innovations can make the learning
of a language interesting. A multimedia approach
can be adopted to motivate students to learn
English (Zhen, 2016. pp 182). To enable this,
the government and Internet providers must
ensure the availability of networks. Further, the
use of computers, laptops, and smartphones, and

other resources, such as integrated audio-video
slides, animation slides, and graphics can be
used by teachers in a classroom teaching to
deliver the various concepts of English grammar
(Roy, 2019. pp 1092).

With special reference to the Purulia District of
West Bengal, the state government should set
up fully residential schools, like the Integrated
Government School in Bandwan in Purulia. The
facilities should be free of cost to encourage
students from very poor and uneducated families
to enrol in school education. In addition, the state
government should monitor the teaching and
learning process of the English language in
primary schools. Failure to educate primary
children in English language skills can create a
gap in English skills, which will persist in higher
grades. The government must take steps to hire
and retain efficient as well as trained English
teachers in the government primary schools.
Some government schools have been lacking
English teachers for more than 15 years, and in
such cases, teachers with non-English
qualifications are encouraged to teach English.
To overcome this issue, the state government
should see to the availability and hiring of subject
teachers with a qualification in English.

Conclusion

The present study mainly addresses the student-
centric challenges in learning English as a second
language. Findings indicate that demographic
characteristics like age, gender, parents’
educational qualifications, and income made a
significant difference in a child’s learning of
English as a second language. The present study
was limited to students of the Purulia District of
West Bengal. A further study analysing the
teacher’s perspective towards English as a
second language will provide more insight into
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the challenges.
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BOOK REVIEWS

Mohanraj, S. and S Bandopadhyay. (Eds). (2021).

 Design of ELT – A Collection of Papers.
Kolkata: NSOU. ISBN 9789382112815 Price: Rs 350/- (pp xviii + 180)

Design of ELT is a collection of articles on

English language teaching (ELT) written by some

experienced ELT practitioners and researchers.

The book attempts to cover a wide range of

themes in ELT, such as open and distant learning,

intercultural competence, multi-dimensional

nature of online communication, and task-based

and process approaches to teaching skills. As

the title of the book suggests, it is mainly about

the ‘design’ aspects of ELT, which inform the

teachers of English about the processes that

affect the practice of teaching English at various

levels.

This book is divided into four sections – The

Beginnings, Some Theoretical Inputs, Practical

Tasks, and the Epilogue. Each section has three

or four papers. The schematic structure of the

book is such that any ELT practitioner can

navigate through the sections without having to

read them in a linear order. However, the book

organises the contents in the theory-to-practice

order so that the teachers may familiarise

themselves with a few theoretical concepts

before they explore the practicum. This

organisation is strategic in that it allows any

novice trainee to gain some knowledge before

they ‘design’ their activities. In what follows, I

attempt to review the contents section-wise,

while sharing my observations.

Section I, ‘The Beginnings’, consists of three

papers that focus on English language education

in general. This foundation section attempts to

contextualise ELT in India by discussing a few

policies and practices in the history of language

education in schools and higher education. The

first paper, a case study by Late Prof. Julu Sen,

draws on her professional experiences to

sensitise language teachers about the aspects of

culture in heterogeneous classrooms. Although

it does not draw extensively on theoretical

models, it covers some crucial aspects that

concern every teacher. The second paper

(Durbadal Datta) attempts to compare

diachronically some education policies, to trace

the history of English language teaching in post-

independence India. It provides a panoramic

view of how ELT in India has emerged since the

1940s, mainly in schools. In particular, the

discussion on the experiments conducted and

policies implemented in Bengal are quite

insightful. The last paper in this section (Nilanjan

Ghosh) discusses the role of learning materials

and counselling for students enrolled in open and

distance education programmes. Ghosh

systematically outlines the development of open

distance learning (ODL) programmes in India.

Further, he talks about the different types of

materials – print, audio, and multi-media – for

language learning. Additionally, the discussion on

the open learning programmes is insightful. It is

an informative read for anyone interested in the

domain of ODL and e-learning.

The second section, titled ‘Some Theoretical

Inputs’, has four papers that shed light on some

key aspects of language analysis. The papers
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deal with the theory of discourse analysis in

distinct areas of ELT. The first paper (Sumana

Bandyopadhyay) discusses the multi-

dimensionality of academic and administrative

discourses in online communication. This data-

driven paper explains the nine key functions of

the sub-genre of face-to-face communication and

computer-mediated communication.

Bandyopadhyay astutely establishes a base for

spoken discourse in online communication to put

forth a model of speech categories. The second

paper (Basudeb Chakraborti) outlines the

reasons for language variation through regional,

diachronic, synchronic, social, and register

variations. Chakraborti concludes the paper with

an anecdote that focuses on the concept of

mutual intelligibility and how all varieties of a

language are supposed to be considered equal.

The third paper (Swati Basu) convincingly argues

to establish a deeper understanding of how

structures of language can be used powerfully

and aesthetically in different contexts. Basu

presents several examples to establish a

relationship between language, its functions, and

the external variables affecting it. A complex yet

interesting read, this paper is rather multi-

disciplinary. The fourth and final paper in this

section (Jay Sankar Basu) discusses the concept

of ‘collocations’. Basu defines, exemplifies, and

classifies the concept of collocation to signify its

importance in written and spoken discourse. A

well-researched paper with several well-

illustrated samples, this paper also talks about

error analysis, one of the trending areas in ELT.

A perceptive read for teachers of English, to

understand the dynamics of collocations with

respect to grammar taught in the classroom, as

well as for researchers working on lexico-

grammatical aspects of language in error

analysis.

Section III, the ‘Practical Tasks’, gives

importance to the design and application of the

materials used in the classroom. Writing,

grammar, and general classroom tasks are at the

centre of this section. The first paper (Rajat

Ghosh) provides a framework integrating lexis

and grammar aspects of language concerning

accuracy. Ghosh presents a list of innovative

tasks involving vocabulary word lists to put forth

the argument that grammar can be taught through

lexis. Following a similar path of work done on

functional approaches (Halliday, 2004), the

author has presented creative ways of teaching

grammar. The second paper (Saibal Chatterjee)

reinforces the idea of the process approach to

teaching writing due to its well-established

efficacy in the language classroom. Chatterjee

differentiates between product and process

writing, gives the outline of the latter and

delineates its advantages, while also focusing on

its pedagogical implications. The final paper

(Chintalapalli Vijayakumar) is a little different

from the preceding two papers and could have

been a part of section II. It focuses on the

dynamics of a ‘task’ in task-based language

teaching/learning (TBLT/L) and does not stick

to one aspect of language, but rather centres

more on establishing the significant relationship

between tasks and their learning objectives. By

providing the readers with an example of a

reading task, Vijayakumar argues how difficult

it can be to implement a task ‘successfully’ due

to its complex nature and the numerous variables

affecting it. This paper can be utilised usefully

by English language teachers, as they would not
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only resonate with the ideas presented, but

understand the concept of task implementation

better.

The concluding section of this book is in the form

of an epilogue that includes the keynote address

by one of the editors, S Mohanraj. He

summarises all the previous sections, keeping

the theme of the book intact. Divided into six

parts, the first five parts establish a need for a

comprehensive curriculum, eclectic classroom

teaching approaches, and robust evaluation

strategies surrounding the teaching of grammar

and vocabulary. The final section summarises the

above, while establishing connections between

applied linguistics and other allied fields, such

as psychology and sociology.

To conclude, this book can be considered a

significant contribution to ELT in the Indian

context. More research on ELT in the Indian

context is needed and this collection of papers

written by Indian ELT practitioners/researchers

demonstrates and encourages it. Many novice

ELT teachers can resonate with this book as it

is a melange of the current trends, issues, and

developments explained in a simple yet

refreshing way. An outline to various new aspects

of English language teaching and learning, the

contents of this book certainly left me with a

plethora of questions in my mind, thus driving

me forward to learn more about certain trends

in the field of English Language Teaching (ELT).
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Jones, Leo. & C Von Bayer. (1983). [Rpt. 2008].

Functions of American English: Communication Activities for the Classroom
Cambridge: CUP. ISBN 978 0 521 28528 5

A short review of the book

As the title suggests, this is a course book on
communicative activities for the language
classroom. This book is meant for the learners
and is accompanied by an audio cassette tape
(it was written and published in the 80s!). (It is
possible that more recent editions may either
have  a CD  accompanying  the  book  in  the
place of a pre-recorded cassette, or a website
from  which  the  audio  content  can  be
downloaded.) Apart from this student copy,
there is also a teacher’s manual.

There are 15 units, and at the end, a separate
section for communication activities is included.
This book is based on the earlier version of the
British text Functions of English by the same
authors. This demonstrates how the same content

can be used in the two books for two different
sets of learners. In the contents page, we can
see that the units are driven by language
functions. It is therefore clear that the book has
used a communicative functional approach, with
materials presented in a dialogic mode.

In the section titled Introduction to the student,
the authors answer questions, such as who is
this book for? And what does this book cover?
Such questions make the purpose of the book
clear, and provide the users a right perspective
on how to use the materials.

The units are divided into smaller sections, each
with a different focus as stated: conversations,
presentations,  exercises,  communication
activities,  written  work, and listening
activities (marks the sections that are recorded
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on cassette tape). The conversations in the book
are close to real-life situations. The
communication activities and exercises are not
presented in a routine manner, similar to what
we see in grammar books based on the
structural approach.

A sensitive reader from India perceives that this
book cannot be used for beginners because it
presupposes some exposure to language –
learners from semi-urban backgrounds with five
plus years of exposure to the English language.
Therefore, it can be assumed that the book is
suitable for use at the beginning of the pre-
intermediate level, as proposed in the ‘New
Cutting Edge’ series of the Longman publication,
London.  To substantiate this point, the next
section of the review provides a brief description
of each unit in the book.

Unit 1: ‘Talking about yourself, starting a
conversation, making a date’

This provides materials for a good ice-breaking
session for the facilitator and the learners in the
classroom. The latter learn expressions related
to functions, like introducing oneself and making
a date. There is a sample conversation given.
They then get to practice it through an exercise
and produce what they have learned with the
help of another exercise. At the end of the unit,
written tasks are given to the learners, which
involves dialogue writing.

Unit 2: ‘Asking for information: Question
techniques, answering techniques, getting more
information’

Has a conversation between two friends asking
for and get information from each other. The
learners do not just learn about asking questions
and answering them, but will also be introduced

to hesitation devices like I was wondering…, I
hope you don’t mind my asking..., and so on.
They also learn about fillers, which are a big part
of real-life conversations. Fillers like well…,
oh…, let me see…, and so on.

Unit 3: ‘Getting people to do things: Requesting,
attracting attention, agreeing and refusing’ The
conversation is among three people, a waitress,
and a couple. Agreeing and refusing does not
mean simply saying yes or no. Learners learn
different expressions like sure, all right, I’m sorry
but…. The written task at the end requires the
learners to write three different letters in three
different situations. The learners work
individually and in pairs for the communication
activities and exercises.

Unit 4: ‘Talking about past events:
Remembering, describing experiences, imagining
What if….’

This unit is about going down memory lane while
talking about the past. Learners will learn to use
questions like ‘What happened next?, How did
you feel when…?’ to get specific information.
The communication activity requires students to
work in pairs and it is about finding out what
their partner did the previous day. The writing
exercise at the end involves writing a letter, writing
a note, and writing a story.

Unit 5: ‘Conversation techniques: Hesitating,
preventing interruptions and interrupting politely,
bringing in other people’

Conversation has a lot of fillers. These fillers are
used to express hesitation. It also includes
expressions we can use when we do not want
to be interrupted. Learners will have a lot of fun
doing exercise 5.3. They just need to prolong
the conversation using fillers like umm, well, I
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think…, without focusing much on the content.
The presentation part talks about expressions
used when we do not want to be interrupted.
Learners also learn how to bring in new people
into the conversation for their opinion. The
interaction pattern for the communication activity
is in groups.

Unit 6: ‘Talking about the future: Stating
intentions, discussing probability, considering
What if…’

Learners learn expressions like yes, definitely,
probably,  no  probably  not,  to perform
functions like stating intentions and probability.
Learners work in groups for communication
activities. They learn to use ‘will’ and ‘going
to’ when they talk about the future. At the end,
the written task includes writing a letter, a
description of a note, and a short write-up on
what would one do if one became a president.

Unit 7: ‘Offering to do something, asking for
permission, giving reasons’

Learners learn to use expressions like let me
get  that  for you and how about me getting
that  for  you  when they are offering to do
something. They also learn expressions they need
to use when they are asking for help and
expressions they need to use while giving people
reasons. The learners work in pairs and also in
groups for the communication activities. The
written task includes writing different letters for
permission.

Unit 8: ‘Giving opinions, agreeing and
disagreeing, discussing’

Giving opinions is really important in one’s
professional life. This also helps the learners
perform better in debates. We do not always
agree with everything. Expressing disagreement

politely is something we do in debates.
Expressions like if you ask me, In my opinion,
and As I see it are used to give opinions, while
Exactly,  I couldn’t agree more, maybe, but
don’t you think… are used for agreeing and
disagreeing.  The learners work in pairs and
groups for the activities. Written work focuses
on writing a report expressing their opinions.

Unit 9: ‘Describing things, instructing people
how to do things, checking understanding’
Instructions play a huge role in getting things
done. The presentation part talks about
describing things, giving instructions step by step,
and checking and understanding. Expressions
related to these language functions are given to
the learners. The communication activity requires
learners to work in pairs. The written work
focuses on writing descriptive notes with the help
of diagrams.

Unit 10: ‘Talking about similarities, talking about
differences, stating preferences’

This unit focuses on the language function of
comparing and contrasting. A sample
conversation is given, where two persons talk
about similarities and differences of cars.
Expressions like slightly higher, more or less
the  same,  very  little  in  common,  and it  is
nowhere near are taught to help learners talk
about similarities and differences. There are no
communication activities in the unit. The written
work is about writing an essay by comparing
and contrasting things.

Unit 11: ‘Making suggestions and giving advice,
expressing enthusiasm, persuading’

Learners get to learn about performing functions,
like suggesting and persuasion. They learn the
difference between polite suggestions and
informal suggestions. Learners have to work in
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groups and in pairs for the activities.

Unit 12: ‘Complaining, apologising and forgiving,
expressing disappointment’

Language plays a huge role in performing these
functions. There is a sample conversation where
people express their complaints in a polite
manner and also apologise. The presentation part
talks about how it is safe to complain politely so
that we do not come across as rude. Learners
work in groups and pairs for the activities.
Students also learn expressions used for
expressing disappointment. The written work
focuses on writing complaint letters.

Unit 13: ‘Describing places, describing people’

A vivid description makes the conversation
better. The presentation part gives information
about questions we need to ask before
describing people or places. The exercises
require the learners to work individually. There
are no communication activities for this unit. The
written work focuses on writing notes describing
people and things.

Unit 14: ‘Telling a story: Narrative techniques,
handling dialogue, controlling a narrative’

This unit focuses on narration. Learners learn
different narrative techniques. It also talks about
using direct and indirect speech in narration.
There is an exercise where the learners have to
create a narrative from the comic strip given.
They need to work in pairs for the activities.
The written work focuses on writing a story
based on newspaper headlines.

Unit 15: ‘Dealing with moods and feelings:
Anger, sadness, indifference. Saying goodbye’

Expressing feelings is an important part of
language function. In the sample conversation
given, we see a couple having a heart-to-heart
conversation. The presentation part deals with
expressing different moods, like anger, sadness,
and indifference. As it is the last unit, there is an
activity which focuses on the language function
of saying goodbye. The written work requires
students to write about what they have learnt
from the book.

Conclusion

This book is quite useful, both for teachers and
learners who would like to adopt a
communicative-cum-functional approach to
language learning. A further strength of the book
is that it presents the content in the form of
dialogic conversations. The book clearly
underscores what we actually do with language
and the same has been used as a guiding force
to present the learning materials in communicative
language functions. In the introduction to the
book, Leo Jones states that the material used in
this book is taken from his own book, published
in Britain as Functions of English.  Both the book
have the same purpose of helping the instructors
use a functional syllabus to develop English and
to help the learners use it to improve their
proficiency in English.

Dr K. Venkat Reddy, Professor, Department
of Training & Development, The English &
Foreign Languages University, Hyderabad,
Email: venkatciefl@gmail.com
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When the pandemic disrupted the rhythm of our
life, ELTAI’s annual conference 2020 was no
exception. We were all set to hold it in June last
year, but we were destined to do something
vastly different. What was supposedly a three-
day conference paved way for 76 webinars as
on date drawing resource persons and
attendees globally for the members’ professional
enrichment. The Novel Corona19 Virus spread
generated a novel way of holding CPD
programmes in the form of webinars – we
branded them as the Sunday Tea-time
Webinars, scheduling them between 4.30 and
5.30 pm (Indian Standard Time) with some
flexibility when warranted.

Weekly Webinars

The first Sunday webinar of a month primarily
targets school teachers, focusing on classroom
techniques through the workshop mode. The
second focuses on teachers teaching at the
tertiary level as well as at lower levels, with
theoretical inputs of recent developments in ELT.
The third addresses the cognitive and life skills
of tertiary level students across disciplines, while
the fourth is meant to discuss topics related to
literary studies, targeting literature lovers besides
teachers and literature scholars. The attendees
range from 300 to 600, once touching 1650,
and their sustained positive feedback has given
us the impetus to continue the series.  Prof.
Mohanraj’s commitment and untiring efforts in
this regard need a special mention. We also
acknowledge Prof. Irom Gambhir Sigh’s efforts
in attracting participants from neighbouring
countries from the East for the webinars.

Teachers’ Day Celebration 2020
Yet another novelty that the Novel Corona19

ELTAI Report 2020-2021

Virus pandemic gave birth to was the manner in
which we commemorated the Teachers’ Day of
2020. ELTAI organised a virtual Teachers’ Day
Celebration by hosting inspiring talks and
conducting a medley of contests for three days,
from 3rd to 5th September, 2020. Ten online
contests, targeting three groups of participants,
were conducted:

l School students: (1) Memes; (2) Doodles &
Mini-sagas; and (3) Reflections on a Book.

l College students: (4) Twitterature; (5) E-
Posters; (6) Quiz; and (7) Poetry Slam.

l Teachers: (8) Blogging; (9) PowerPoint
Presentations; and (10) Podcasts.

Besides cash prizes for the winners, all the
participants were given certificate of appreciation
for their efforts.

Reading Movement and Reading Clubs

It is certainly a matter of grave concern that the
‘visual’ generation of today has strayed away
from ‘the culture of reading’ – a skill recognised
as the mother of all skills. Even when they happen
to read, they seem to be mostly flipping through
non-serious texts. If the reading habit is not
developed during their school/college days, the
possibility of cultivating it ever in one’s lifetime
is remote. Therefore, ELTAI has launched the
Reading Movement through Reading Clubs,
which have the following goals:

l To create a love for reading among students
and enable them to become better, lifelong
readers;

l To enable them to reflect on and discuss what
they read;
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l To familiarise them with different text types
(genres) and facilitate them to identify
appropriate reading strategies; and

l To employ both synchronous (both virtual
and physical meetings) and asynchronous
modes – Web tools, WhatsApp, Facebook,
Blogs, Reading Logs, MOOCs (audios,
videos, quotes, blurbs, reviews, and so on)
to sustain their interests.

The Reading Club, to a large extent, is learner-
driven and learner-managed, under the guidance
of faculty members as mentors. The clubs are
functionally interest-specific, area- specific, and
gender-specific.

FDP on Reading

ELTAI, for the first time, conducted an eight-
day Faculty Development Programme on
‘Reading:  Back to Basics’ in August 2021 for
college teachers. About 200 teachers from
different parts of the country participated and
35 resource persons dealt with varied topics,
such as, reading micro and macro skills, intensive
and extensive reading, reading strategies,
technology-enabled reading, and rapid reading
versus slow reading, to mention only a few, and
many were even surprised that there are so many
aspects to reading but have remained unnoticed.

A two-day Reading Enrichment Programme for
secondary school teachers, focusing on the pre-
reading, during reading, and post-reading phases,
was organised at the beginning of this month.
Another programme is planned for primary
school teachers to deal the concept of ‘learn to
read’ as against ‘read to learn’ appropriate to the
age group. The association is deeply engaged in
continuous professional development of teachers
at different levels catering to their needs as against

the stereotypical practice of one-size-fits-all.

Journals

Our print journal, Journal of English Language
Teaching, is now included in the UGC-CARE
list and efforts are on for indexing it in other global
bodies such as Scopus and MLA; eventually,
the other three online journals, viz., Journal of
Technology for ELT, The ELT Practitioner,
and Journal  of  Teaching and  Research  in
English  Literature, also will get such
recognition, thanks to the persistent efforts of
Dr. Ramani and Dr. Neeru Tanden.

Funded Projects

ELTAI was awarded the Hornby Trust Teacher
Association Projects three times in the past and
once again this year we have been awarded a
grant for our project on ‘Shaping and nurturing
future teachers of English at the secondary level
of education’, to be implemented in 2022.
Rather than dealing only with practising teachers
through in-service training, which is the usual
practice, we have decided to focus instead on
the future teachers who are undergoing their
training programme leading to their degree in
education. Shaping and nurturing them, we hope,
could lead to a real transformative ecosystem
of pedagogical practices.

Another project for which ELTAI has been
chosen this year is the IATEFL-funded project
on ‘Partnered Remote Language Improvement’
of English teachers’ classroom English, especially
for teachers in rural and remote areas. We are
genuinely happy to receive it as our association’s
thrust has always been reaching out to the
resource-less contexts. More than anyone else,
they are the ones who need and are interested
in such programmes.
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Chapters

We now have 63 chapters strong, spreading
across the country, and outside. The latest one
to join is the Jammu Chapter with Dr. Vandana
Sharma as its convener. Two new initiatives were
undertaken: one is the Institutional membership
and the first one to launch was GTN Arts College
at Dindigul and we look forward to many more
colleges to follow suit. The second is an exclusive
chapter for the Indian English Teachers Teaching
Abroad and it was initiated by Dr. Justin James
based in Oman. We expect it to swell as there
are thousands of them teaching abroad including
the so called native-speaking countries but they
need to be NRIs to join us.

The Tasks Ahead for ELTAI

We may have to misquote the famous lines from
Coleridge’s poem, ‘The Rime of the Ancient
Mariner’ – “Water, water, everywhere/nor any
drop to drink” – and exclaim ‘English, English
everywhere, but elusive to everyone.” English
arrived on our shores, thanks to the East India
Company more than 400 years ago, we are
now immersed in English all around us, all the
time. But credible studies point out that only

about two per cent of Indians have native-like
fluency after all these years, which are inversely
proportional to the time and resources invested.
We have realized, rather too late, that
transplantations or cloning of the western
approaches and methods yield only limited
success, and the teaching-learning of English has
become nightmarish.

Not taking cognizance of this any longer can
only cause generations of learners never
forgiving us for leading them along a ruinous
pathway. That’s the reason why the conference
hinges on the theme of ‘ELT in India: New
Needs, New Demands, New Trends’; the
repetition of the word ‘New’ emphasizes the
urgency to strive towards encouraging and
developing indigenous approaches and
methods for teaching English at various levels
–primary, secondary, and tertiary. It is time for
re-discovering our own good practices, call it
indigenous or homegrown. The next time we
meet, we hope, our focus will have shifted
towards a transformative teaching-learning
ecosystem for learning English which would
benefit millions.

K. Elango, Secretary, ELTAI
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